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Note to the Reader
/-

In this report the term "experimental group" refers to- the Project. Assist

schools - Palm, Metz, and Martip, and the term "control group" refers to

those schools which were-designated as general aide comparison schoors.

Throughoutthe first project year it became increasingly.obmdous that

this latter group could in ap wi6 be considered a control group as the'

term is commonly defined. There were no strict controls placed on these

schools requiring them. to utilize their aides it a general way only. Not

were any categorical'restrictions placed on the new programs which were

introduced into these comparison schools during the.year. Consequently,

some of the'comparison schools were more-like "experimental" schools
.

.

than the control schools_they were envisioned to bey at the project outset.

r
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GLOSSARY.
t '

.

mft, 1. affective - a term used to

.

describe feeling or emotion instead of ,

thought.

t # '

2. :AISD - the Auitin Independent School District. . .

1. basal-reader - a book written for'students;'designed at 4 designated-

level of difficulty and constructed to develop read-

ing skills and vocabulary.

4. Bilingual/Bicultural Project - a federally funded program the purpose

of which is ta. make available to mi-
.: narity group students a learning cur-

.

ricalum in their primary language that
%

promotes appreciation of their cUltUre.

5. Boehm Test of Basic COncepts - as instrument used to'measure learning

readiness Skills of kindergarden chil-
dren.

6. California Achievement Test - an'Instrument which measures ability to
understand the content material pre-
ainted, the performance of the student G

im'applying concepts to problem solving,
and the performance ofIthe student in
using the tools of Leading and math
in progressively difficult situations.

7. classroom observer - an external agent Whose principal task is to .

gather data by various instruments and observe
N. behavior in a classroom situation. (Sometimes

called process evaluator).

tt
.; 8., covItive - a term used to describe mental processes or thou ght.

i

9. Communications Skills Project - an AISD project funded by Model Cities
arid Title I. It provides additional
staff, staff training, parental in-
volvement,,and special materials and ';

equipment to four schcias (Brooke, _

Zavala; Ortega, Blackshear) for the
purpose of improving stuOrsts' read-
ing, learA1Ag, and .communicating skills.

10. context - the situation in which the project functions; factors, both
positive and negatiVe, that prevail in the experimental and
control situation, over which the Project has no control.

11.1
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11. CIPO evaluation model - Cquiext Inptir Processes Outeimmes, the model

used.brthe Austin Independent Sehool District
Office of Research and-Evaluation to evaluate
the performance, both on-goillg and final, of
an educational program. .

.12. decision questions - questions concerting the effectiveness of the
-program, poiited by system, program; and school
.Vtaffs, and for which data.iie supplied by the
'evaluatidb-staff.

13. 'Dolch word list - contains the 500 most,gosmon words found in many
basal readers.

14. ESAA - Emergency School Assistance Act, passed by,Coligressin 1973
.

to aid schools undergoing.the desegregation proCess.

15., ESAA Advisory Committee Emergency School Assistance Act, an mph-r-

nically balanced group-of approximately
forty members of the community whose joh
is to comment and advise on ESA& programs.

16. encumberance of funds - the withholding of a specific amountof
money to be spent,at a later time pn a
specific purpose,

17. BEC LEncylopedia Britinnica Educational Corporation, the fiirm
which produces MIR materials and training.

18. evaluation design - an outline of a system by which the evaluation )
of a program will proceed.

.

19.. ental - .in reference to Project Assist, the schools lb thich
.. the-readingproject hypothesis is being Actively in-

troduced and tested.

' 2Q. folced-Choice test -

-

21. formative evaluation -

\
' 22. gain-* a statistical increase; usually defined as rhe difference

between.a prescpre and a posiscore.
.t ,

23. general aide - persons whose purpose and trains g is directed towards
1-* overall assistance to studentt d teacher.

an. instrumCnt in which j3 student must 'make a

selection among several answers given him in'
an item.

ongoing evaluation which provider data for
the revision of a .program on a short term
basis.

iv
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24. GA.D1 - General Rdutation Diplomafran equivaianCy of 'the generally.
conferred -high school diploma. .

25. 80fman system ..-- a mechanized learning and reactilliginaigraa. .

26: individualized instruction - instruction which ii-hased on the lit-
dividual needs -of each child. -This
type instruction usuall occurs in

.4usaller groups and 'falch a`smaller

teacher/learner ratio than does non-

, instruction

27. inputs, - resource's such as extra-staff, training; and project ac-
t

tivities which occur outsiderthe Clasi4Oom.

.

28. inservice training - . any training which occurs after thmstart of
the instructional phase. of a program.

,. .
/

.

29. instructional diagnosis -. the analysis by.-a teacher or aide of a '
.

. . student's learning progress. Lit mai be'
oral or written.

s

30. instrument - a test;'a measure;an evaluationool.

31. %interview - a seSsion.(berween Subject and process evaluator) in
. which data is orally given and extracted for the pur-
pose of program evaluation,.

32. item - any of various questions on a test.

33. Language Arts. Fair - events held at khe.end of the 1973-74 school
year at Metz and Palm elementary schools.
Students and visitor§ were involved in LEIR
activities, and the books written by the-pneents
throughout the year were displayed and honored.

N.

34;. Language 'Experience In Reading (L.E.I.R.) - a reading approach used
at Metz and Palm schools. LEIR accepts the language,that
a child brings to school and acts upon that. This 8pproach
is based an the philosophy that Oat a child -thinks can be

Said, what he sap!' can be written, and what he writes can
beread by himself Anthers.

35. Likert-type scale - a question format which contains-a statement fol-
lowed by a-continuum of responses from which a.
person is Asked to choose and designate:the re-

-

sponse most like,his4ers on the Statement.

'Examples:
,

Row much do you use your Project Assist aide foi readinynstructional ac-
,

tivities? .

1
.12

3 . 4. 5,

never rarely sometimes often always'

,

0.4
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36. mean - the average of a set of numbers.'

37. minority groups ethnic groups other than Anglo/Caucasian peOples;
in Austin, Texas, this phrase- generally refire to
blacks-and/or Mexican-Americans.

38. N - a symbol denoting-the number of units in a group.

39. objective -

40.. observation

,-41. outcomes

42. .(p .05)

a-stated goal of,a program, usually very specific.

a period of tine during which a process evaluator.
witnesses and records, for the purpose. of evaluation,
the various functions, resources, and activities of a
dlassroom.

the results of the project,.defined in terms of student
.behaviors and adhievedents;

a symbol used to describe_an event which is likely to
occur by chance no more than five times out of a hundred.

. .

the average daily school attendance divided by
the average_dairy school membership, expressed
as a ,percent

an instrument used to orally extract phonetic,
deficiencies and descrepancles in the studeits
tested.

43. percent attendance

I
. phonetic anaylsis

45. pilot project - a term used to characterize an experimental program,
-the effectiveness of which is being ascertained.

46. Piers-Ha tris Children's Self-Concept~ Scale - an instrument'used to
ascertain the 'level of self-'concept in
elementary and junior high age children,

.

47. post4440/aAsecondfadministration of a test after and interval of time
in order to measure individual gain'or loss in areas covered
by the test: '

48. pre - an initial administrationbf a test that is to be administered
again at a later date in order to measure individual gain or
loss in areas covered by the test.

49. Prescriptive Reading Inventory.(PRI) - An instrument which defines a
student's perforu.1nce solely in times
of behaviorally stated OjectIves:pe
has or has not Tostered.

vi
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50. PreierVice training - any training held for and attended by the:par-

, 'ticipants of a 'program prior to its initiation

51. probability - an arithmetic expression describing the likehood of an
odcurregee of an event.

52. grocesies - in reference to Project. Assist, the classroOm activities
which implement the projeCt inputs and strive to yield
.the project outcome objectives.

53. process evaluator - see "classiSom observer"

54. Pupil- Teacher Ratio (PTR) a numerical relaticri describing'the
number of Students to every teacher),
i.e., 23/1.

55. questionnaire a formnlated4series of questions designed to elicit
written data from subjects for the purpose of eval-
isation.

56. random selection a sample of the-members of some total population
drawn in such a way-that every member of the pop-
tiled= has an equal chance,of being included.

57. reading aide - an agent whose principal task. is to provide assistance
to the teacher and th1 student in the classroom so as
to measurably raise the reading level of the student.

58. reading lab - specially equipped rooms staffed and funded by Title I
resources, provided for the-benefit of those students
who need individualized instruction on reading skills.

/
59. Region.XIII Service Center - one of 20 Texas-funded resource centers

- _designed to assisf educational efforts
in the'-areas in and_aroUnd Austin; Texas.

60. reliability - the extent, to which a test is consistent in it, mea-
.suring.

61. response - in an instrument, the answer given to a question either
written 'or verbal.

*

62. self-concept ,a term used to describe the degree of personal esteem
that a student holds for'himself.

63. significant difference - a.phrase used to signify thattfie difference
between two statistics is not=likely to occur

. more than a certain predetermined number of
times'by chance.

...
11, . Y
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64.. itandardized instrument - a test designed to provide a systematic
sample of individual Performance, scored:
in conforMeece-with definite rules and
interpreted in reference to certain nor=

. -native informations

65. statistic any numerical datum; an eptimate of a variable.

66. statistically significant - a phrase used to describe an important
numerical difference between two or more

statistics.

6'. structural analysis an analysis of the proper use Of word, their
stems and prefixes.

o

'68: subject in this report, a'pers6 whose behavior is being measured'
in some way.'-

69. summative evaluation - an evaluation conducted,at the end of a pro=
gram, attempting to report the degree of

success of that effort.

70: System Development COrporation a fire in Santa Monica, Callifornia,
which was awarded the contract for
the national evaluation of ESAA
pilot programs. Austin sthoolt
Palm and .Brooke were ,randomly
selected as evaluatibn units during
the 1973-74 school year.

71: teacher aide - in. reference to Project' Assist, those persons whose
training is geared to assistance in the area of read-

ing achievement.

72. t-test a statistical computation used to determine whether er not

two different statistics are significantly different.

73. Title the first of several sections of the Elementary and Secondary

Education Act. The first title is specifically intended to
raise the educational levels of minority students.

.74. vailidity tine extent to which a test does.the job it was developed

tb perform.

viii
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ABSTRACi-
.

This /sport presents data gatbetWAWring the 1973-74 school y on
the Austin' Independent School District (Austin, Texas) implementation
oi the ESAA I Pilot Project, locally known ma Project Assist, ii two
eleientary schools (Nett and Palm) ind one junior-blab (Martin). The
project was'originally designed to test the hypothesis that students
learning in schools with trained reading aides will read better than
students learning is schools with untrainei general tides, mod better
than students working in,schools with no aides at all. Two comparison
groups were designated as the latter two groups.,

. .

Classroom observations indicated, on the whole, that reading aides are_
involired in more instructional Activities, use more instructional
strategies, and work in classrooms more than untrained general aides,
do. Teacher, aide, and principal reactions to the prograp are, in '

general, positive. although 'aides .end-teichers had many suggestions .

for improvement of projeCt, pirticularly aide and teacher training!
Parent interviews indicate that there is general community suppoit for
what Project desist is attempting todo and tfie methods for accomplishing
it. Students accepted reading aidee.ks instructioa)il personnel.

Despite prObleks with the achievement measures used in thi.evaluation,
the data indicate that student reading achievement during the first
project year was not appreciably different than Li would have been
without Project Assist. No gains were seem in self concept in the .

project schools. Some gains at the elementary leVel'in attitude toward
reading indsahool attendance were seen.

. ,
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II

PROJECT DESC'RIPTI'ON

4
Introduction

-

-
OROGALAMD'iS.'CRIPTION.

POiject Assist is aA97344-Pilot project in the Austin Independent
School Distiict (AISD) funded hy.the Emergencit'Sdhool Assistance Act

(ESAA) ,for $297:000' Ilhe promo was_eetablighed,im response to a .

. need to) reduce the discrepancy in readingaabievelent.hetween majority-
led minority-group student's. The project focuses on the use of teach-
er aides as instructional reading aides mho have been trained in lead-
ing instructionalr.teChniqnis using'a specific'set of reading materials;

, The project was designed to test the following hypothesis:

. '. : A .

Students who'are in
.

contact.alth teacher aideswho have had r
specific training =in the awea'of reading iiistruction,;yill.
learn to reed'better thletudents who are in contact with

,teacher aides-4ho have no readidig tr4ining, and also

better than students who are-in contact With noteecher
aides. .

-, .A
.

,

. -- ,

*The. above - described three groups o students being, measured in this

study are:

EXperithental Schools General Aide Schools

Metz Elementary .ftooke'Elementary,

Palm Elementary Ortega Elementary
Martin ..tuniorHigh AllanJupior High .

No Aide Schools
4

'Decker Elementary
..Dawson Elementary
Fulebre Junior Higti-,

. Travis Heights Sixth
Grade Center

There are several, components' to the iroject. Thee will be described
in the folrowing sections.

)
Teacher'Aides

The project foc uses on the use of instructional reading'aides. These"
aides tiere-to be selected from the school. neighborhoods and froin

ity groupi. Each aide inple elementary schools worked with the teach-
ers'at.ong*.giade bevel. Aides at the juaior-high-level worked with
caassrobm teachers (oT either reeding, English, or. social studies);
All the aides were placed in schools to work exclusively as insfrucr
iional classroom aides on the ring task.

I

-:2 8.
12-
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Training

sr
s.

Prior to the beginning of school, the aides.were given. n naive read-
ing instructional training over% fOut weekperiod. 11$4,
additional ineervice training during the irojecrye teach-,-
ere at the three project schools also,received tr oughout the
ear on the use o reading materials placed.in thefOloathools and in ,

the effective-utiliiition of the Project Assist aide. paced in their' .

classrooms. . .. a

In 'addition to the-shave training conducted by the project Coordinator,
a conihltant with Encyclopedia Britanhica EducatiOnal Corporation was
contracted to spend-40-days in the project,elementary schools during
the year training aides and teachers in the' use of materials

and techniques.

.

Reading Materials

.Reeding materials which theildes were trained to utilize were a key
feature of the project. The facplties atiesch of the three experimental
schools selected thereadingcurriculum which was utilized in their
school. All materiils.,purchaied were evaliated by project teachera.ands
recommended prior tp putchass of tie materials by project monies.

ff

Aides and teachers at the elementary.level a language experience
apprdach,Curriculum called Languagi Experience i Reading (L.E.I.E.)
which was developed by Dr..Roach Van Allen. The'junior high aides and
teachers.used a collection of materials_ to promote individualization of
reading instruction; e.g. the newspaper, audiovisual aids, programmed.
reading curricula, etc. , 1 ,

Audidhsual equipmeat'Srecorders, projectori, record playera,__Itcy) were
igloo placed in the schools. -Library/hre were bought by the project'
and placed ihthe'claesrooms. Bome.consumable materials for students',
ildes', end teachers' use (student workbookr, paper, laminating film,

. Itc.) were also purchased by the project. 'Filmstrips and fid.ma were
bought and'rented to provide experiences from ifiloh students verbalized,

4" V wtote, and read: Professional resourci\books were-also ptovided for
to hers and aides.

ther Components and Ac voles

Although there was no a/funded parent'al involvement Component in the
,progiam, same. project activities were initiated to proMote parental
involvement in the two elementary schools. Parents were recruited-and
trained by project staff and school staffs to publish children's books
irk school publishing centers.

*fif
-3- /0"
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Young Authors Fairs were held in April l974,'at Metz and Palm to
celiNste this writing, illustrating and publishing of over 1,000
books at these tweschools during the project year. The writing
or these books was initiated by the . curriculue4.and the
Fairs were sponsored by tfii project.

Evaluation was also a component of the project. A descpiption of
itslictivities is found in the following Section.

r.
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EVALVATION D'IRCRIPTION

Introduction

The evaluation of Project Asist attempted to answer the folloWing major
question:

Do students who arrin contact with aides who -have had
specific-training in the area of read instruction learn to
teed better than students who are in contact with teacher aides -.
who have had no reading training, and alio better than students
who are in contact with no teacher aides?'

Additional questions, to be answered revolve around several topics:
program effects other than achievement, degree of Orogram liplemesitation,
and doCumeitation of eitra-ptogram activities which may affect the program
and/or evaluation of the program.

,A wajor focus of this evaluation is based on data gathered by classroom
observations and by iiterviewo with program and school personnel.

The following sections will describe the Project Assist evaluation design,
the evaluation staff and their various activities, descriptions of the
instruments used and their administration, and data analysis conducted.

Evaluation Design

The Project Assist evaluation design was grafted in August and September,
1973, and .spis reviewed by the Superintendent's Cabinet in October.
This draft of the design included:

,

Decision goosiions To Be Addressed Dy The Project Assist Evaluation
Program Objektiees
DataCopection And Analysis Overviat

There are three levels of decision auestions:, system-level, program-level, N1
and school and classroom level. Answers to the system-level decision
questions are planned to assist, the Board of Trustees and the Superinten-
dent; in waking decisions relative to the continuance Of the progree. The
information would:also be useful to other groups. Answers to program-level
decision questions would assist those charged with implementing the program
in their decision sakiegs. Answys to school and olassrocerlevel questions
should assist those charged with making decisions at the school and class-
,room level, e.g., principals and teachers.

S



The-three of program objectives developed for Project Assist- are:

m.
outcome objectives - the livel_of student behaviors which the

program is attempting to achieve

process objectives the-level of classroom activities which, if
-implemented, are expected to result in the
Achievement of the concurrent'outcoe objectives

.input objectives,. - the leVel of.Personnel, training, 'materials'
-fi ,. 7 3 and mitre-classroom factors which, if achieved,

Ake expected to result in the achievement of
the concurrent prOcessendutcomellibjectives...

A program objectives oierviewleppresented bn the following page. These
*objectives were developed brthe'evaluation staff, although it is rector.
mended that they be developed'by both programand evaluation staff working
together. .

.

The data collectio and analiiie,overview sheets simply outline the 'prat,
priaie instrumenWand analyses nelpssary to measure the program Obje ives.
Also included here are populations .to be measured, dateiand methods
measuring, and persoQd responsible for all'these activities. f

:

The completed.eviluationlesign is available for review in the A.I.S.D.
. .

'1Zffice of Evaluation% i

Evaluation Stiff,

\
. The proje t evalutiliah staff is'coposea of the following positions:

1 project evaluat'r
it 2 classroom observers

1 secretary

The evaluator is responsible for the evaluation. of Project Assist, both
formative and,summative evaluation. She is responsible for .the construc-
tion of the evaluation design. This responsibility includes the'choice
and/or design oall instruments used, data analysis, data interpretation,
and all reporting" (both verbal and written). to appropriate persons and
groups.

the two classroom observers provide inputto the above-described evalua-
tion activities.' Their main duties consist of the recording of process
data in the form of claesrool observations, interviews, and questionnaires.
DIta coding, clerical work, and data interpretation is also involved in
their work. ' .

The evaluation lecietary_it reiOnsible for all clerical woWandfor
maintaining account balahces for tH6 evaluation budget.

.z.
-6-, 16



*value Ins

-

The Project Assist
pals, parents, and
ioua instruments
is Armin on the f

4

evaluation measured students, teachers, aides, priaci-
other community people. A master chait listing the rer-

ead the populations to whom they were administered,
loving page.

Descripti the instruments and the' details of their administration
are foun pzeding'each separate instrunent report in the-Appendices.
Also covered there are any'srohlems with the instrnment and/or its &dein-
ie9ration which night affect the validity 'of the data gathered. 'There
were sone problems in this areativIlhe reader is encouraged not to over-
look this particular point in r ng the result'of thb evaluation
'measures.

.

Deta.Analyses

[For the most pert data Isere smalysedfuOiag.the daiversity of Texas at
!Austin Computation Center facilities.-: Keypunching services wire obtained

dirfrom E.I.A.D. Computation Center, the, University of Tells Computation
/ Center, and the Southiest Educations; Development Laboratory. Data coding
L was completed by A.I.S.D. Office:Pot Evaluation staff sad outside contrac-
f. tors. Some data analyses were_ contracted by the project with Mr. .Jim

* t. Sherrill of Austin, Texas. ,fe . 'P.
e -,. ','-

'-' The University of texas at Anstia,EEETAT1 mad FEZ statistical package
programs were used for scat nf,the%statistical, analyses. Some special pur-
pose programs were written by the evaluation staff and contrattors

. Dr. Hugh Poynor and Mr. Jia Sherrill. .
. f

.

"Detailed Analysis iechniqies of specific data are described in the corre-
, eponding,separate instruMent reports in the Appendices.

,,-

".

.,, ":"

1
EDSTAT (Educational Statistical is a library of computer programs

'.for statistical analysis .di civantitatiii dita, and was developed:by D.J.
. ifildmen and Earl .? of the UgiversIty of Texas.at Austin. It is

active there as well in other computer systems in the country.

2SpSS,(statistical Package of the Social Sciences) is also a

library of computer programs for analyzing data with respect to the usual
descriptive statistics. The original version was developed atStanford
University by.Delelleot and NOTIOA2 lie, but has been converted for 'use

on the University:of Tema at Austin Computer System..

-7-
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PIOJECT ASSIST VVALUATIOR DESIGN D R. A F

Seed*

,

Owtcome Objectives

.

Process Objectives input Objectives
.

Context Description
-

I. Ceteitive I.,Coanithi.

1. Increased student
reeding achievemest.

Poe Attachment A - "Product
Objectives").

.

.
A

,

.

* .

,

.

II. Affective

I. asWIinE
.

1. Readimi,sides will each .

work at least 90% of school'
class time in reeding acts-

. Titles.
I. Aides will work effectively

and cooperatively with
teachers. .

3. Tambora will heveafavors-
ble attitude toward use of
aides as lastractiomal
reading aides. .

4.,,2eschers wilNeifectively
4 use aides is riadisg -

activities.

5. Students will have favbra--
blip attitudes toward use of
aides as imetrectiesal
reading aides.

(See Attachment S - *Process
Objectivies")

_
.

''

'
.

-,q .

. .'

II. Affictive ...

1. COMitkiNt I. tive

There is a definite
mead to bring the

o"' of ofooritY
group studemta' read-
Log aChleolimeatup
to that of majority
group its/dames (soh
Contest Deseriptiaa
far mappectiee data).

.

t

. '

.
;

,

.

.

.

.

-.

.

_
II. Affective,

No documentation of
need

"
.

v

.

.

.
.

it

4 C) )

1. The eider-sill be from the
ueighhorhooCamd/or wino
ivy Soaps.

.-, 2. A project staff will be
hired,om inched -be.

3. The aides will receive
weeks of pre-rvice

. ins instructional
4. The aides and teachers 11
.ondergpire-sChool and
mrrrIc*trainine toile
throughout the year. -

5. Teachers will receive rein-
ibg in She use of the
ftc paoliftmaterials

! 6. 36,678 worth of
materials viii br'put into
the experimental sc ls.

7. Teachers will be tra to
use the aides in reading
.Tostructional activlirlies.

S. An evaluation team LI pro-
vide continual feed heck to
the project personoa.

9. Tie community Will .:ovale. a

positive attitude t d

. Project Assist.
(See Attachment C - "lap+ Objec-
tives"). . .

.0
. .

U. Affective .

1. The experimental schools
predominantly Beti-

Merit= enrollments.
2. Students at the-expert-

mental end control
schools hibe scored lower
omachAavement tests on
an average than have
students at high majority
_schools. .

3. Students is Title I .

schools have scored meflos
one Yr more grade levels
lower on reading tests
than hes moo -Title I
students.

\ Students in hi4drmisority
l *schools achieved

. decidedly fewer reading*
* objectives than did stu-
dents in high majority ,

schools.ou a critstion-
referenced tea .

(See Attachment D -
Description").

- .

,

.

ii. Affective.

2. Improved student
in resOink

3. Improved student school
attomdamce. .

4. Improved student self-
csocepts.

(goo Attachment A - "Product
Objectives"). .

.

.

Some as 1 - 3 above
1.1"

-

.

.

,

.

c w

.

.

.

CO
..

.

Same as 1 - 5 above

.

.

,

.

, .

.

19
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.

.

.
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DECISION QUESTIONS

IN

. Decision questions can ultimately be answered only by thOse charged with
the decision-sakincresponsibility; hopever, this evaluation section
attempts to summarise as clearly as possible the information that has been

--:-,...g4thered to assist in that charge. A recommendation by the evaluation
staff based upon their knowledge and interpretation of that information
relative to each decision question is included in this section, Although

this is considered to be a professional responiibility of the evaluation
staff, decision - rakers are encouraged to review in its entirety al the
data presented in the total report in order to arrive at their decisions.

a
'Decision questions to be addressed in this report were established in the
fall-of 1973 and were set forth in the document ifirguation Desien: 'BEM
pjlot ProieCtagpise 1973 -74., The question, are considered'below as they
were presented there in the following sequence:.ftSystakevel
Questions, Program-Level Decision Questions, and *Idol and Classroom-Level
Decision Questions.

A. ST 1 -LEVEL 4trEsnons

-1. Is there any method of utilizing instructional aides that is
more effective than the way in which they are currently used?

J.

ft.

Recommendation:

No absolute recommendations can be made on the basis of this year's
evaluation. However, there are-indications (not proof) that district
aides should be, trained and utilized, wherever possible, is inffut.-
tional personnel rather than as noninstructioial atagf.

Baisialfwiriteci;mendation:
44

The hypothesis implied for the utiltion of Project Asiist aide'
currently employed has not yet beedfully tested, having been under
obseriation for only one year. ibe aides were not utilized as.

well fh practice during the first project year, hamereii as they
could have been, as measured by aide observations conducted through -
let the year. This deficiency was probably due to a need for
Additional aide trashing, teacher trainink, and more adequate aide
hiring,practices.

-ID- 2L-.



The achibvement data doss\not indicate any unusual gain in
student achieveient in the project schools, except perhaps at
the sixth grade, where the gain wee greater than at.either of
the control schools. Generally' , there was no difference
beetween the project schools pnd the arison schools on either
self concept or attitude toward There is some indication
from attendance data that the project mmy have had sebeneficial
effect at PalmIlmaentary where attendance went up this year (the.
only-school Which-increased in attendande among the 53 elementary
schools in Austin).

It is the opinion Of teachers in the project schools (baled on
.their respohses during intirviews) that aides are verr.bepi-
ficial to have in the elasiroota as -

The aidesjudicated-in similarintervieim that they felt-they
madi'a vital contribution to siudenlearning in their ClieproOms
and that teichers valued their skills. Students appeake ohippe
accepted the aidel aa instructional personnel based on t
responses during student=igierviews.

,""`'e-,1"0,--

2. Is reading a good subject in which to concentrate thuse of
instructional aides?

Recommendation:

t

Reading is probably a vervgood area in which to concentrate
instructional aides in the current project schools. However,
other schools may have greater needs for instructional aides
in-other subject areas.

Basis for Recoemendatiowldi

OF
Reading does appear, in the opinion of project teachers and
aides, to be the proper subject area to have chosen to place
sides,-if only one area could be chosen: Some teachers expressed
throughout the year a desire to use aides is tfie instruction of
other skills than reading, and to be able to more freely use
them in noninstructional teals. Teacher and aide interview
serve as the basis for this ecpmmendation.

3. -Would training in one specific subject area incr ease the effec-
tiveneie-of AISD,aides?

Recommendation:/

--"""-

Aide training dote increase the effectiveness of aides, if effec-
tiveness is definkd in terms of aide behaviors and individUalization
of instruction.

c.

e."
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Basis' for Recommendation:.

Classroom obsevations indicite that trained-aides work in sig-
nificantly morn instructional activities, weft in the classroom
more, and use lore instructional strategies than do untrained
general aides.- Teacher inteiviews revegted"that; in the opinion
of teachers, aides had been of post benefitby helping to indi:,
vidualize instruction: Training in one specific 4ubjedt area
certainly generates more effective aides than little or no
training,, which is generally the re.. with'AAND aidis. This is
apt to be particularly true in 16w-income areas mbexe the aides
are likely to be persons with lower' educational levels than in
higher sodioeconomic'arede.

After one year, however aimed aides have produced no Unusual
gains in reeding achievement for-studente, generally speaking.
This'il based on Boehm,. Prescriptive Reading Inventory, and
California Achievement Test data.

4. At what school level would the' concentration of aides be moit
effective?

Recommehdaiion:

No absolute recommendations can be mmde on the basis of this
yeses evaluation; Howeverbasedon settondsry observation
data, it appears that at any level teachers yell-trained in a
particular subjedt.area utilise instructional aides'in thaserea
better thaa.teachers not veil -trained.in that subject area.

Basis for Recommendation:

Classroom observations revealed thist most aides appeared to be
quite active as instructional reading personnel at grades K-5.
At the junior high level, they were utilized'as.instructional
reading aides in the reading lab and by English teachers more
than by social studies teachers. This difference is probably
due to the ladk of reading instruftionel training of Secondary
social studiei teachers, and their subsequent inability to utilize
or supervise auxiliary personnel for this purpose: Reading
teachers at the junior high level made the best use of reading
aides in junior-high, a conclusion based on aide observation data.

**-

Perhaps it could be concluded that if aides are to be used at
any level to improve reading achievement of children, they should
be pltrwith those teachers who are best trained to deal with
readi problems of children and in situations which lend them-
selves to such instruction. Observations indicated that it was
difficult for even i well-trained aide to perform adequately under
the direction of a teacher untrained in the area in which the aide
was trained to .work, or unwilling to supervise her in that work,

-12- 23
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5. Should ESAA funds be sought for the continuation of Project
Attaistr .

t

Recommendation:

1 It is recommended that any future available ESAA funds be sought
for the Continuation of Project Assist.

Basis for Recommendation:

Teacher questionnaires, teacher interviews; and aide interviews
ibdicateda strong request for'continuation of. project staff,

"materials,' and, training*I.

One iear is inadequabet6 initiatea pilot project with as many
potential areas for change as Project Assist and yet see a great
effect. A Change may or may not occur, but a one year trialis
too short a time during whidhto discover this.

B. vpitIMAMI-LENEL.QUESTIOMS

1. Is additional training required foNaides?

tion:

More ext ive training is needed tot a%4es ban wailiven'during
the first project year.

1111(

Basis for Recommendation:

In interviews, the aides indicated a definite nee for additional
training, particularly in the areas of classroom gement,
behavior modification, L.E:I.R, (the reading curric um used in
elementary project schools), basic reading iastructi 1 skills

(phonics, language parts, grammar, spelling, etc.) teiting skills,
and human relationb skills.

Inosimilar interviews, their teachers also indicated that addi-
tional training for aides was desirable, listing Similar training
needs as aides had listed. The satisfaction of teachers with
their aides' training varied from teacher to teacher and from
Ichciol to school.

2. Is program assistance required to effect the use of aides a planned?

Recommendation:

The evaluation data strongly suggeit that additional program
assistance is required to effect the use of aides as. planned.

9 o'



f

Basis for ticommenda tion :
.

During ,the first project year, aides and teachers did not receive.
as amulvin7.the-classroom supervision and training as was needed or

wanted. During interviews with teachers and aides and through ..

questionnaires administeredto same, I frequent request was,'
for additional classroom supervision and oir-the-spot training
for both .aides and teachers.-

It. appears that successful innovation in the curriculum benefArs
Itfrom.immediate feedback concerning itelmplementation inthe
casarooi 1e sort um
alSo.requireoUthat,feedbatk. This feedback twig, appears to
have"been critical in the acceptance, of school faculties to
implementation of innovations during the first-project year.

t tie 0 ect

3. ,Should 'different or additional materials be prbvided? .

Recommendation:
4-

The evaluation data suggest that some additional materials are
needed to fully implement.the program in'the'project schools.

Basis for Recommendation: -

The materials provided during the first year appear to have been
appropriate, based on teachers' and aides' responses to questioning

alongthis line. Some teachers and Wes requested additional
materials of the same nature as those proVided by the-project
during,the first project year. Teachers host often requested con.-
suable materials, and aides mart often requested resource

books.

4 4. IskeOlttiguil-tradnin* required for classroom observers?
A

Recommendation:

Classroom observers do require sore training in several areas
than they r during tie first project year.

Basis for Recommeadatt

It became apparent fromthe
teacher-and aide interviews',.
fortable while being observed
at thcend of the year that in
go through the same training as

outset of the observations* through '
that aides were nervous and uncom-

Aides suggested during interviews '"
the future, evaluation personnel
the aides, Ath the, aides.

-1.4- 25.
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It wae'discovered thr informal and formal intervieys during
the year with aides teachers that it was important for .

classroom observer to maintain a friendly, objective relitionr,
ship with aides teachers without becoming involved as
counselorar supervieor. Teacher* pointed out that it was par-_
tiCuiarly.important that observer. avoid offering advice to .

aides or teachers.
,

It also became apparent from staff,msetings throughout the year

... 'that..in-the future classroom observers should be given a iore
--.----------teafra-iiiLiffiaaii:Anto the philosophy and-procedusof the

i
evaluation office, more. respomeibility for OPecific parts of the
program eva/uation,-andiartitlipportunities for input into deci-
stone made regarding evaluotpuand, where appropriate, program'

%., adidilstrat4on. .

- ,...

1

5. Should evaluation activities bm continued as planned or are alter=
ations required? .

RecommendatiOp:

Eiraluation. ac tivities and the evaluation design 'Amid be altered
somewhat from those used during the first projeCt year. Suggestions

'for the alteration of the evaluati design and activities are: .

. , The evaluation design ghoul be changed, if possible, to
designate more comparable s ls ai comparison schools.
'It is also recommended.thAt the tern "control schools" be
chalgekformallly to "comparison schools", since it is not

- passible to control adequately the processes, inputs, and _

contexts'of such schools. It should be noted that no other
schools in Auitii are really comparable to the experimental
schools, since the experimental sch6ols yest(e.sodesigpated
becaUse oftfieir particularly low achievementpatteris.

The evaluation achievement instruments should be re-selected.

in order to provide for sore- consistent a4mi-nistrations,
%, more interpretable dato,.and therefore more useful informs=

tion,for decision-siking. The PrescriptiveReading Inventory,
though no dhubt.a valuable dieinerticipresctiptive instru-
ment, is not the ideal evaluation measure fot this particular
program.

ItAs recommended. that an-improved training program be
-0 defigned and carried out next year for informing all .school

personnel responsible for group tasting of children of-
. the tandeedised conditions umder which.these.instruments

must be administered. It was disadvered this year that

.152 c
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standardized aims are given under many different conditions,
and often the "standard" way is found wanting. Some
teachers were found to lead students to give the correct
answers on instruments intended for program evaluation. Sale, :
8-tide-its were administered the instrument over a faulty

public-address system which yeilded inaudible instructions.
Timed tests were often given under untamed Conditions, And
a list of other unacceptabloprbcedures could be given here.
This situation must be corrected if evaluation is to be more
than an academic exercise. IL

Basis for Recommendation:

A close inspection of the process context, and achievement data
indicated that the above changes iwthe evaluation` design and
activities should be nade. Impromptu visits to experimental and
control schools during,testing periods by evaluation staff is the
basis firet0ethird recommendation made above.

Show the program design be altered? ,

Recommendation:

ihe Program design appears to be appropriate and acceptable.

Basis foilecommendition: -

- .

o Neither. aides nor regular school staff indicated in interviews
, r questionnaires any difficulties great enough to warrant a

e.in the pro ram design. Most teachers-in questionnaires
I:or interviews exp ed enthusiasm with theaesign, overall

maiegenent, and foc of the program
i
.

____C. __SCHOOL AND CLASSROOM-LIVEL.DECISION QUESTIONS

Should the sChool cceitipue to .participate in Project Assist?

Recommendation:

Teachers at all three pr5jeci schools in' interviews -rOh Imingly
requested to continue in the program next year. t majority
of teacher's who worked16ith tional aides for the first

-.. time adamantly requested to :Kea back next year. All three
principals weresupportive of the project during the year, as .

measured by Principal Questimmnaire responies, and worked coopera-
tively with both prOgrae and evaluation staff to implement the '

project.

27
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2. _Does the regular school staff need additional training for the
'impious:static* of the program?

gow Recoumemdation:

. Teachers need additional-training to complettly implement the
Project Assist program. Sufficient program staff sbould be
provided for giving this smoke to teacheii and aides. It is
also recommended that thOile principals concerned with the opera-
tion of Project Assist cooperate with Project Assist staff to
provide sabol:-ataffs with this requested training.

Basisor Recommendation:

According to teacher interviews'and questionnaires, the teachers
feel a need for more training in the areas of the reading curri-
culum used in the projeit schools, planning with and for the
aides,. utilisation of the aide in the classroom, and understanding
what the project is all about.

The aides also indicated in their interviews a need for further
teachir training in utilisation of the aides, planning for and
with the aide, understanding what the project is all about,
and human relatioSs techniques for use in resolving conflicts
with sue.

4.
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CONTEXT DESCRIPTION:.

C

NV

INTEDDUCTION

So_many extra-progrem chaises occurred during the first projeCt year that
any Context description most consider the school environments prioz to
the project start and the school etivironentsafter the project started.
The first of the following two sections will atteept to describe the
schools as they were priorto this year, and the second section will
describe the events which occurred in this project schools but,which
were outsidelhe'contiel of the'prbject.

third section will address the question'of compaiabillti of the designated
experimental and controyiroups.

DESCRIPTION DESAMM=T2RION TO 1973-74-

The three project schools, Wets Elementa6, Pali Elementary, and Martin
Junior Nigh, are located in the predominantlylMexican-American populated
section!q_Austin, Texas, near the Colorado Elver. Law itIC011e, are the
rule in this neighborhood, and income levels (proportional: to the Austin
average) are declining because economic migration but of these areas
occurs to more prosperous areas to the east and south.

The three school environments into which Project Assist was introduced
could be described as inner -city school's with predominantlyMexican-Ameri-
camenrollments. Achievement and attendance were low, dtopout rates
were high, and parental involvement was very limited. The two elementary
physicil facilities were quite old, while. the junior high is new.-
Palm Elementary, built in 1892, is the second oldest school building in
town. Metz Elementary was built in 1916. Martin Junior Nigh eras
constructed relatively recently in 1967.

Far special programs, with the exception of Title I which had bees is
the district since 1965, bed been placed in these three wheels. This
Title I aid is the elementgiy schools bad taken the form of extra cur7
riculum and reading professionals, counselors, home, visitors, kinder-

. ',erten and library aides, and additional reading materials. Mattis
Junior High ha -bees a Title I school until ens year #go (197tp73}.

Despite the investment of additional Title I monies silica 1965 is these
schools, rather disappointing achievement edges have heen,measused for
the sans years those monies were spent. Students is these-schools score
significmetly lover than students in son-Title I schools al achievement
tests. The achievement gap widens drastically amdatuisats'becope older
until at grade 8 the students at Martin and Allan Junior Highs are reading
about three years below non-Title I students (see Table PI-1 on following

'29
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Table 1V-1:

3

ALL 4

4

AcE

$

IL: . TS VCR A ISD
TITLE I EIGOTR GRADRRSAND D(# -T1TLE I EMOTE GRAMS FOR

9FRBIG, 1973

GROUP
s

N
.

4. VOCAEMARY
Grade Equiv.

COMPREIERSICO
Giade Equiv.

TOTAL READING
Grade Equiv

,-
.

_

Title I 532. - 5.74 6.10 - 5.88

..-

Ran-Title 1 3287 8.75 8.82 8.81

Student,attendence'in the. three projeq/schools wairestremely low. In
1972-73, Palm Elementary students' percent of average daily_attendance
(ADA) war 882, two petientAge points below any of the other 54 elementary
schools in town, Nets Elementary's'ADA was 92 percent, one perCent below
the Title f elementa average and three percent below the non-Title I
elemenc--y average.

qt
actin Junior Righ's percent of MAL (822) was the

lowest df all the#chools in cow; including elementary and secondary
schools (see Table IV-2 balow)..

4

Table PiRCENT OF AVRIRGR *LT AT CE ii141 Pat 1972-73 POI
TITLE I NOR-TITLE I zuosizat AND mamma SCHOOLS

AND 7111 TRUE PROJECT ASSIST SCOWLS

Man
.

,

Elementary
% ADA

Junior High
,

% ADA

Title- I 11, 93 . 84
. .

Non -Title I _

-

- 95 4 93
.

Project Assist ichools
. -

Palm .

.

,

.

Metz
. .

92'

, ,

Martin :

. . . ./-
82 .

.44
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Prior to this yelr students at Mortis Juelor Nigh dropped out of school

at a greater rite than at any other *shoal Is to s. Wen higher than at
. the only other Title I school (sae Tails r,-3' below) .

NO.

Table TV-3r 1972-73120M DAT& FOR SEW= AND ElOMOIGRADES IN
JUNIOR U SCHOOLS

,

SCHOOL
, .

7th GRADE 8th GRADE -TOTAL,

. _

IMMxtin
..

8 17 26 ,

Allan - 5 4 7 . ,12

Sedichek
.

2 3 5

Burnet/ 4 '4 8

DOW
tnlmore

.
.

.

.

0

2

1
6

1

8

Lamar . - 1 6 9

airchi's.on *
c0 . . 0 0 .

0. Henry 0 0 _ 0

PealPce 0 2 2

Porter . 0 9 . 9 .

Webb 1 . 3 4'

Forestal iswolvesest at Title I .e pole is very tow compered to sosTitlel
schools is Austin. The reported amber if l97273 volasteers is Tit10 I schools,
is less than half the somber reported for smsfitle I sehesAgt aid aj
asSesistest for two of ihs three Project Moist seheels (see Table IV-4 below).

Tiable TV-4: .N(RiSEE OF.VOLURTEIRSISCREKE.IOOMMUD 111 TITLE I SCHOOLS.
NON-TFLE I SCHOOLS. £JU PROJECT ASSIST SCHOOLS ICI 1972-73

r

. GROUP
,

... VOLUNTEERS/SCHOOL

.1% Pala
..

..

Metz

Martin

Title /Averege

Non-Title I Average

2'

. 25

1

. -19

.

. 39

.

_

.

PTA enrollment is alio extrenily low in these three project schools.
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Ripocommo! or corm Donn 1971-74

Nx-laddition to thidontext factors outlined in the previous- section,

. z

several changes occurred in the three project schools just priOY to and
.during the first project yesertfactors over which Project \Assist had no
control. These changes,..some at the school level and some at the district
leve)., drastically altered the Context" in which Project Assist operated
during its first_year.

Principal Reassienment.

1- The first and .erhapi greatest c was that the two elseee
schools received new principals. and Mitz had previous4
wale kilo principals. However i3- disgust, 1073, just prior
of school, two young Mexican-kaWfIcan. Miles were assigned as
This reassignment came as a surprise to the two elementem
and produced a predictable,seonnt, of unrest apd required Julius
thi.part of teachers to the new. principals.

e tart'

had
to the starting
principals.

faculties,
talent on

Pupilt Teacher Ratio -(PTR) Reduction

knchher change vas the reduction of the pupil/teacher ratio in 16, Title I
/schools, indluding the two-elementary schools. This grew .out of
negotiations betseen the Austin-Association hers and the A.I.S.D.
-adorinistration.:' This change reduced the /teieher ratio at Metz
to.21.65and to 23.42 at Pals. This reducti was not implemented
until after school started, and additional teachers were hired in
September and October. This required a reass t of many students
to the additional teachers. In aM eValuationilrits pupil/teacher
reduction conducted by the A.I.S.D. Office of Evaluation, it was
found that both principals and teachers in the ao.s in which the PTR
reducsioi occurred noted that the most common problzewas that of children
having to adjust to a new teacher:

This led to conflict and ceefusios as children shifted loyalties,
adjusted to new authority styles, and becage acquainted with the
new tdacher. Tie grove also -led to some feeling of rejection
along the children loved, and to sole added discipline prpblesis as
a result of the confusion, feelings of rejection, and other
attendant problems.' .

Sixth Grade Schoolis

p.

In response to. a . U.S. federal court order on integration, A.I.S.D. isQle
menterra sixth grade school conclpt. The function,of these schools was
to locate all Austin sixth graders in eight such schools. Their purpose
was to provide integrated learning enyirosments for sixth graders and to ,

obviate the busing of souneer elementary students.to achieve this purpose.

-i t

1 .

.
.

...
'Paula Matusiek: Yuen/Teacher Ratio Reduction, Formative Evaluation

Report No. 2, Content Report. (Abstin,Texas: Austin Independent SchoolDistrict, 1974) pp3-4:
,..,
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This cha a had several implications for the three ProjectAasist schools.
For the first time, sixth gradersididloot-attend Wets and Palm, and. fifth
graders (not sixth graders)nere "senior" students oMcanpus. It is
suspected that changes forelementary students are implied by this inno-
vation, although this evaluation did not gather any data concerning this
hypothesis. This ...grade change also affected elementary staffing patterns,:

soot previously sixth grade teachers-becaefifth grade teatheri; sone
sieh gradteachers transferred to the sixth- grade schools, etc.

This Sixth grade school innovation sore directly affected Martin, Junior
High, because Martin becamd one of the eight schools in_iddition to
continuing its 7th and 8th grade programs. Additional staff', reassignment

of staff and space, and a myriad of other changes accompanied this inno-
vation, not the-least of which was sixth graders' reactions, good or bad,
to,being."low man on the totem pole" again.

I

ESAA Bilingual /Bicultural Project

In addition, the ESAA Bilingual/Bicultural_project was also implemented.
in all three Project Assist schools. This project provided additional

staff to each of the two elementary project.achools: 1 curriculum writer,

1 community representative (home visitor), and 7 bilingual clAssroom aides.

At each grade level A regular classroom teacher' was assigned as-the bilingual

teachei for that grade level.. In some cases this person team-taught with

aomonolingual teacher. Staff development, bilingual materials, and commu-
nity involvement were heavilremphaqized by this program. - This bilingual
Project bad as many innovations,. if nottmore so, than did Project Assist.

41*

Was it too much change at,one time?

It was int% this rapidly changing context that the new reading curriculum, \

C....the instructions Aides, staff develppment, and constant'evaluation of

Project Assist introduced. From the dbovp discussion it will be .

;apparent to. the derthat such change.andibnovation occurred in the
three project sch if during the 1973-74 school year. One question

which must be addressed here is: "Was it too much change at one thee?"

It might be appropriate to discuss this question in light of earlier
writings on this subject. Giacquinta (1973) 4iscusses the process of
organizational change in schools and identifiesofour organizational areas

which may be affected by change:

1. The primary goals or, objectives of an organization and tht subtaske
orsubgoals necessar, for their attainment.,

2. Thelomposition or
.

constitutions of nembeis.

-Z2- .33
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3., The organization's work procedures and machinery.

4. Its social structure: system of cOMmd4cation, authority

structure, roles, and work flow, system. 1

When the five major programintroduced into Metz, Palm, and Martin in

1973-74 are regarded in light of the above four potential areas for. impact of

change, the implications seem to be as outlined below:

4
Table IV-5: CHANGES IMPLIED AT PAUL MEM AND MARTIN BY FIVE MAJOR

PROGRAMS tr1i0!9m ITRING 1973-74 .

SCHOOLS AND )'ROMANS GOALS*
(1)

NWT*
(2)

PROCEDURES*

(3)

ULU%
(4) %,'s

AND PALM:
.

e

I I

.

I

.

, 1

.

X

,10112
.

Principal Reassign ant

PER Reduction

.

.
.

I
.

Sixth Grade Schools.
4

4

I

,

I

ESAA. Bilingual/Bicultural I X I

ASA& Project Assist I I I X

/

MART1N JUNIOR EAN4

I - I

,

I

4
t

I
r

Sixth_Grade Schools

ESAA Bilingual/Bicultural I I X . X

ESAA Project Assist X I I X . .

*These,four categories reuesent Glancquinta's_four potential areas of
organizational change (see, previous page for a more coeplete listing
of,theee'areas).

- .

Perhaps several of the X's on the above table could tie argued, but.it does

appear that (excluding the PER reduction) each of the major programs in-
traduced into the Ores project schoOls during 1973-74 causes not just one
change, but several chaise*.

1 1Jpeeph B. Glacquiate, The process of orgesization cheep in schoole.

levies id"Seeserch Is Idneatime4 Prod 111..Serlieger, pdltor. (Itoses,

Illinois: F. E. Peacock Publishers, Inc., 1973).

3 4.
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Even.ftoject:Assist by itself is not just one innovation but several.

The various featUres a( Project Assist also have potential areas of

impact (see the following table): '

, f
Table IV-6: CHANGIelMFLIED AT Phi, n. AID MARTIN BT FIATURIS OF

PIOJECT ASSIST

Project-Assist '

Program leatures '.

,-

ems*
,

.

ROLES*

XAides I
.,

X

1...X.I.I. (sew reading

curriculvb) . IA . X
-

.

,

tide rid Olatibils

training

44

4-

X - X. -
X

7 ,

Evaluation
X /

. ,---X\

X XI.
Andio-visual
Materials . X _ . X .

.

* Those four categories. represent Giamcquinta's four potential areas of

,organisatioial change (see previous pages for a-more complete listing of

these areas). t,

One mould suspeit that if current theories related, to organisational change

are valid, the three Project Assist schools (especially at the elementary

level) could be at a point of negative return. There comes a point beyond
teachers', principals', aid students' time. and energy cannot be divided

adequately among thellarious programs. At this point it could be that people

will either-ignore any additional suggested ,or even mandated changes, or.

they-mill-try to do everything right and perhaps mind up not adequately

implementingcny of.the Changes.

Mere are, of coarse, other-interpretations of the aboinkdata: it may be

that people' can accept unlimited change, or that the five major programs

imPlaented this year at Meta, Pala, and Martin mere not too aiy to .

implement at once One researcher in the area of innovation its

inrdeffects, bovever,)ibeehuggetted that no nom than three axiom can

be .mind at any one time. This firm bf thine is far ow the 15

champs indicated on Table 19-5 for Mists and Pala, and the tmerochanges
indicated for Mart01 Jmolor Nigh'during 1973-74.

a

-Personal communication from Gone Mall, author of -

based Wootton model- //developmental comcentualisation of the ado ion

process within educational institutions. Paper presented at the American

Edscaeional lesearch Association, Annual Meeting, (Chicago: April, 1973).
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'

comPARAsurriOF urawarril. AND CONTROL GROUPS

As theinote to the reader at the beginning of this report ipdicates, the

Project Assiit schools, the general aide control schools, and the no aide

control schools mere not entirely comparable. The tables on the following,-

two peas- are attempts to contrast the six elementary experimental. and

control schools and lAkewise the foul grades 6-8'experimentel and'control

schools involved in this evaluation on Nierious school features which are

not comparable between each of es three comparison groups.

Perhaps the greatest detracts to comparability of Pioject Assist schools

and the control schools e:

. Di. Frank Ouszak's reading program at Brooke Elementary. (ibis

undergraduate education training was probably the source

ofthe twelve more instructional persons being present in Brooke

classrooms than in Nets or Pals classrooms.)

. The higher socioeconomic status of the no aide control grqup comp-

par to that of the Project Assist and the genfral aide control

s.

. The historieally low achievement scores and attendance patterns

of those arehoolsdesignated as Project Assist schOOls. (Therefore,

so other schools in A.I.S.D. were really comparable on these two

counts.)

Frain the above points it is obvious that the :Valuation design for 'this

project is less'than perfect, owing mostly to realistic,
kinds of restrictions on design of the evaluation plant. The reader is

urged to remember the shortcomings of the design when_ considering the

results of this evaluation.

It is recommended by the evaluation staff of Project AsSist that great

efforts be made piior to and during the 1974-75 school year to Improve

this design.

"

37
-26-

a



11. asses WM= 1MMI =NE

4'

'Table IV-7: CONPAEARILITT CLELEKEIPTART EXPEE/HERTAL AID CONTIOL SCHOOLS

WEIN INEy*" IMF 1111O '11110 11111

4

SCOOOL

FLAMERS

a
PROJECT ASSIST SCHOOLS GENERAL AIDE CONTROL SCHOOLS . NO AIDE CONTROL SCHOOLS

METZ PALM BROOKE ORTEGA ' EECTER DAiiSoft

Other

1Prottriva

.

BEAABilismali
81031tural
Program

ISAA Bilingemli
Bicultural

Plovirla

Dv. Frank Oussak's
(O. /ex. ) Beading

Program. Comdr
dim 14111a

Dr-liocrloser's
(10.7ex.) loading

Program; Commies-
tines Skills

Aeading Tutorial ip,..../Indieidually

Profile' (district);
AMtensive Title I

Reading Program

Gelded
Education (ICE)

.
1st year doelcas
Americas male

1st year Mimic=
Americas sale

v

1st year Moslem
Amoriemn femmle

Experienced Black
sale

ExperiencedtAnglo
female -

Experienced Anglo
fowls

StudeOt
Ethnicity

.

912 M.A.

12 B.

11 .4....

982 a....
...

I18.
.

ilk.

961 CA. .

1.2 B.

32 A.

k

372 M.A.

512 B. .,

41 A.
. ..

651 M.A.
102 R.
252 A.

612 M.A.

41 B.

352-A.'
.

loather
Ethnicity

332 M.A.

131 R. ,, .

522 A.

232 M.A.

201 s.

571 A.

48Z M.A.

121 B.
402 A. -

161 M.A. ---

191 B.
651 A.

192 M.A.

222 R.

591 A.

'

22 M.A.
.

151 B.

772 A.

Eo. Adults

Instroctimg in
Classroom

1.83 2.000 2.565
...

2.071 11b days . No'data .

I972-73 lb. Vol-
mmeere/School

'

. .

25 ,

,
2

.

25 . 24 6 11

Percent stidemts
from leer-income,

rallies (from
Title/PI survey)

78.9$ 82.35

-../

77.12 80.27

.

.

-

71.24 29.01

1973-74 Ratio
of =rests
ftrolled in MAI
atedpsts in that
wheel

0.08

-

0.27

..

0.28 0.08 0.31
.

0.14

-

1972-73 Petvems
Ettendanc,

12 es . - 93 91 94

.

1972 -73 CAT

tomalta

1.71 god Ade
3.63 4th grade
4.61 ith grads

1.80 2nd grade
.3.17 4th grade
-4.42 6th grads

Ne comparable data

.

No cmparabla data

_

1.83 2nd grade
3.39 4th grade
4.29 6th grade

1.85 2nd grade
3.85 4th grade
4.92 6th grade
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iTable-IT TB: COMPARABILITY or ANIOR UCH (CRAMS 6-8) ESPERDOOTTAL AL CONTROL ISCROOLS

L-

V .

10100L
FEATURES.

.

.

PROJECT ASSIST salon alma. aris coma salmi
'

.10 AIDE CONTROL SCHOOLS

MARSIN ALLAN MOOTS
r

TUNIS
,

.

Otbss

Programs

...

URA Basic Reading Program;
ESAA Bilingual/Biciltural.
Program

ESA& Bade yam Program:
=AA BillagualfIlmaltural
Program,

.

L
,

Principal

.

Empericacad Anglo male
. ,

mole

..- *

Experieaced-Anglo male

-,

Student .

Ethnicity t

.

-.

902 M.A.

92 B. *
t

.
12 A.

-..

662 N.A.

2921.
32 A.

342 N.A.
132 B.,_
492 B. *.

_

,

*

4224.A.
92 B..

492 A.

Teacher
khmicitY

*

. .

212-N.A. -

.82 B. .

712 A.

in M.A.

-172 B.

662 A.

...

32 M.A.'

162 R.

412 A.

.

,

42 X.A. . ..

72 B.

$92 A.

.

1972 -73 No.

Voleataerie/School '

.

1
.

0

.
.

re -..-
.

No Seth

- 4

. . .

12 -

;
.

$ 7

Porcine Students from
Low -Imams lamilled

.

83.97

,

89.042
.

...Al 4

.

25 .
,

.
.

I

.

1

,

.

.

1/.36

1972173 Percent
Attimdamce - e

S

82

G

as . ,

-...

No data

f .

.: 90

972i72, CAT 5.03 7th grade
5.62 8th grade .

3.07 7th grade
6.02 ith grad*

NO data
,

6.40 7th grads ', .

T.33 Ith'grado



V

- ACHIEVEMENT OF OBJE-61-VEr

_The following peps briefly outline the attaimment of te"stated...*

jectives of the 1974 ESAA Pilot Project Assist. There are three
major categories of objectives, each category corresponding to one
of the main divisions of, the CIPO evaluation model. The first is
Outcome Objectives, followed by Process Objectives, and thin Input 4b.

Objectives.

Tor each individual objective, there is a detailed of that
objective, a statement of the level of attainment for that objective
and an overview of the evidenekrelating to the level of attaineent,

data collected correspondin*ors technical reporting o .data each
The reeder.is referred to theor S,propriate appendices which inclu

objective.

Thr categories of objective achievement were designated: "Piobably

met "Partially. met," and "Probably Not Net." (See the following
.) The word "probablewas used in two of the categories to ac-

knowledge the fact that-the evaluation of the project may not have
measured all progress toward each objective.

OUTC,ONE OBJECTIVES
<,\N,

"1,

I. f.:OGNITIVE OBJELTIVES

I.1 Iacressed Student Reading4ghievement

LEVEL OP MTAINNENT: Probably not met.

EVIDENCE: This objective consists of several sub-objectives,
Inspection of the results referred to below indicate that at
most levels the achievement objective was not met.

4
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6

I.l.a By the es d of the'instructional project period, August 27,.
1973 - Mhy, 1974, the mean score of students in the project
Kindergarten classrooms will.equal or exceed the middle ,

eocioeconomic lovel midyear na;lonal no= (35.3) as measured
by the Boehm Test of Bede Concepts.

LEVEL OF AILMENT: Probably met.

_

'EVIDENCE:

Results of the Boehm Test of Basic Concept shoved that kinder-
garten students in the project schools achieved a mean of 34.3,
a score not significantly . different fro! the objective score

of 35.3, and considerably higher than the low socioeconomic
----norm of 28.4. The gain from pre to midyear was 6.8 poidts,

eignificantly larger than the average gain of three points
recorded for law socioeconomic children in national'norming
samples (see Appendix A).

It should be pointed out that Mats and Palm kindergarten
students scored ebout the same on the Boehm during-1973-74
as during 1972-73.

I.1.b By the end.of the-instructional project period, August 27,
1973 - May, 1974, a statistically (p .05) significantly
*higher number of students at each Project Assist elementary
school will achieve mastery on at least 50Z of the reading
objectives selecteevfor that level as measured by the McGraw
Hill CO7Prescriptive Reading Inventory (PRI) over the level
achieved on an administration of the PRI in September, 1973.

*Classroom teachers, under the eupitvision of the Title I
Learning Coordinator and the Title I Reading Coordinator wilt
select from the PRI those\objectives which will be emphasize0,*,
at thiit school and various grade levels clueing the project. d

LEVEL OF- ATTAINMENT: Probably not met.

EVIDENCE:

This objective was not met at grades 2, 3, and 4 at Palm and
Nets (see Appendix B). Reading objectives from the PRI were
not selected for emphasis by teachers at grades 5 and 6, due

".-to an oversight by the evaluation staff.

Ale to variations in theadidnistrationjof.the PRI (which were
detected too late in the year) at the elementary general aide
control schools, no comparisons between the experimental ele-
mentary group and the general aide control elementary group
can be made. Comparisons between the experimental and no
aide control-groups favor the no iksdthepcontrol group. The only
exception to these findings was at sixth grade level where

11114,
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the experimedtal itudeats scored lower them gdneri/ aide
control studentele pretest, bad ',fiber on the posttest. %for-
tunately, the data was not coded is a meow to,petmit tamediate
statistical compailsens of the gains far these two peak at the
sixth grade level,

I.l.c By the end of the instructimeal.period,August 27:1971 -
1974; at leasii 60! of the studeati at each Project Assist
junior high grade level will halm increased their reading
level by 1 full year as measured by the Reeding Sebtest of
the California Achievement Test (CAT) offer the level achieved_
on an administrationpf the CAT in Septeeber, 1973.

LOU 07 A274111M11,17: Probably not amt.

Due to inadequate commumication between project evaluation staff
and district employees responsible for group testing,-the
September, ltradministratim of the CAT dm not occur.
In mid fall; 3, it wms.decided to use the previous year's
district telt *scores (administered February, 1973) as the
pretest and the current year's dlitrict administration test
scores ( ered February, 1974) as-the posttest.

Thirty -four ceneof the seventh graders at Martin Junior
Sigh gained one full year in reading achievement from February,
1973, teriebruary1974, admimistratious of the CAT. Eleven
percent of the eidlith graders gained one full year in reading
achievement during this time, bespd on CAT test scores.

SUMMAKT:'

.

Due mainly to inadequate communication from evaluation staff to other
district personnel responsible for testing at both the district and
school level, there mere 'obvious problems with the validity and cam--
porability of the outcome data (see Appendices A, B, and C for.upre
detailed presentations of these problem's.) It should be stated here-..
tint the evenation staff of Prefect Assist will attempt to improve
this communication and to standardise somewhat tbs.unstamdari conditions
under which evaluation outcome messuresare currently administered in
the district.

based on the outcome data available this year, and taking into
the problems with the dati, it nevertheless appears that remi-

t of Project Assist students wes_lot greater than it
would have been'in thecabeemcs of the/project.

lb
(
/ ,t
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II. AFFECT/YE OBJECTIVES
-,

III The experinenaHrtudents will show a statistically (p< .05)
/f significantly greater interest toward reading' than theother,

groups of control students as measured, by attitudinal instru-
ments administered to the students atehe end df the school.

. year. .

I
Lam. or ATTLIMEI: partfauy

4

EVIDENCE:
11

1. Elementary Readinittitudinal Test

At the indict the first project year, there was no signifi-
cant difference fin this measure between elementary (X -j)
Project Assist students and general aide control students

at any grade level or as' total groups. In comparisoui
between Project Assist and no aide control students, a sig-
nificant difference at' the first grade level is favor of

Ptoject-Assist students was found. The difference (favoring

the ?reject Assist weep) beams, the totalgrospe was very
sesrly signincent (p.0575f:

..

!

2. Parent Interviews -

?

During interviews conducted at the sled of the first project
year,. Mete and Pain parents indicated on a three point scale

(1 eo, 2 can't decide, 3 yes) that their ChildIen were-
mdre interested in reeding this year than last year (Metz
parents; 2.85, and Palm #arents 2:47).

3. Secondary Reading Attitudinal Test.

At the end of the first prdject year, there was no difference
in attitude toward reading between the Project Assist and the

general aide control schools, except at the sixth grade level

where the difference invereL the general aide control

students. However, the no aide control students scored
significantly higher on the reading attitudinal instrument
than the Project guilt students.

.07

4. Teacher Interviews

Teachers'ere asked at the end of the first project year if
they felt their students had siren a greater interest in
reading than their students the previous year had. On a

five point scale (1 definitely so, 5 definitely yes),

the teachers' responses were not clearly positives Palm

teachers 3.1, Nets 3.2, and Martin 3.4.

3 3-

0

s
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5. Aide Interviews
A\ 4

At the sad of the year, Project Assist aides mere asked,
"Do tau feel that students' attitude ;mord reading has
improved this rat? On a I01U sale (1 definitely
no; 5 defiaiately yes) Palm aides respomded 3.5, Hetz
4.0, aid Martin 4.2.

2

4

At the elementary level, there eMy hove bees same improvement is
attitude toward readies, bowel em Illememtery Beeding4teitedimel I

lest scores, pdemitemphilesemed-aide spider, but-in n based on
teedhei opi:ione. fit: he secomdery levele-bowever; except fee aide
orioles, amisswidemce tends to support the aseclueiss Mist the
Ohlective ens not net. TAkes as a Miele, the evidence indicates that,
at hoa !reject Assist elementary levels attitude toverd reeding
hive tiprovvid.

-

t
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11.2 The experimentaletudents Pill-show a significantly greater increase
in school attemdance than the other groups of control students as_t--
unwed by an imspectiam Of atteidamce Torah at the end of the
ftrst project year.

LEVEL OP ATTA1MMENT:.-Partially net.

'EVIDENCE:

'1. AISD Department of Pupil Acceention Records

Areport released by'the Department of Pupil-Accounting at the

end of the 1973-74 seboal.year 'bowed that Palm's percent of,
attendance had goes up Prop 882 during 1972-73 to 892 during
1973-74.- Mets's attendance had woe down from 922 to 912, and
Martin's went dam from 822 to 81:2.

These changes occurred thecoatext of a decreasing district

attendance. The overalllpsrceat snood:mice for the district
went down 12 this year; from 922 in 1972-73 to 912 in 1973-71%

Pala we the only one of the 53-idarstary schools in /Await

to.incresse their percent attemdeoce (see Appendix D).

StIMMART :

One of the project schools (Palm) lacresirad their attendance, and

the other two project schools Mots and Mortis) decriesed in atten-
dance, in ipite of the,fact that Mertin, atlha end of the first
semester, was_the only junior high in the district to Om a car
stant increase in attendance. Particularly significant was the fact

that Pala was the enly elementary school-in Austin (with 53 elementary
schools) to increase its percent attendance. With the exception of
Allan Junior High (which retained the same attendance as the previous
Teat - 852); the schools is the two control groups dropped am per-,
cent (Brooke, Dawson, Fulmars) or two percent (Recker and Ortega).

-35-
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11.3 The-amperineantl students will' show' a s istically (p <.05)
significantly greater increase in self than the

.
. other groups of ic:::::;: stmdemts as

Childrens Self
ed by the liars -Harr!

Scale at the beginning and and of the
school year.

LEVEL OF /MINENT: Prjhably not net.

EVLOSECE:

1. fisioriltrris Children's Self Concept Scale

'At the third grads Iasi, there were =differences bOtmen.
Project Assist studemis and either of the two control groups en
either pre or post test measures of the Piers- Harris. Signir
ficemt lOeses in-selfecomcept were =de by all three groups of
third grade students (see Appendix 0.

At the fourth, grade level, esmaral aide students began the year
with a'sigmifimmal,rOlighir self concept than the Project Assist

;:::ts,,and meintaimed that edge throe oat tbs. year. The
t Assist fourth graders had a significantly higher self

concept at the begimmimg of the year thee the no aide control
students, but had loot that advmmtage by the end of the year due

to a greater gain by the no aide control group. No significant

change in self cont-sppas =de by Project Assist or gemeial'

aids control fourth *MOTs. Meuever, a significant gain
seam for thi so aids control fourth graders (see Appendix E).

SUNIA1111

Significant losses inikelf-concept were =de by Project Assist
third graders, and so significant change vas made by fourth graders.
The data stroaely.indicate that the self concept objective vas not

ast.

1

t
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09.IMINE:

1. Aides will each work at least 90% of school Class
activities as measured by classroom observations, aide weekly logs,
aid teacher and aide interviews.

in reading

LEVEL07 ATTAINMENT: Partially met.

EVIDENCE:

.41. Aide Observations

The following data were gathered during 207 fide observations con-
ducted during the second semester of the first project year:

Mats

Percent of time aide worked on 58.86
instructional task

Percent'of time aide worked on 41.14:
note instructional task

percent of ties aide worked on .58.19
reading activities

-Palm Martin Total

76.45 82.72 73.61

23.55 15.96 25.95

75.28 .89.7e. 75.32

The above data indicate that aides averaged about 75% of school class
time id reading activities. This falls short of the 90% objectiie
es stated above.

2. Aide Weekly Logs

Aides were reqUested by evaluation personnel to fill out and return
weekly logs recording how they spent their time throughout each

-day of-the week. Not all of the logs were returned; in tact the
return rate for .the entire year was as low es 12% at one school.
Because of tifpincomplete return rate, the data returned are not
presented here.

When looking at those logs which were returve, it appeared that
Adaides who returned that did not perceive thAt they worked at least
IMO: of school class timein reading instructional activities. In

fact, their estimates were far lover for this activity than the
aide observAtion figures above.
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3. Teacher Interviews
.1

b.

All timeless at Mitts and Palm and all Martin teachers who worked
with Project Assist aides were interviewed in mddspring, 1974.
In response to a qiistioni.that solicited information about the
percentage of timistbi teacher felt his/her aide worked in various
activities, the folldwiilrinformation about amount of time aides
spent on reading instructional activities was collected:

"What percent of school time each
day does your Project Assist

Met; Palm Martin aide spend on:"

58.89% 77.242 66;92 a. Reinforcing and/dr tutoring

. ,

small groups or individuals'

19.382 14.412 14.0% b. Instructional supervision
of large or total groups

Since teacher estimates of the timd that their aides spent on
various activities are based on the total school day instead of
class time only, it can be assumed that the percentages gi'en by
teachers would be somewhat larger if based only on class time.
Therefore, it can be tentatively stated that Project Assist hers

_perceived that their aides (Project Assist) spent at least 9Q of

cleat time in direct instructional contact with students.

It.'

4. Aide InterWieWs,

Intervievs_of Project Assist aides were conducted by evalua
,staff during the month of May, 1974. question solicitiagraide
estimates of the amount of time they spent on various activities.

yielded the fon-owinginformation:

"What percent of each day do you
Mats Palm Martin spend in;

Reinforcing and/or tutoring
smell groups or individuals

4I.332 56.83% 69.22% a.

24.17% 22.59% 18.00% b. Instructional supervision of
large or total groups

, -

Since the above estimates by aides are also based on the total
school day rather than class time only, it can be assumed that
aides felt they. spent at least 902 of their class time in reading.
Instructional activities.
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MUM
...,

it *mars from data yielded by aide observatlks, aidarieeklytloes,
teacher interviews, and aide interviews that aides did not each-
spend at least 902 of school'Class time inireading instructional
Activities. -The data appear,to be conflicting, but since obeervations
are Probably' 4 more reliable 'source` of data than peitbnal.opInions,
the 902 objective vji-assessed to have,beee partially met.

,/,
,

It Would be noted that the 902 objective ties set up at the beginning"
. of the.year as an'arbitrau ablactive. by- an inexperienced evaluation

and program staff 46o-thought this ties a reasonable goal. However,
after one year's experience of observing aides, and finding out how.
such time can realistically-be

tad to-be contribdted to this
activity, it appears that 602 or 7 of schobl class time is a more
reasonable goal to expect to achieve. It seems that the "beet" and
"most effectively utilizia" aims spent no more than this amount of time
each day, on reading instructional tasks. There appears to bisA certain
amount of time.consumed in setting up for lessons, moving from class to
class, etc., that consumes even an effective ai4e'sthee each day.
In conclusion, it appears that the "90Z" part of -'this objective was
perhaps too high.anobjective to be attainable, sod was an unreasonable.
objective.

A . c

r. 39

6



IMJEETIVX:
ty-

Aides will work effecETWW-Aux i cooperatively With teachers in teaching
reading, as measured by a score of at least 3,5 on 5 -point Likertrtype
attitudinal instruments administermg to teachers and aides at the end'
of _the year.

'LEVEL OP ATTAINMENT: Probaiitamt.

EVIDERiEC.

1. Aide Questionnaire:

This instrument measured aide'responsee to questions about the
cooperation and acceptance extended them by their school staffs.
Their responses to the majority of items ranged from uagree to
"strongly -agree". In addition, Ptoject Assist aides' responses.
were, in general, more positive than responses from untrained
general aides in the same or comparable schools (see Appendix L).

2. Teacher Questknnaires.

On 5 point scales (1 = definitely disagree, 2 = definitely agrees,
teacheri who worked with Project Assist aides agreed inothe fall
(4.2) that their aides enjoyed Sorting with them. They still
agreed with this statement in the spring, but to a lesser extent
(3.9). In the spring, teachers agreed (4.2) that the aides in
their classrooms had worked cooperatively with them this year.

r.8
3. Aide Interviews

When asked to characterize (by ratings on four scales) the work.
with their teacLcrs, Project,Assist aides rated it 4.4 on 5 point
scales: enjoyaLle, cooperative, rewarding, and effective (see
Appendix V). This indicates that, from the aidei' point of-view,
they worked effectively and cooperatively with teachers.

SUMMARY:

The evidence above indicates that aides ptobably worked effectively and
cooperatively with teachers.

52
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OBJECT/4E:

.

3. The cooperating teachers will have alavorable attitude toward
*the use df teacher aides in teaching remilig as measured by a
'score of at least 3.5 on 5 point Likert-type attitudinal instru-

lents adAinistered to Elie teacheri at the end of the year.
<

LEVEL OF ATTAINMENT: Probably met.

EVIDENCE:

1. Teacher Interviews
4

In response to the question, "DO you feel your Project Assist
aide bas b iffecal.ve as an instructional reading aide?" .

teacher "po4141.vely-on the 5 point, scale (1 mg definitely
not, 5 ely;yei):-. Palm teachers,4.41, Metz teachers14.70
inii Haab% eacVersit.42.. .

.

Fifty of the 55 (*cher:, iptgrviewed said they would like tq have
.40 =6 Project Assist, aide again in their classroom feat year. .:'

.

,, .
2. 'Aide Interviews 1

q ,

Aides were asked if they felt their teachers thought they had heer
effective as an.inseiloctional read iAg aide during the year. 4016n a
5 point scalel,Pilm aides responded .18, Metz 3.8, Martin 4:3.
The responses were positive, but less so than their teachers -had
responded to a similar question. Howevei, seventeen of the twenty'
aides said they thought their teachers would like to have, a 'Project
Assist aide in their clasStoomm again next year.

SUMMARY:

The above evidence\ cater that teachers do have a favorable attitude
toward Project Ass aides as instructional aides. In general,
Project Assiaf aides perceive thattheir teachers feel this way.

4

5
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`OBJECTIVE

4.. Teachers will effectively utilize the skills of thi aids, in reading

activities in their- respective Flassroome as measured by observe-

.
Lion and instruments administered by the evaluation staff throughout

the year.

r

LEVEL C AnADIFIZT: Probably mgt..

4
9 EVIDENCE:

1. Teacher Interviews

Teachers im all three project schools indicated that Ptoject Assist

aides had been the greatest benefit by helping to individualize
instruction for their students (see AppeMdix mr). To-the extent that.

individualizing instruction is an effective use of aides, this evi-

dence offers support thlt objective was-achieved.

2. Aide Observation Guide

. ,

Observations revealed that, as a group, Project Assist aides wrked

on instructional tasks more,, used acre instructional strategies, And

worked in classrooms more than did the control general untrained

aides. To. the extent that'tine spent in instructional activities '

is an effective use of aide time, this evidence indicates support for

the, objective. This particular evidence was corroborated by aide

interviews and aide weekly logs.' -

too it"\ it
,

It should be ted out that the Aide Obsirvatioh Guide sea:mires

quantity and frequency of aide activities, n?t quality, Next -year's

observations will atteEpt to provide quality measures of aide activi-

ties.

Case Studies

Even though this data.iwanecdotal,.the case studies, "A Day in the-

Life of Two Project ASSifit Aides," the activities observed and

fleacrituA indicate that aides were well utilized by teather*. (see.

itvendix 0) .

In general, evidencalroa the Aide Observation Guide, teacher inter:iews,

ide interviews; and.. aide case studies iadiCate that Project Assist aides

utilized by their tea?hers to individualeke instruction. They were

olved in signdficantly 'etre instructional activities and used signifi-

cantly ore-instructional strategies than 4Ad untlikined general aides.

Based on tbioevidencev, it-appears,that this objective was probal4y.At.
. ,

\
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OBJECTIVE:

The experimentalcudents will have a favorable-attitude toward the
-isse44 teacher aides in reading-activities as 'measured by a score
of.aleast 3.5 on 5 point. Liken-type attitudinal instrusehts'
administered to the students at, the end of the year.

LEVU OP ATTAINMENT: Probably sq.

- 1117111010E:

1 Student Interviews

J'.

Student interviews revealed that students in Project Assist schools
indicated they had a positive` attitude toward the aide as an
Instructional person (sie Appendix L). Project Assist students
indicated a significantly,greater willingness to seek out aides for
assistande'in-reading than did control students who had-untrained
general aides. A

2. teacher Questionnaires

1

7- 2
Teacher responsei'to an it on-the fall and spring teacher question-
naites about student-aide ppor tudicate that students do respond
positively; to the' Project reading aides (see Appendix I).

ei

0

SUMMARY:

This objective appears to probably hive been net.

Al

itik 5-
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I1PST OIJICTI7IS,
400.

'OSAMU:

1. The 23 regerag aides will be selected,from the sthool neighborhoOd

-and/or frongninority groups as measured by payroll records.

LIVILL OP Aiiarriim Partially net.:

EVIDSMCS:

1. Psyroll *Records

The boundaries des/mated by Austin. Independent School District for

Aim* and Palm gleentary Scholds and Mania Junior Sigh Schoolare

shaded on the attached Austin dap (See figure V-1). The boundakos
for what is locally agreed to be the Lit Aswan amity are
.designated with darker limes. Inch aide's hone has been plotted on

the nap. and is reireessted by a star.

/'\
The folioed:mg tables show the masher of aides who lived within the

meighborhood, asdef4med above, and if they were a minokity group

Table V-1: IISI MCa DISTSIBUTIOS OP PMQJSCT ASSIST MSS

A. Member of aides whit live in bets, Pala,

Martin dchool neighborhoods

D. Member of aides Who live in tastAustin
(got I:haggled above)

C. Member of aides who do not lira In either
area described above

Total

7

-16

27

*lobetotal indicates that seven new aides were lilted during the year
as replacements for aides who left. The addressee of only four of
these new aides ware,available at press tine.

- -

$.6
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table 3-2: SMIA330111 OW IMOOICT AlESS IT IT= tiouri

14

A. /Melo:, ..

3. IA*

;.6 C; beilcserAmerissa

t

1WALV=3: 31300181 or srmitcirr or MOM= ASSIST Atm IT STOW

S

School

Metz

Tan
.

Hartle

Totals

Black Nezicae-Americas

1

1

0

2f

1-

5

-44

8

2 4- 17

The above data lade-ate' that the aides were all members of minority
ger

groups with the =Coptic* Of two Angles. Thom two /ogle* were hired
because of as effort by the projedt coordinator to have all local
groups represented awes the aides hired.

The above data indicates that the objectivemas least est in terms of
aide'resideoce.4,8owever sin aides mho did sot live is the designated
Bast Austin. rieig did live in predoeinately minority neighborhoods
in South Austin.

-

Tbe project coordinator was hiredlust prior to the beg:laming of the
preschool aide tralsbmwortshop,,aed had three days is which to hire
all the toadies aides. hiring timkprobably prevented as
adequate check of appl and recreiting'of applicants
Mho lived sewer the, school*. .

Aim question raised by the esalysliof aide rebidency l0, "Is the Meri-:

cen-Americsa (or other- really coca to 'East

Amette (or some other tips) is Mistier TO alde'reeldelaces plot-
tbd on the Austin sap to extend north, diseth", seat and vest.

ferhapsibertivis Vlore *grated then is sometimes believed. (See
Figure 1,-1)

.

.

ir i

net-Buse-llithe proposal guidelines are not sufficiently explicit in 'this.
rea And because neither hiring criteria vas totally net, the project

evaluator has designated thii objective as "Paftially mit."
,

-45- $ky
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2. The project staff will be hired accordimg to the following time-
table as measured by inspection of payroll records:

1 Coordinator - July 1, 1973
1 Swaluater/Deweloper - Ju1y 1, 1973
2 Secretaries - y 1, 1973

-32 Teacher Aides st 1, 1973
2 Classical. Observers - September 1, 1973

LEVEL OP. Probably not sat.

*--.
Evuencze*

1. !g011 Record

IAA V-4: . 11111IATSePOR PSOJSCi Ass= STAFF

Position
Target
Hiring
Date

Actual
Hiring.

Date

Days Lost
Per Person

Total D s

Lost

1 Project Evaluator 7-1-73 7-10-73 10 10

1 Secretary for'Evaluator 7-1-73 7-17-73 17 17

1 Project Coordinator 7-1-73 8-7-73'r 38 38

1 Secretary for
,Coordinator 7-1-73 8-27-73 58 58

32 Teacher Aides 8-1-73 8 -10 -73 10 320

2 Classroom Observeri 9-1-73 9 -10 -73 10 20

Totals 143. 405

The fact that the project coordinator vas hired 38 dayi behind schedule
resulted in delays and difficulties for the reetof.the staff. _Since the
project evaluator was hired nearest the target date, she waft responsible
4for.planning and organizingthe three-week aide training session. This
decreased the amount of time available to her for planning the evaluation
of the program.

The evaluator was not experienced i the teaching of reading and related
'activities so her time was channel lego study and inquiry rather than
into planning the evaluation proced activity upon which she should
harie concentrated these first weeks. Also, the aides Ore hired late due
to the lateness in hiring the coordinator. The ranificationmof this
situation were that.all thirty-seven aides'were hired duting a three-4.1y
period. 'Due to this very short time period the coordinator was not allo.:ed

50
-47-
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01
r

adequate time to check referenc1 qualifications, bknd past employment
records of they applicants. Also, the training session for the aides .

began late; therefore they did not enter the classrooms until
school had been in session over a week.0This late schedule al pre ented
Eescheraftnd aides from,participating in any preschool trailing ther.

The classroCii observers %sere' hired ten days late as a result of the prior
missed target dates. Consequently there was.inadequate time available
for their training and orientation to the project. There was a loss of
classroom observation time since they did not enter the schools until
after mid-September.

44(
The fact that the secretaries were hired late resulted in the evaluator
and coordinator 'faking time. from their specificAnties to take cares, of
Clerical work. Interviewing applicants for the secretarial positions at
the later dates` took critical time away from their already rushed schedute.

SUMMARY:

In summary a total of 453 person- s were lost due to the late hiring of
project personnel. t critical the thirty- eight day late hiring of
the coordinator.

The factors contributi the late hiring of project personnel alb many
and interrelated, but appear to revolve around two major ones: Uilted
States Office of Education ggaat approval and notification timelines,

and AISD advertising and hiring procedures And the, length of time required
for hiring decisions. An additional factor that disconraged:eaffy hiring
was the federal court order on desegregation of AISD schools that was eic-;
petted throughoUt the summer. The uncertainty and confusion that accom-
panied the wait for this court decision led to many 4elayed hirings in
the district .f
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3. Lidos will emierso at Lost too prate of imtemeline training in.reeding

4- testructioe teehelques amd metering prier to thebesiersies.o2 schema

w he measured by decumenteiles by the project coordinator and °Worm:tips
by the project evelmater.

L*IL. OF AMBIENT: partially mat,

410

1. Docummatatios by Protect Coordinator

The 23 Project Assist reeding aides rho worked in the three exPerimiatal

schools bases a (-week treiningseckshop on Amorist 13, 1973. They net

daily for morning and aftermoom seelsers sad workshops at Keeling i

Lesrilms Center. .
.

1

#

Dories the first sessiom,the alias met with the- cootdinator and .41:-

eater to as atavism of the projectional thesgmmamtioes that-

bad been use for, the readies aides. The followleg day* ses-

sions covered semesous.topkw coommeaglem atilt,'/race rasp-

time, bow to teeth reeding Skills sued other reedimg related activities,
Mete cometrect reading imstifiectSesel games, epeclakeikmatiou, learn -
ing diniiliWles, bilingual education pellets* sad licocedurge o# of Austin

ladepeadaaticlavol. -District, bow to operate amdlo-viemal end

System SO reenagmeddass, LEIR train*, ..Mor a day by day

descriptioe of tbsieniwOops, pee the awed& Lamming P.
,

The aides received printed material os..meny of the subjects studied,

and they ersseized a notebook costumed with various reeding Skills.

and other classroom tior. The notebook became a-,sick relislac

reference after the beg= work IA the classroom.

The training sissies meet into a foorth.week with only eftersoos ses-

sions. The moraines of-the fourth /Pea the aides sport Als the class-.

rooms from 11:0012:00. 1a the iftermses seeilessithe aides net at
Isalimg Learning temter'amd discussed eighths project coordinator
their emplriemces aid any problems escsumtared.,

2. Pre- school Aide Tralabmilkmighop Evaluation by !select Evaluator

At the beginning pi the pre - school aide training workshop, aides were

"skid to rate their'knowladge and skills la 19 'toes. At the end of

the workshop they were awls asked to rate themenvee is thole areas.

110 followlag chart shoos the average dais collies self-:ratings

Atom pre to posts

-49-
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Figure V-2; 1973 PWiI!CT ASSIST PRIPONION.A1SS viossibrimmaripm
,
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Iowa

4

2 111.1 , 4

Yee Elba projostor I 3 4

Torn oodles dna* ro011eg isms 1 211-9.)11 4 -

Oro doss taedbgra open of as to 11.411 4

_4 fladiallr aldle

tee& realise elem. boot orders 1 ) 3 4

The areas of largest gain warer--4busigmims sad usking reeding senespaL-

teathilig reeding through reeding genes, teschinereadieg thr:::24.14

using 1.1114.usimg "Systems SO, (a resifts lociaso) to toga

giving an Weisel lisdimg Inweetory test, understsedieg their duties

as a reading aide, teething reeding throughways's:a, sod Austin
Iadepemdeet School District policies About sick aid vecatiod leave.

Although these areas did.ghow a pilbstential gain, the aides did not 4
feel they kaawnsiough about soup of the areas (3 op a 4 point stale)

at' the end of the uorkehpp. The areas is lAtich the aides ittmod their

knowledge below 3 Clam eioagh Shoat le) es the scale on the poet-

workshop ealuatioe were: use of slide projector, use of file proje,-

tor, use of filmetr$p projector, teaching reading through using LEIS,

f
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V. ,

blew .how to give ali-Imfermel leading Jest* reeding through
basal readera, BOW ai a lanamege for thildria, sod communicate
with woos Abaft their Child's in.readimg..

areas is *Leh the aide: felt they were wok iodinate a abed for
emphasis ea use of saelissmisuel equipmemt, some of the

emtheds used for teachimramdfor teatime realms, and comemmicatiom
'skills which would lacings feeling comfortable About seeing .as a
lamgmage model for chilires. The data alas Indicates the :Ades felt
theisorkshop use successful since there .= am average imcrease of
1.1 emits (using the 1-4 scale) as all the scales they were asked to

rerby the evaluation staff.

SLUM

Although the objective set for.dsratiem of tree- school aide training ems
two weeks, the program spot three weeks is this activity. A fourth's*
of Reesime aides into experimental classrooms as a half day besieges
deemed waggery by the project emetdiestet, because teachers had Sot bed
a bamefit of'pre-sobool training with tbe aides.

The evaluation of the aide trainini wortshop revealed that a great amount
of:aide learning had occdrred, even though at the emd of the workshop the

._aides felt they still did sot knee emoueb about some areas as they Should.
All in all, tilt objective appears to have been well sot for those aides
who began the project year as ProjeciAwadat algae:

.

HoWevei, it should be noted that nine of the oriiimet-ftetemdlei.aides
resigned diring the first project yeah. Saves of these aides were- replaced

with new untrained aides,. (The other two aides. vere not replaced, leaving

a total of only 21 reading aides in the three.phojectschoole). With a

for exceptions, the replacements race wed little or no preiervice training

..iiiti?°1

in reading instructional techniques the project staff. This is based

on statements made by aides daring enflame at the end of the year (see

AppendizA1). It is suggested that an effectiwe'sraining program be imple-
mented 0 provide necessary job ekillsJor.aides who toes into the program
after phi beginning of the school year.



OBJECTIVE:

4. The aides will undergo a three-day training period together with

teachers prior to the Begimmiag of Ichool,.then participate in an
ow-going training program along with the teatime with whom they

work throughout the soliel year, as measured-by instruments admini-

stered by the evaluation staff.

LEVEL OF ATTAINMENT: .Partially net

EVIDENCE:

1

At

1. Documentation by Project Coordinator

There were fifteen occasions throughout the year when aides sad

teachers were trained together (aee Appeedlp 4):

f2.

Pre- school Workshops
Professional Conferences (TAIL, etc.)
'Notarial. Evaluation Meetings
LEIR Trailing Se/sloes
Planning for Young Authors Fairs
Parent Inva*sment Sessions

Total o Sessions Involving

, Aides Together

Only"three of = rugs Zii-held at the junior high projeit

school. The junior high aides did attendiponthltschool meetings

of tbe reading staff. They also,attendertid-astilit-sponsored
inservices for reading personnel_ during ConSprence days (see Appendix. P).

2 (Palm staff)
4 (All'etaff)

2 (Martin staff)
26 Gets and Palm staff)
2 (Nets and Paler staff
1 (Palm staff,

Br
0#

Aide Interviews

In interview* done at the end of'the year, several aides requested

that allies be trained more on the same topics as teachers with

teachers, so they would know *Ore what the teachers expected of-

thee, and so teachers would know what aides could do (see Appendix N).

3. Teacher Interviews/

Teachers expressed a similar desire for joint teecher/aide training,

so they would know better what aides co4d do and/were supposed to

do (see Apiandix M).

4. Teacher Questionnaires

When questioned about their willingness to attend preschool work-.
shops with aides, teachers at all three project schools agreed they
;would like to attend if paid a stipend. -Thersuggested that a 3-5
.dallyoikehoi would be ideql for this (see Appendix I).

-52- 6



*

Andes and teachers did attend joint training session, (hiring the first
project year (37--only 24 of/which included all teachers and all aides)..
lotever, aides and teachers indicated through interviews and question-
moires that the amount and/or _typos of training provided is not
adequate to seit the joint training seeds that the project,profeisional,
and paiaprofeesionals working together in the sane classrodn say they
have.

Aides and teachers did not receive the three days of joint in-service
training before scboo started. Male teachers and aides received one
_day of training together'at this tine, and Martin teachers attended one
afternoon session).



OBJECTIVE:

5. The teachers at each experineatal school will receive specigic

training is the use of remilagmateelels selected by seek school
Nasimitseired red doemeseted by the Project lwelmetor and other

project staff.

LEVEL. OF ATTAIN,: Probably set.
J.

EVIDENCE:

11. Documentation by1Zject Coordinator

-The following table provides an overview of the materials training
provided to teachers by project staff or consultants hired by the

project.

v
Training Provided .

..,

_

Metz
,.-.

Palm Martin

LEIR Materidli Training by LETR
Consultant

Materials Evaluation by Caordina-;

for

23 , 311/2

1/4 '' A*

TOTAL DAYS TOTAL CROUP TEAMING 23 311/2 .

P

4* .

Extensive training bccurred at the project elementary schools, but little

occurred at the junior high level. The Ifirsessions eere'coducted by
the EBEC training consultant,for LEIR who was contracted by the project

for this ;raising task. See Appendix P fors complete listing of all the

LEIR training that was conduond during the Year.

*The secondary school teachers were. involved in four materials evaluation,

sedsions during the year. These sessions MOTS used to locate high
interest, low lever materials for grades 6, 7, and 8 and to,.

evaluate audio-gimbals. In addition, representatives fiat several
carrialum arterials companies met seven tines during the year with
groups df secondary teachers to discuss the use of Hoffman reading-

machines), Scholastic books, and EEEC materials. In addition, the project

coordinator set individually with several secondary teachers to discuss

fthe:use of reading materials throughout the year.

SUMMEY:
J

A great deal of effort appears to have Bowe into training_the elementary
teachers is the use of the reading materials used by the project. -How-

ever, more training at the secondary level is perhaps indicated for

next year in this area.

6E
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OBJECTIVE:sks

6. By the end of the protect year, $56,678 worth of reading material
will be purchased and assigmer.to the three project schools for
the classroom teachers' and reading aides' use in teaching leading
as measured by inspection of AISD accounting records.

LEVEL OF ATTAINMENT: Partially met:

EVIDENCE:

yis

1. AISD Accounting Records

As of-JuneIO, 1974, $48,391.49'had been paid.bi.A Business
Office to various firms for audiovisual, consumable, and non-Cob -.'

Learnable learning materials for students. As of June 30,As total'
of $1h:466,25 had been encumbered ilroughout the year by Project
Assisi,for learning materials. This dkffirence of $6,474.76 .

between funds encumbered-and finds paid out resulted fromincm-
yleti,iihipmests, orders having been cancelled because they,were

. . notde/ivered before the end of the project year, and delivered.
materials having not yet been.paid for by the AISD Easiness
Office. ,- . ,

O

fi was the project philosophy that no materials would.be bosight
by the project until chars had rev$6wed and recommended them
for pisrchase. In adlition,- the time required foraPproval of
purchase requisition and orders withinIAISD channelt after leaving
the Project Assist office,' 'according to Project Assist program
staff, generally required, one mpnth. The -combination of these
two factors did prevent all materials monies from being encum-
bered earl* in the school year, and were probably responsible
for thOrne late orders which had to be cancelled because they had
at been delivered before the end of the budget year. ,

ApproxinatelY41800 of the budgeted funds were never enembered.

2. Aide Oblehation Guide

Obsetvations indicated that significantly more audiovisual equip-
.
sent and materials were f#dnd in Project Assist classroossOpie-
pared to gehefil aide control classrooms'

(

The majority of available fuide was *pent' t.10is year. as of
June 30, 1974, it apphred that $8,300, inns the amount s to be
4paid out by the AISD Business Office for Materials received, would be
returned to the Office of Education.

s
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OBJECTIVE:

i' 4-

ve

7. The coopetritini teachers at Metz Palm, and Martin will be trained
to effectively utilise r4e skill; of the reeding aides in teaching

EME

. 1/4

reading in that respective clas_ imronmedialmg moethly inservices

-, as measured by,documeutat thd project Coordinator.

LEVEL 0! ATTAI NT: Partially met.
f

. .

n
EVIDENCE:

1. ,Docuientation by Project Coordinator '

According to Staff DevelopmentrSchedules for 1973-74 (see Appendix.P)
thefe were five training mafiosi for teachers held exclusively on

0. how to effectively utilize the aides in their classrooms. The
. first documented training sessions are recordeds. February 5 for

Martin teachers'iebruary 12 for Metz teaihers, and February 19 for
Palm teachers. `These ware two other recorded teacher training .

gpSiOni on using aides which were tits evaluation reports on-

. ; !lecher interviews held for Met. t on May 9, and for Paip

teachers on May 30-, 1974. Although itically recorded as
de utilization training, there= six LEIR consultant sessions
OctOber and November, 1973. sessions did include instruc-
on about-how to use the sides in various -LEIR classroom activities.

2. .Alie Interviews
.

During interviews at etlend of the first project year, aides_ indi-

cated that theirteac trenooded pore training in the superviiion,
planning, ancrutiliiation>f instructions) aides (ape N).

;

4. .Teacher Interview.

.
.

'During "interview* at the end the first project year, teachers

also expressed'. na04- for more training in how eceftectively utilize
aides in their classrooi. Specific requests for classroom supervision

by program staff for thieOurposelsere medeAsevAppendix Q. i

.. ..
.

,

r
, ,

.

It appears tat
'

,t AktfortowentbintittrainielLteachers to effectively -

use instructi. ides. %Hoven"? skeerciing to'aide and teacher inter-

view responses, =this trafff!hg less,notentireheadequate to meet this
A ..-

objective. . ..._. ----,.: . a .

._

. ... ,

lis-1..
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OBJECTIVE:

8. An evaluation teem 0%prOject evaluator, 2 clasaroomObservors),will
conduct weekly codferemces on the progress of the project as miisured,,
by a written statement by tba project coordinator et the Bed of May, -

1974. /

LIVEL%71P Probably no met.

1. Documentation by Project Coordinator

-

In the fall the evaluation staffland coordinafer were tn
114.

close contact
because of the necessity o frequent trips to the experimental schools,
and the need to des igm a observation guide.. With the advent]

final observatida Guide however, the-coordinator sae less of the
tion teem, depending on the coepiatod observation guides as

!!!!'"Ick.

Then it became obvioult.thet the objective feedback contained in t
the instrument did not provide'suffielenr formative evaluqtion for..
4 the coordinator who'needed subjective comments from the Observers
in order to discern problem areas among the aides.. At this foist

.0biervers attempted .to- correct the situation by siding such comments ,

at the end of the observation guides, and red-tagging certain comments
that they thought critical. , -

In January both project and evaluation personnel decided thitAreor
weekly staff meetings nitwit indeed improve comibmicatioe. TieseSet-
togs were held with writ endas, but were increasingly difficUlt
to bold because the s weft:Often simply-not availableto
meet.

I a 4
Although difficult to measure, he evaluatiomrstaff feels that they-hove
not fulfilled the objective for reasons offered In summary, com-
munication betWeeE program and eveluitiow staff would be improved through
mere fiequeni diseeminatV,i'of. observation data, mare-frequent publication
dr foimative evaluation report and' regularly scheduled staff +meetings
throlighout thdiyeii." 1

0
4.

40'

t4
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ONJECTIVE: ',.:

.
...

9. The community will have'a positive attitude towardtha Project
Assist philosophy, persommel, and effectivemdie as measured-by a
parent questionnaire administered at-the end of the yea,.

74(
LEVEL OF ATTAINNEXTV Probably met.

EVIDENCE:

1. Parent Interviews

Based on interviews of 102'Nets and Palm parents, their attitude
tpward the project philosphy, perso;ahkit7d effectivenets
qiiite positive (see Appendix J) . Of pa icular interest was that

parents indicated their children were more interested'in reading

thii year than last year.

. f

2. ESAA AdvisoleCoimittee Questionnaire and Interviews.

In late siring, 1974, a questioinaire vas administer to members:

of an ESAA Advisory Committee who attended one of the regularly

\scheduled-meetings. They were asked nine questions, concerning

philosophy, three on personnel, anct three on the effectiveness of

Project Assist, as they viewed it. The results shoved that they

were highly approving of the philosophy of the wroject4 less sure
of the effectiveness of-the project, and even ldes approving othe
_personnel 'porting In the project.

or
andInterviews were planned and initiated to assess the emderlying lases

for their responses. However, these interviews were not completed

at the time of the publicatiOn of this report.

SUMIMART:

The evidence gathered by Metz

that, among students' parent the project

if%
7o
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and Palmmarella indicate.

has their support and approval,.
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INTERRELATIONSHIPS

Td even address the subject of interrelationships of data reported
in.this document Is a bit dubioes, because so little of the data
was adequat y coded to allay for correlation analyses between measures
using stud s as units4-even if it were the appropriate unit to use.
The number schools is women as to prohibit any correlations
involving schools as unite: 7.Steps will be taken from the very begin-

the second project Tear to guitar and code outcome and process
data shat the degree of relationship between appropriate program
variables may be investigated.

However, some *interrelationships, if not statistically indicated; sue-
ygest themielves from tke data provided in this evaluation report.

roved. school attendSce of students at Palm (outcome objective #3)
may:have been/related with7tae possible inProvement in elementary stu-
dent attitudikpeard reading (outcome,objettive #2).

There appeared to be a logical relationship between the failure to
attain impmfobjective #2 ("a project staff will be hired on schedule")
apd failure to completely attain input objectiOes #3 ("the aides will.
receive two nests of preservice reading instructional training"), 4.
("the aides and teachers will undergo preschool and inservice training `
together "), # '($56,678 worth of reading materials will be put.intn the
experimen. :4101194.0.4:4041006,041 be trained. to use the
aides") .

f"-N
The.extent to which the evaluationt id_gOt provide conenual feed-
back to the-program staff_anputobjeenf:eLiO) probably also affected
the attainment of the training input objectives listed in the above

4;

paagraph./ ..
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MISCELLANEOUS INFORMATION

"MISCELLANBOUS"- DATA PAR PROGRAM REVISION

C

There is such " information" provided io the appendiceS

to this report do not directly relate to the stated program

objectives for Proj t Assist. However, if thoroughly digested' by

program and school level, personnel, this data will greatly assist in

the effective revision of some program activities. 'Aides and teachers

have y and willingly
rand of the
during the first project/yeer,
n est test results,.at

out the 'read which
second project year.
aged about, also.

literally hundreds of observation
allure of messy techniques usIg

att ion paid to tbe atbleve-

amd at- levels, will point

in Ins tion during the

in these ices to be encour-

Lamm ESAA PIWT EVALUATIO

System Developeat Eorporatioa of Santa Monica, California (contractor

withLthe.U. S. Office of Rdseation to evaluate the ESAA Pilot program)

rancidity selected Palm as the Austin ESAA school and Brooke as the

Austin comparison, 1 as pert of its evaluation sample. Studenti

at both schools wer bred in the California Achievement Test testing

(pre and post) it intermediate trades, aiml is several affective

measures.- Teachers, especially at Palm, werequite involved in the

national'evaluatiou effort, helms required to keeg extensive records.

on their. students and to couplets several affective measures themselves.

,Considerable effort will be made b/the local ESAA Pilot Project Assist
. .

evaluation'staff to coordinate the leal and'national.evaluation efforts

atthese-two sepols next year, in wider to eliminate, where possible,

chrplication of efforts.

RESTRICTED'ESAA FUNDS

s"
It has been observed this year that ESAA funds (the/source of monies

for Project Assist) are extremely restricted, considefably more so

than any of the other federal monies currently available to AISD.

ESAA budget guideline. are so strict as to require frequent and extensive

budget revisions for relatively midor shifts in budget priorities.

72
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The consequence of this was that the project coordinitorspent
between one and two months of the project year working totally on
budget revisions (based on casual observation by the project evalua-
tor). This waiting lost to teachers and aides who, accordingly,
amp not seeing the project coordinator enough in the s'cbools.

of budgetary restrictions on future ISLA funds
the projects funded by ISM in releasied staff time more

e.of any imagined tionetary infractions wrougbt by such

4
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APPEMD.II A

INSTRUMENT REPORT

Bova( TEST- OF BASIC coieczns REPORT

Date/Period of AdministratOs: 90tober, 1973 and Jadhary, 1974
4

-
Population: 309 .'_ten Students at Metz, Pale,

Brooke, 601t,-Becker, and Dawson Schools

Data Collected By: Classroom Teachers

Data Collection Supervised by Dipaitment 4 Student Deve/openai,

a

1'

2
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ENTBODOCTION

The Boehm Test of Basic Concepts was given to kindergarten students in
all six experimental sad control elemestary schools in October, 1973, end
isrlikikery, 1974. A more detailed description of the instrument and
its admisistratios isattached to this appendix.

results were analyzed to yield pre, post, and gain information about
'each school and each gtonp, and to compare Project Aesiet group results

with thtwo control' groups' results. The results o these analyses are
presented in the tables attached to this appendix and is the following
discuision.

usuLirs
.

Project Assist kindergarten students ranked lower Xis" kindeigarten students
in the two control grove at the beginning of the project year.(pee Tables
A-1 and A-2). At midyear, however; Project Assist students scored higher
than general aide control schools (see Table Ai-2). Despite this gain
statistical comport/pas yielded's° significant differences between Project4
Assist 'doodle and the two control groups on either the fail or the aid -
year scores (see Tables A-3 and A-4). Project Assist schools ride en
averse* gain from fall to midyear adiiistratioms of over fols points Nee
Table A-5). This gain was (statistically) significantly greater tki6 the
three point Aational average gain mode by low socioeconomic children.
The midyear den for Project Assist kindergarten children was 34.26, less,
but sot significantly so, than the eidyeas aid-socioecosomic setional mean
of 35.3 whicirwes the achievement objective set ororoject kindergarten

1

children. The law socioeconomic midyear nations 'mean is 28.4, considerably
less than the project midyear mean.

1.

Project kindergarten students did not achieve significantly lower than
the achievement objective set by the ?reject for the first_project year.
Gains were significantly larger and midyear scores *ere -significantly
greater than national noise for IOW socioeconomic'studenti.

I
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A

VP

IOU bit 1r$JgEtEjEalaMesPIMAle POST MIKIESTIATION 101 Patl.TECT *351ST *10

Seebn

Lettoc.taa__I__kistheele

w

Carrel Aide Control Schools So Aids Castrel Stheels

kooks
1-40

Ortega;

6054

Seeker
p.41

Davos.
16.42

tee Pon Pest Pre -Pest ' Pre Post Pre Poet Pre I Posit

1. Specs 14.4011 16.4331 12.6171 11.e630 23.1356 11.1758 _16.0156 1.4.2223 14.34611 17.6224 14:8093 Wine

28, 06843.87 9.0241 11.8516 18.1421 11.7143 4.20111 4.0000 10.4815 12.6812 8.3265 11.1146 8.2857 12.0476

3. Tins 1.$145 3.3926 3.2381 3.6476 1.4130r 2.1106 3.4174 2.7407 3.8306 2.48116 2.3571 3.2143

4. fiecelleneses 2.3333 3.0370 3.14211 3.743, 2.1100 2.3500

"ftleP

3.3638 3.6667 3.7449 3.2041 2.5476 3.5000

1. Ural \ 27.1111 33.1111 26.3818 37.6152 13.4730 2i:3750 11.6481 137.2037 26.31$0 34.846, 28.1762 36.8333

04mogAngligvan)mnalynal2L__12$Pre Poet *N ToothPre. Pre het
33,21110

tree ese el Os tro.kladernartea classes ot Movers discarded des to doubts Ica validity.

7."1111411

The Missies table dispfays dos above data in terse of school rookiess of

stinkpot ocithreereent (pre sad pest) es tag Denbo Test of Basic Concepts.

Table 4-2: SC0001. LAMM OT EXPERDNOriAL Ali =INTIMl=YMACNIIIIENT ON Pte AND POST ADNINISTRATIONS 0E3Ili TEST

Of BASIC'CONCEPTS

Messer,

Project Assist
Schools-

Camel Aide Control
S s

NO Aids Control
Schools

Nett Pain _ " Brooke Ortega Necker Clannoo

Pre School

flat
5 4 4 1 ° . 3 2

P ost Whoa
'Nnebiet

5 6 1 %4. i 3

1010 One,
tanking

. 3 I

'

2

Post Group

alobiall

'

2 3 1

e 0

ot
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Table A-3: COMPARISONS BETVEEN.PIOJECT ASSIST SCHOOLS Ala.GENERAL AIDE
CONTROL SCHOOLS '0A FALL AND SPRING ADMINISTRATIONS OP TEE
Dam TEST OP BASIC CONCEPT

Crorp
Fall
Noses

.

P
Spring
Neese P

Palm mid Mats 27.4790 34.2643
.2465 .4113

Brooke and Ortega
.

29.1176 33.1529

Neither of the two comparisons yielded a etatiatically_sigggicant differ-
mice between the two groups.

t

0

ti

Table A-4: COMPARISON BETWEEN PROJECT ASSIST SCROOLS AND NO AIDE CONTROL
SCHOOLS ON FALL ANDSFRING ADMINISTRATD3MS OF TEM TORSI TEST
OF BASIC CONCEPT.

Groip
Fall

Mesas P
Spring
Means p

Pals and Mets 27.4795 34.2603
.3819 .3091

Dawson and Becker 28.4328 35.2910

_ .

Neither of the -two comparisoni yielded a statistically 'significant differ-
ence betimes the two groups.

A-3 77 .



able A-5:- BOEHM TEST OF EASIC CONCEPTS REMITS (GAINS FROM PRE TO
' POST) FOR PROJECT ASSIST SCHOOL AND CONTROL SCHOOLS.

Boehm 'Project

Subpcale

Assist Schools General Aide Control Schools No Aide Control Schools

Metz Palm 'Brooke Ortega Becker Damson

1. Space

2. Quantity

3. Ti..
I

4. Miscellaneous

2.4259

1.9815

'.7778'

.7037

5.7619

1.5714

.895

.5714

----- 1.2500

.8000-

- .5250

.2000

2.1666

2.2037
.

.3333

.8037

3.3775

2.2551

.4592

.4592

.J

3.2619

2.7619

.8572

.9524
Total 6.0000 8.7142 3.000,_- 5.5556 6.4489 7.8571

Average
_min

.

6.7598 _A4681 6.8713

Group Rankings
of Average gain 2

.

3
. 1

1.

I

A=44r
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APPENDIX B

. INSTRUMENT REPORT

PRESCRIPTIVE READING INVENTORY REPORT

DIteAref f de lailiilittattlpo all, 1973. and Spring, 1974

Population:

Data Collected By:

- Approximately 3,000 Second -
Sitth Grdders at Meiz, Pali, Brooke,
Ortega, Becker, DaSson, Martln, Allan,
and Travis Heights

Classroom Teachers

Data Collection Supervised By:

t

7

Department of Student Development
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.INTROVUCTION

The Prescriptiv Inventory (PRI), a criterger referenced test, was
given to st nts at grades 2-6 in the Project Assist schools and compari-
son schools. However, due to variations across troupsn test forms given
to students at grades 2; 3, 4 and 5, comparisons between groups can be made
only at grade . There were several problems with the data which are noted
in the description of the PRI and'its administratign, attached to this

These problems are moody with the general aide control schools'
results; conseqUently, no comparison74,the experimentallaith the general
aide control schools was'possible.

Anagses were performed on these results to ascertain pre, post and gain
reselts for both project and comparison'schools.- McGraw-Bill/CTB, publisher
of.the.PRI, was Contracted to perform these analyses. Post -test means and .

gains, grades 2-4, at Metz:and Palm were based on. matched scores of students
but the scores at Recker, and Dawson are not. Therefore,.comparisons between
the experienced elementari aides and the-no aide control schools are popsible
only at the fifth grade level.

SECOND GRADE

Pre and post scores for Metz and Palm second graders are shown in Table B-1.
An asterisk iiitlicates that a significantly larger number of students achieved
the objectivecon the post-test than had achieved it on the pre-test. Metz
second graders made' ignificant gains on 16 of the 41 objectives and on 11
of the 22 objectives selected by Metz teacherp for particular emphasis dur-
inf the first project year. Palm second graders,mmde significant gains on
12 of he Al PRI objectives and on 7 of the 1946bjectives seletted by Pala
teachers for special august-a-this year.

THIRD GRADE

Pre and post scores for Metz and Palm third graders are shown in Table B-2.
Metz third graders made significant gain on 18 of the 42 objectives an

) on 10 of the 20 objectives selected by...Metz teachers fch- special emphasis
during 1473-74.

Palm third graders made significant gains on 3 objectives and on 1 of the
17 objecti4es selected by Palm teachers foi special emphasis. .

FOURTH-GRADE ob

Pre and post stores for ProjectAssist fourth graders are shown in Table B-3.
Metz fourth' graders made significant gains on 4 of the 42 objectives and
on none:of the 20 objectives ,elected by Metz teachers fc:r speeial, emphasis
that year.

Palm fourth graders made s gnificant gain on 4 of the 42 PRI objectives and
-on 2 of the 17 objeCtivesselected by Palm teachers for special' emphasis
during the year. 7



FIFTH GRADE.
.._

!. .

Pre and poat'scores.for Metz and 'Pala fifth graders are Shown in Table 8-4
An average of less than four percent of Metz,and Palm fifth graders taade
'gains on tge,PRI objedtives tested at thit grade level. (See Table B=4).
These two achools7ranked third and second Aspectively when compared to
the two no aide'control elehentery sdhOola on Achievement gains sadp from
pre to post admtnistration of thePRI (See Table B-5).

SIXTH GRADE

.

. At the beginning of the year Martin sixth graderi ranked third (laelp)

among the three experimental and control sixth grade schools on a pre
aditnistration of the year, however, they ranked second (see Table B-7).

11
- ..

Q An average of almost 7 percent. of ierrin misth graders madeliaini on the -

PRI objectives tested at that grade loyal: (pibe 201.14). tiriin'sixth __

i

graders ranked first among the three Imperimentel and control sixth grade,
schOoleon.achievemept gains made from pre -.to post adminfairation of the,

410/ PRI (see Table49-9).

ii
SUMMARY

. Based '44n thefRieAlits and the-program objectiv'es it _appears Project
Ass

,

Assist second,, thirg fourth' and fifth graders did not achievesas.hig4 in
.reading nor did-thiY improve as such in leading as'did the no aide control

:'

students'.. - .
,

-
Project Assist sixth graders at Martinwilmator Aigh,.Ixowaver, appeekedto

".-- have Illpieired hither on, the post test than did the general' aide contfolt-

., sixth grades (Allan_ Junior-High), even though they /cored lower on the
pretest. They also shoved mord improvement than eitlAr the general aide

., control school (Allan) or he no aide control school (Fulmore).
.---- 4.

na
Fos prA: post and gain results for the sixtb.%011, see Table B

4
-10.
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PILI Subscale. Meta Pala Becker. Dawson

1. Phonic AnsOsis / .

--....

1
.

3 2

_
2. Stnictural Analisis - 2

, ,

4 3
,

1

3. Translation 4 3 2

1 .

4. Literal Comprehension 3 2 1-

_

5. Interpretive-Comprehension
s

4 7 3

.

3
.

1 ,

. .

6. Critical Conprehenspn; 4 1 .

i

2 ,p

Average Ra ng4 . 3 2 4
.
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Table

1.1.

3-6: -inkfLIMIILIMISMILlast01 COTOOL Ste.NW! --MatVIS OM TN RS IOST AZKINLITRM7.00
114IMG DIMITOEY

Pll lebeeele .
itantereiyst.

ltnnoural Malysimo

Lit re 1 CA m I is I s

Critical Calremiessieli

*wino

Altos _ Trawls Res.
116. Pan

46.00 5t:0 44.00.1

k Mae 1 30.40 SAO

60.33 47.006 30.33

9.67 .N I 11.00

10:167 1 14.03 j 9.90

0.09 I 13.94 `,12.66

50.67

27 . 20

63.50

19.63 23.11 19.00 .*

15.67

0.92
ss

1.7$

Pre Peet

66.33

4.60

59.47

25:61

23:42

22.11

70.4?

66,.50

30.33

31.32

27.41

/1.43
411.444-

Tbst tollsria tali 61arlays the oboe 4ista Is tom of nirel tomittags far lee est-
pen garden actkiernmet es 'tin Pronsliebro lootjas lonotory.

Table 11-7 mgt. as o0 gmarmorts atkoitam, slat camas' 'Acarramorr
Pla asa toOT 460MENTIC100t or AL INICILUTIVE MOM MI:CM

PSI finale

Plossic kralyna

Insonassl Asslysis

Tusolatios

Lit m Del C r p6.1ss

laticipentme Comprelomnpa,

Cr 11.1r.al Comnshoision

rilierai 1 Itankias

Pre

2

2

2

3

Af,

Ponta

2

2

2
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3

2

d'SrEP Pre
Alias !torte
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3 3 1

2

2

2

3

2

3
.
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3 1 1
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3 5 1

1

.41

1

1
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1

1

1
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Table B-8: POKY! Of STUDENTS 1122 PION 1022 TO FOS! ON TIE PRESCSAPTIVE READING

TIVERTON! AT SI271 lifQtat AND comma SCHOOLS .

- No. Objectives
per

' imbecile

Martin.

1

Allan
.

Trawls Its.

1

PhonicAmellynis
,

3

_._

, 12.672 6.672 . 4.332

Structeral Analysis . e

.-

s 12:402 6.102
A

10.602

A

Translation .- 6

.

..._

5.00: '' 5.172 4.1132

Literal Cowrie t
,

. 3'

.

-

d

5.332 4.672

AL

4.672
411P

leibiprative Carr ion . 12 4.172 5.422 6.502

Critical Camprehension 9 4.672 7.002 5.112

. .

. Total 31

. _

6.742 5.152 6.212

The followini table displays tbe`abo*esta in.terms of school rankings of nudges gains
on the reemriptivi &din Ismentory.

1:111411IS

;able B-9: -SCHOOL RANIZINGS OF EXIMMENTAL AND CONTROL Sim ' CMS rani
PIE TO POST OR TEL FMMIOUPTIVE 1ZADING wow= ,)

..

PSI Subscale Natio Allan TravinIts.
r

a
Phdeii Analysis . : 2 &

Struetural Analysis 1 3 '
. .

2

Tiaballtid:'' . 1 2 )
.

3.

Literal CouprehmiaLes : 1 2
.

. . 2
2

interpietive.Couprebension 3 2 . 1
1 .

Criptal Comoirnsiou 3

A

1
,

2

.

OvevallRauking
.

1 .3
1

..

1-

.-"

7
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. ADMINISTRATION AND DESCRIPTION OF THE PRESCRATiVE READING INVENTORY (PRI)

:
The four different for of the Prescriptive Reading teentory (PRI) were
given'to cOildren in grades one through six in.the experimental and con-
trol schools on a pre and post basis in October 1973 and
according to the following table:

Table B-11: SCHEDULE OF ADNAIS. ON OF. THE PRESCRIPTIVE READING
. INVENTORY TO AND CONTROL SCHOOLS ACCORDING
TO TIrT FORM, ir A

T EXPERIMENTAL

4

NO AIDE SCHOOLS

A

, GENERAL upf salons

I

114
0

.

Pals
1

Metz Becker. Dawson Brooke

.

Ortega

Pre Post '4 Pre Post Pre Post Pre Post Pre Post Pre. Post t

I

2

3

4

4

5

- A

R B

e C

4.: C

D D.

3 1

C C
-CC_CC

D D
.

A

B B

C. C

D D

- A

:,I5 B

C C

C 4',:-

D D

- - %

A' A

(d/
A,111- A,B

,,,Inc A,B,C

A,B,C,D A,B,C,D

-,..

- = .

A A
7
"A,B A,B,C

A,B,f A,B,C

A,B, ,D A,B,C,D

as the reader can see, with the exception of fourth and fifth grades the
...general aide schools. (Brooke and Ortega) did not test students exclusively
with the same levels of the PRI as did the other four schools. 'Neitherdld
tiwse two schools posttest the first grade. This will prevent all between-

and between-group comparisons involving the general aide control

9
s were adainisteTed by classroom teachers on what appeared to be

irregular observaiions by evaluation personnel) a rather inconsistent
,

ihgtis: some teachers adainisteried the test to theirstnOents in three
3-'11tit hours, some gar the teat in two halves on the.same day, some ad:-

zrnistered it in halve! during two mornings, others gavethe,test thirty
minutes a day until the children were through with it; etc. School counse-
lors attended a '1 -1/2 hour workshop on adgenisfration Of the PRIfor the
purpose of passing the informatiqp on to the alasszoo teachers in thdlr

.
schools at a starter workshop'. Some of the counselors ated to. evaluation.,

peTsonnel-during the' ear that the information pr ded them during this. 4
workshop by the tat publishers was inadequate for first-time administrators
of the test. To the extent that this' inadequate training of counselor% ad- ,I-
versely affected'the subsequent training of classroom teachers, the sug'sriandar4

.
B-11
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administrations of the PRI's in those teachers' classrooms may affect theNtvalidity ofthe PRI data gathered:

There,were several other problems which, probably affect the validity of the'
let* --7The-tnennstxtent-eaddraddi-dascribed above sunder which .

the test 'w given ir1aoft-tertsinly-1444--tbs-validity of the_data gathered,
es ially when making comparisons between groups of smaller N's. Also,'
many chers complained that the test was such too.diffiChlt and long
and therefore fruptriting for the children. This claim indicates that'the
validity of the data is perhaps less than it should be for valid cOmpariions
of achievement. In an assessment of'teacher attitudes at the end of'the
year where there were given several choices of testing situations for their
children, teachers reci:ded that the PRI be:given next year on the basil
of student achievement 1. rather than on a grade level basis.

4

According to the 1973 MilicGraw-Rill Catalog, the Prescriptive Reading
Inventory (PRI) is descried as:

,

. . .a criteiton-referenped test designmd to help diagnose the, reading
.

behavior-of individual students in relation to reading objectives present
is the elementary curriculum. It defines a student's performana solely
in tetms,of behaviorally -stated objectives he has mastered -or not .asstered"

. The PRI,is not intended to sample achievement of students in A)
broad reading areas or to compare students with a normative population110
The objectives upon which PRI is -based are thole most generallyaugft
in today's schools' . . . .

The PRI is divided into four levels spanning the grade range of 1.5 to%6;.

Red BOok.(Level,A)y 1.5 - 2.5
wilo

Green Book(Levell.B) 2.0 - 3.5
Blue Book' (Level D) 3.0 - 4.5'4,

. Oranges Book (Level D) 4.0 - 6..0n-N

. !I- . ; t

These four levels cover a total of 90 reading objectives in the areas of
sound and symbol recognition, phonic analysis, structural analysis, trans-
lation, and literal, interpretive and critical_ comprehension. It must be

.noticed that it is possible that the general objectives of LEIR arAndt '

measured by the PRI.

96
B-12
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APPENDIX

INSTRDMERT REPORT

CALIFORNIA AcurEvEnorr /sic :o

'Date /Period of Administration:

Population:

I

Febtuare1973 and January, 1974:

4040 S1 $h, Seventh and Eighth
Ckade at Martin, Allan
and Fu e

,Data Collected.By: School CdOnelors
, . 1

-DAL C011ection Supervisid By.: Departmenk of Student Development

...

1

.

Off

ag%

A

p
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INTRODUCTION ')

,

,.....

Level four of the California Achievement Teitv(C.A.TO was the evaluation

i

instrument designated-iO'leasure_the_galina_made by Aventh and eigha....--' ---:i

graders in Ptoject 4sist and control schools. The Project Assilt siValua-
tion design plannedfar a pretesting in early fall, 1973, and'-pottlesting
in late spring, 1974. However, due to unforeseen problems, the fall,

11

1973, pretest was not-carried out. Therefore,.the 1973-74 midyear
district administration of the C.A.T. was designated as the posttest, and
the midyear distriet C.A.T. administratiOn of'thepreeious year (1972-11)
was designated's* the pretest. The inadequacy of this latter pre /post,
testIng'schedulejs obvious: the testing period began one half.year.before
Ole-program began and ended-a half year before-the program ended..

This.arran-ement implies that seventh graders' midyear sixth grade scores
would h. IliOr pretestscoresand that eight! graders'Aidyear-seventh grade

or Ortega Eleiekart Schools as sixth graders took the A.T. inweacly-fall,

and experimental junior highs scho had attended. Brooke, taiala, Rlackshear,

scores would be Aithsir pretest scorei. However, seventh,graders.at the project
.

r
,

, °
i1972, rather than ie. January, 1973. Thin means that f' th6eCommunications

'istrations of the C.A.T. was lk school years; not one school year. Therefore,
all analyses involving "pre" C.A.T. scores of Seventh gradert must produce

Skills students the interim between-Project Assist 'pre and "post" admin. ,

.

separate results for-students who attended Communication Skills schools and
, for those who did not. "Gain scores based on matched pre and post scores

are,reported IOr both- pups. However, since the pre/post interim for
Commonication Wile se nth graders was liejears, and a one year

.

pre/post veinterilblerrequiredlby the program objective, only seventh. graders gains will
be used to assess Use attainmentof the achievement objective. %

.

The 1973-74 eighth gradelp ' C.A.T. reading scores were obtained from magnetic
tapes orginally Comitled through.'joint,efforts of AISD Department of
Student Development and the AISD Computation Center. ;Approximately $1,000
was spent in data processing and coniultent costs tooergethe 1972-73 and the
4973-74 tapes so that gain score's for junior nigh students could be computed
to ascertain thyattainment -ei Project Assist proifiti achievemem< objectives.
Analyses,conduCted from these merged tapes, by the Office. of Evaluation,
yielded- quite different preteit means for eighth graders at Allan Junior High
thap had been computed from the original C.A.T. test da%areby the Department
of student Development. An extensive examination of the merged tepe reveal
4everal errors in the tape. However; these errors, when corrected did 'not
accitrant for'the-discrepancy between AISD Department of Student Development, pre-
test leans ah.d Office of Evaluetion pretest means.

C-1
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A further investigation into the source.of the difference between the
twooffices4 analyses was prohibited by time. Therefore, no analyses
involving Allan eighth graders' pretest socres will be reported here.
The effort to repolie the discrepancy will be continue.. When this

is done, a supplemental report on achievement on the C.A.T. will be
published.

.

SEVENTH GRADE RESULTS

Table shows 'pre and post meanband'gain statistics for the three
txperimental and control groups ofseventh graders, Pretest scores
(for non Communications Skills students, column 2 on Table -40) for the
three schoAs indicate that- sixth graders who eventually attended
FulmOrejcored highest (5.77), Martin scored second highest (5.54), and
more thin one grade level lower s Allan.at 4.48. Posttest scores

showed Fulmore seventh gr s reeding at 6.55 grade level, Martin seventh
graders at 5.48, and Allan seventh graders at 4.80.

The only significant, differences found among these three schools on either
the pre or the post measure was on the posttest between Fulmore and Martin,
(See Table C-9) and on the posttest between Fulmore and Allan, both
differenc es in favor of Fulmore students.

. ,

Amery gains were computed frostPre to post administrations of tht-C.A.T.
for seventh graders, based on matched pre and post scores for non
(,mmunications Skills students (for whims there was approximAely a one year

interim between pre and post scores) The average gain for Martin seventh
graders was .33 years, for Allan'students .61'yeemm, and for Fulmor
students .81 years (See Table (.-1). Fulmore:seventh graders gal
significantly'more than did Martin students (See Table C-10).

EIGHTM GRADE RESULTS

Table C-12 Shows pre and post means and gain statistics for the- three
experimental apd control eighth graders (with the exceftion of those
statistics which would here involved Allan eight' gradiVs' pretest'
scores ,while they were "seventh graders; Pee paragraph-four in 'the intro-

. duction to .th,## appendix).

Pretest es indicate thit.Martin'students in the middle of their
seventh grade werereading A; the 5.07 grade level, and-Futmore students
were reading at the 6.32 grade level. Thii was a Significant-difference
(see Table C-13).

.

On the posttest, Fulmore eighth graders scored significantly higher than
Martin eighth graders'at the middle of4he year (See Table C -14). Martin

eighth graders'were reading at the 5.61 grade level,'and Fulmoie:students
were reading at-the 7.27 grade level. Fulmore eighth grade students also
gained significantly mow in reading (.79 years) (rom prexto post than A

Martin eighth graders d (.59 yeirs).

C-2
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Table C-1: CALIPOINIA'ACHIMMENT-TEST TOATAL mom sipaisTics PRE AND POST NUNS AND GAIN FOR PROJECT ASSIST
.Eumannorra SAND CONTROL SCHOOLS SEVENTH GRADERS

4.

f

N

t

j

RCM001.

1

..

-.-

0

T POSTTEST

(January, liTir^.
All seventh
Graders

,

AVERAGE GAIN
. .

Basedeon matched pre and
post scores for non car-

munications skills students

I

PERCENT OF STUDENTS
WHO GAINED ONE FULL
TEAR FROM PRE TO POST

Based on *etched pre and-
'post scores for Non cosy
sunications skill students

I

;

1

cuctober, 1971)
Communications

Skills Stedosta

(February, 1973)
Nom Communications

Rills Stud Ants
, !Urals

feP roject

Assist -

School

11033.,

/
3.68 .

' X123

5.54
.

N166

3.0

-1..-, N0107

.

.33
.

.

341

Allan
(Cameral
Aide
Control
Scgool)

.

.

.

.1S

,

0um269

.4$
.

BI423.

4.90
.

.

. Nv254
.

.61

.
,

.
.

362
.

Mime

Control

. liv7

3.96 .

0oo370

5.27 ,

. ,

...

a, 11 3

6.35 t'`.
,

1.165

, .81
.

432

A -

Zi

lir



Table C-?1 'CONFARISON.OF 19 2t73 MIDYEAR CALIFORNIA ACHIEVEMENT

axESrinSD1=11331 PIOJECT ASSIST Alm GENERAL AIDE.
.GRADERS ENO HAD NOT ATTENDED.A COME-

/, MUNICATION SKILLS gummur smoft.

CAT Substage

P

Group

/
Mien

(Pal! grfde
0414111a100t4L

N
. r

Reading Vo4hulary Martin ." '5.15. 123

*1°105.Allan,. 4.29
...

-269
.

Reading Comprehension
. ,

Martin 5.84
.1169Allan 4.14 . 26

.

Total'Reading '

. -

,

Martin

.

5.54

. ,

123
.1127Allan 4.48 .261r

. .

4

.
Table C-3: COMPARISON OF 472-73 FALL CALIFORNIA ACHIEVEMENT

TEST *ESULTS mum PSOJWT ASSIST AND GENERAL
AIDE .CONTINX SEVEN= DEtR 1180 MID ATM= A
COMMURICATION mui. SCHOOL

CAT'Subscale 'Group (in grade
equivalents/

N

0

P .

Reading VocabUlary

4

Martin 3.90 32

.

:7574Allan ,3.98 AN6

Reading Comprehension Martin 4.00 33
.

.1551Allan 4.48 '

,

9,

Total Reading Martin 3.88 33

,

.3016

,

Allan .4.18 94

1
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Table C-4: COMPARISON OF 1973 -74 NIDTEAR CALIFORNIA ACRIEVEMENT
TEST RESULTS UTNE= PROJECT ASSIST AND GENERAL AIDE
_CONTROL MINTS GRADS STUDENTS

CAT Subscale

. ,
Group

Mean
(in grade

equivalents)

it ...0)
- 1

Reading Vocabulary

.

Martin. 5.50 165
. 3090

Allan 4.93 423

Reading Comprehension'

'+..

Martin 5;59 166-
2207 .

. .

Allan 5.06 423
,

0

Total Reading
.

f

Martin 5.48 166
1280Allan , 4.80 -

.
423

*

t

<

J

r
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Table C-5: coffins= OP GAINS OUTER CALMER /A ACHIEVEMENT-
,

TEST P PRE (MIDTEAR-72-13) TO POST rZiltR 73=
. /54) maim PROJOCTASSIST.AND GENERAL comm.

soma GLOM HBO HAD NOT ATTENDED A 001111UNICATIONs
EIXPENTARY FOR. .

I

CAT Subscale

,

Croup,
,

,GAlas

(in grade
egiivalents)

I
.

we

P

`Reading Vocabulary

.

,

Martin
V

. -.75

.

107
.8631

-Allan

,

.72 254

r
..._

,MWsding Coup ebension Martin .14

*.

105
.0506:

Allan
e

.58 253

Total Reading 1 Martin . 1 07 _

2,4 .

;0683Allan .61,

Table C-6:

I-

COMPARISON or Gams di THE CALIFORNIA ACHIEVEMENT
TEST -QOM PRE (FALL, 72) TO TOOT OVIDTTAR. 73-74)
31111W PROMMASSIST AND GINERAL AIM CONTROL .

SMITH GRADERS ONO HAD ATTENDED A COMINICATION
SKILLS ELEMENTARY SCOOOL .

.

CAT 'Subscale

I

Group ,

Gains
(in grade

equivalents)

I
.

P

Reading Vocabulary Martin .49 32 .

- .

-,!,.&

"1'
.

1.69 89

ReSding.Comprebension ,Martin

,

-

.50 33

.

.6435

.

Allan . .35
,

ev

,

Total Reading Martin' .38
s
33

'.

. .

.7197Allan .48 85 -

4
4
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Table C-7) COWARISON OF PRE t1972-73 NIMMVAR)-ChLrFDROLA-4'

ACHIEVEMENT TEST RESULTS MOEN PRFECT ASSIST 1- .

AND 10 AIDE,CONTIOL mum mums Mlle NOT .

Alramems0 AcommencAtios SKILLS ELEMENTAST SCHOOL

.

. . Mean .

....
CAT Suhscale Group (in grade N P,

...

. .. equivalents).
.. 4

, .

. :
Reading Vocabulary. 'Martin 5.25

ji;
;
,:,.5440

.
- %Lore 77-5.58

Leading ComprehensiOn Martin 5.84 121 c,
. %Lore $ 1071 ''' 370 I"

, .

.. .
. .

.

Total Reading Marin 5.84' 123 .743
Pillars. .3-.77 370Pillars

. . .

Table C-8: s COMPARI PRE (FALL, 1972) CALIFORNIA ACHIEVE/01NT

de TEST RESULTS szinsu PROJECT ASSIST AND no AM comma
.SEVENTH GRADERS lIMO HAD ATTENDED A COMMUNICATION SKILLS
ELEMENTARY SCHOOL

.

.

:CAT Subscele Group ,

Maan
qin grade
equivalents).

,N P

. .

,Reading Vocabulary

.

Martin 3.89 ,. 33
.9634

%Imre - ". .3.87 7

Reading Comprehension

r .

Martin 4.00 33
.7323%Imre

..

4.24
,

.

Total Reiding
..

Martin . 3.88 II 33 -.8960
4.-

" FuImore _3.96 7.

9
C-7

9c

'
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Able' C-9: COMPARISON OF POST 1973-74 CALI

tagallgrEFE41,ABEL--JMEMPL21507.24114T.AND NO AMOR MENU GRAMS'
..

. 1 .

a

CAT'Subscale

Reading Vocabulary

crtsip

Moan
(in grade

valseds

5.56
6.61

MattisFulapre

-

165
3

.0161

ReadiOgCouprehensionl tin

Fulmar.

Total Reding Martin
Fulaore

5.48
56 .55

5.59
6.52

166 *
10380

443

166
443

0206*

The differences betveen the two groups is statistically

-

*

-4

C-8

S.
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Table d-ant loommismilWaticarm,
TEST IRON PIE Damn 72-73) to 73-

.74) WM= PROJECT ASSIST AND NO WM CONTROL
SETNOWGNADOSS IND HAD NOT ATTENDED A COMMUNICATION .

..
. 1

, SKILLS ELEMENTARY SCNOOL
.

.
1 .. ..

Haas
_CAT Subsiale roap (Is grade ' P

equimalent4--
4 .

Reeding 4ocabutary, Martin 75 s 107
.0995

.. FUlmore 1.03 365
. .

,Readim Comprehension Martin .14 .105 .056
Fillmore - .53 . 365..

Total Reading g .33 . 107-
. e . .81 365

., ..
* .The differences between the two groups is statistically

aigndficani..

Able C-11:, cammasoi OF GA1* ON.TNE CALUMMUT1ACHIEVEMENT
TEST FRdif PRE(PALL; 72) TO POST OCUMMar73-74)
SEMEN PROJECT ASSIST AND NO.AIDE.CONTROL SSVENTA
GRADERS WOO HAD 4211IDED A'CONNONIUTION WILLS
ELEMENTARY SCHOOL -44

,.
Mean

CAT Subscale . Group "(in grade, N P
. - ilmivalents)

_

Reading Vocabulary ., Martin .49 32
-.. . .845iMinors .61

.

. .

Reading Comprehension Martin .50 . 33

7
6013

.
Pre .10

-.1 ..

,

---.

Total Readilig Martin .38 33 .9789
Fill more .37. - 7

..,

4
It

-

1 r r(.;

-
of
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Table C-12: CALIFORNIA ACEMNIMENT TEST TOTAL READING FRE AND POST REAMS AND GAIN STATISTICS FOR PROJECT ASSIST.
EXPERIMENTAL AND CONTROL SCHOOL EIGHTS GRADERS

ti

-.

..

PRETEST
(February, 1973)

POSTTEST
(Sanuary, 1974)

-

.

AVERAGE GAIN
(based on nstshed pre

and -st scores

PERCENT OF STUDENTS
WHO GAINED ONE FULL
TEAR FROM PRE TO POST

,'

.
,

Martin
(Project,Assist
School)

.11255

.5.01 ,

.

.
N-231
5.61_

'

_

11192
.39

.

- .

11X -

Alias'

(General Aldo
Control School)

.

-

DATA NOT AVAILABLE . .

f

ML326
5.81 DATA NOT AVAILABLE

.

-
_

.

DATA NOT AVAILABLE

.

ft.

Panora
(No Aids Control
School)

8-465
6.32

8-454
7.27

11384
.79'

.

.

53X

I

1 0
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Table C-13: COMPARISON.OF P1E-(1972-1973 MIDYEAR) CALIFORNIA ACHIEVE-
MENT TEST RESULTS FOR PROJJCT ASSIST AND NO AIDE CONTROL

t EIGHTH GRADERS

CAT Subscale
. .

,,

Croip .

Martin
Fulmore

Mean
(in grade

_Asuivalents

5;96

6.16

N

255
'..465

,

.0000*

,_...

Reading Vocabulary
. .

Reading Comprehension

.

Martin
Fulmar* ..._

543
6.52

255
465 U000!_

Total Reading
-- %

Martin .

Fulmars
5.07
6.32

, 255

465
*

.00010

,

a

I
Y.
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Table,C-14: ,comralsom OF POST ('73 -'74 MIDYEAR) CALIFORNIA ACHIEVE -'
MEET TEST RESULTS FOR PROJECT ASSIST AMD $0 AIDE CONTROL
!IMP GRADERS-

. SAT Subsea e
Mean

(inegrade
equivalents)

: N F

Reading Vocabulary

...

Martin
Fulaibre e-

'5.43
7.34

y 231

454

*
.

_...*

Rplading Comprehension
.

Martin
Fulmore-

5.61
7.27

231 ,

454

...7.,--

Total Reading Martin
Fulmdre

' 5.61%
' 7.27

231'

454

I

.

a

I

C-12

4

a
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Table -C-46:' COMPARISON OF' POST ('73-'74 MIDYEAR) 'CALIFORNIA{ ACHIEVEMENT-
. TEST-40TAL READING RESULTS POR PROJWT 'AUTO' AND NO AIDE

CONTROL SIMI'S GRADERS

Rs T

.

CAT Smbsyile
P

, .

GiOup

Martin.
Allan

Mean
(in grade

._Nuivalents)

5.43
. 5.67

--.7.

N

231
326

P-

.i074
Reading VoCibulary

.

Reading Comprehension Mertin
Allan

sh,

e.

- 5.89
6.04

231
326

.4760

Total Reading ' Martin
Allan'

/5.61

L. 5.81

231

326
.2916

,

4,

*

" .

I

C-14

19e

ks
ay.
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A P.PENDiED

;NSTEDNENT

PUPIL ATTENDANCE MONT

Date/Period of Administration: Data gathered throughout 1979 -74

Population: All students in Austin Independent School
tstrict

Data Collected by: Cpssroom teachers and school office
polmoamal

. slats CollectIon Supervisod by: Deportment of Pupil Services

17,

p

19

1

14_
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Every year the AA.S.D. Department-of Pupil Accounting prepares a yearly
report listing the percent of tudeat Attendance for each edbool in
the-district. This percentage is determined by dividing the Average
Daily Attendance (ADA) of a school by the Average Daily Membership
(AM) of that school. The realities percentages ate roesded off to
the nearest percent in the yearly, reports.

44

lion the attendance reports for 197243 and 1973-74 (see
Table D21, attendance data on the experikeptal and control schools was
gathered, sod differences veil ciluculated.(see the following table):

'TABLE D-1: PERCENT OF AVERAGE DAILY ATTENDANCE-FOR
AND CONTROL SCHOOLS FOR YEARS 1972-1973

I
EXPERIMENTAL
AND 1973-1974'

yr.
SCHOOLS

% ADA
1072-1973

% ADA
1973-1974

'DIFFERENCE-

J

PROJECT ASSIST SCHOOLS

.

F

-

88 80.

.
.

PALM
,

METZ 92 91

.+1

-1

MARZIN O2 8/
. ,

-1
.

k
GENERAL AIDE CONTROL SCHOOLS

.

92

t
91

.

-1BROOKE
, If.

ORTEGA 93 91 -2

ALLAN , , .( 85 . 85 SAME

NO AIDE CONTROL BCHOOL$

,

4

94 93 -1

I

DAWSO$

.. BECKER 91 89 -2

. Towns'Encirrs .., 91 NO DATA
FOR PREV-
IOUS YEAR

FOLMORE *, 90 . 89 : -1

441

SI
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Of perticn10 'note is the feet'
e1emeatery *inject AsSist scboo
school. out of 5241ensitary
attendancf this'year. At
Junior nigh attendance.both

It should be pointed nut that
dance throughout the satire
down from 92 percent auring
32 elementary schools, 11 re
30 decreased in uttemdunce,
high schoolw averaged an at
scho9ls averaged a loss of
attendance are probably re
attendance decreases : -

90-

4-

s

t Palm Elentatavy, one of the two
, was the only Austin elememiary
ls (grades K-3).to improve its
at MetelIamemtaii and Martin

one percent.
.

bare Vas an overall decrease in mitten.:

1 districe,'ulth attendance going
72-73 to 91 percent in 1973-74e Of the'

-the same percent of attemdiMce,
one school increased (Palm). Junior

e loss of one percent, and,the high
.1/2 percent. These decreases in

ttve of a national trend of school;

4

D-2 4.09:

, 1



iABLE D-2: ANSTINIUILIC S0109LS moat OF AVERAGE DAILY
ATTENDANCE BY SCWOLS FOR 1973-1974 COMPARJED,
WITR 1972-1973.

.

1 .

.s0,301. (W/SP.ED.): % ATTENDANCE
1972-73 '

.

.

_

.

1 ATTENDANCE
1971-74

DIFFEREnd

ANDERSON HIGH
. ,

92
.

Apu/N HIGH 87 861 . - 1
culocur HIGH 90 /87 - - 3
xemerrom HIGH .. 84

.

lk k - 6 '

ZANIER HIGH 92 89. 7 3
i MCALLEN( -HIGH 90 6 89 - 1
4EAGAN HIGH .- 91 - 90 . - 1
TRAVIS HIGH . 89 e . - 3
ALLAN JR. 85 _ . ,

.
$.- . 5 as

BEDI CHECK JR: .94

)85
;

-93 - 1
BURNET JR. 94 ' 92 - 2
DOBIE . .93

6 . . 1
90 - 3

_ 90 89 - 1
LAMAR JR- . . ' ''93 4 V3 same
mattri JR. .' . . 82

.

81 -,1
HUTCHESON JR. ' 95 - 0 93
0. 'HENRY JR. ' 92 . 93 + 1
PEARCR JR. 94 i

V. 94 SaMe
PORTER '.37R. 93 .o6 92 - 1
ALLISON ELM. 91 : 90 .

ANDREWS ELM. 96 ' 95 / & 1
BAKER ELEM. .

--/
. 93 -' - 1:

BARRINGTON ELEM. .9 .

,-

95 same
BART6N 413.1.s ELEM. 97 ' . 96 . , - 1
SECKEk ELEM. e . 91 . 89 / - 2
BLACKSHEAR ELEM.;0fr 93

.

91 . - 2'
BLANTON ELEM. : 96 '. 94 - 2
BRENTWOOD ELEM. 95 94 . - 1
BROOKE ELEM. . , 92

,.

91 - 1.
BROWN ELM. -95 94 . - 1
BRYKER WOODS ELEM. I 95 . . 94 - 1
TAkPBELL ELEM. 93 92 - 1
CASIS ELEM. . -* .95 94 - 1
CUNNINOHAM ELEM. . 96 . . .95 - 1
DAMSON mitt. 911.1.,

,

1)3 - 1 /'

DILL ani.
.

96 95 _

DOSS ELEM. i 96
_

95 - 1
4901/ALLE ELK .- '1 93

1

91 2
CRAW ELEM. 97 96 . . 1-
GULLETT ELEM. 95 95 same

S ELEM.W . . 96 95 - 1
HIHAGHLAND PARK ELEM. . 96 k - 96

i -

1 same .

HILL ELEM. 96 496 Same

1- n%.)

D-3

p

a
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TABLE ADST1UPUELIC SCHOOLS PERCENT OF AVERAGE DAILY

. (CONT41) .ATTENBANCE ET =DOLS POE .1973 -1974 COMPARED

ytri 1972-1973.

q -

.

'SCHOOL (W/SP.ED.) % ArnoweNcE % ATTENDANCE DIFFFENCE

I .
1972-73 1973-74 9

1 .
1 .

JOSLIN ELEM. , 95 93 - 2

LEE ELEM. 94 93 - 1

LINDER ELEM, 96
.w

.94 - - 2
.0

MANCEACA ELEK. 94 94 1 Salle v
MOLEWOOD_ZLEM. 95 94 t

MAXIMS ELEM. 93 . 93 8851* _

METZ ELEM. 92 , 01 .

ROMAN FLEA 96 96 samegr
OAK HILL ELM. ;i94" same 1

OAK SPRINGS ELEM. 93 /- 90 ., - 3
ODOM ELEM. 95 94 - .1

93 a
o

91 - 2

^ZIAg I. 88
.

89 . fl+ 1
PEASVELEK. 95 95 'Mime ,

\7ECAN SPRrNGS ELEM. 96 e 93 - 1

''PILLOW ELEM. 97 ' 95 - 2 ,

PLEASANT HILL-ELEM. 94 93
-.

- 1

READ ELM-, 96 94 ' - 2

REILLY ELEM
'

95 94 _- 1

EIDGETOP ELEM 95 94
. 1.

_ROSEDALE ELEM. 94 _ 94 - same
ROSEW300 ELEN. 91 -. 88 -. 3

Sr, EL to 95 , 94 -- 1

SlMS ELEM. 94 93 - 1

SWOT! ELEM. . 96 95 - 1

SUNSET VALLEY ELEM. 95 95 r -i .
TRAVIS HEIGHTS ELEM. 95 , 91 .4:4

WALNUT CREEK ELEM. 94 93 ,

WEBB ELEM. .' . 92 93 '+ 1

114 3:414118

96 .

*.
-95

IDGE'ILEM. 96 94 t - 2

W0OTEWELEM. 95 . 94 - 1

ZAVALA ELEM. 93 92 ' 1

ZILKER ELEM. - 95 103 -'2

TOTAL : 92 91,
. .

D-4'
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PIERS - BABAS camp's SELF CONCEPT SCALE REPOrf

Date/Period of

Population:

Administration: Octobqt 1973 and April 1974

-933 Third and Fourth Graders at Nets,
Palm, Brooke, Ortega, Demon, and

- Becker

Data elected by:
00

Classroom Teacher

Data Collvtion Supervised by: Department of Student Developmani:

7

op-

48.1111

450

;
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The Piers-Harris $elf Concept Scale was administered in the fall of

Assiut elementary schools (Metz and palm , the general aide

1973 and the spring/of 1974 to all third and fourth ade students in
'the Project Assi

,control.elementary.schools (Brooke and Ortega), and the no aide control
1----emeiit-rffricli60-1ET/Itawsonimhd-PeCker).'

4
.

%.e k

Analyses were performed to ascertain whether there were significant
changes in self concept from pre to post within each groups, and to

be-
tween groups. The following discussion and t les present the findings,

Bete whetherwhether there were siglitficant in self concept be-

Of,these analyses.. -

. -
COMPARISON OF PROJECT ASSIST AND GENERAL-AIDE CONTROL SCHOOLS

There trae,a significant loss on the total Piers -Harrisscorts of
bothProject Assist and general aide control third grade'seudents
(see Table E -1). However, there was do significant change from pre,
to post for fourth grade students for either groups.

There, was no significant difference between Project Assist and general
aide control third graders on total_Pter -Harris, scares on either pre
or post measures (see Table E-2). However, there was a significant
difference.at the foUrth' grade. level between the. two groupsol both
pre and posit measures.in favor of the control fourth grade students.

COMPARISON OF

There'was a'significant loss'on the total Piers -HaXis scores of bo th./

ProjecetAssist and no aide control third graders (see Table E -1).
For fourth graders, no'change was seen. for Project Assist students,.but
a significant gain was made br no aide control students.

ASSIST ,NO AIDE CONTROL SCHOOLS

There was no significant difference between Project Assist andno aide
control third graders on total Piers-Harris scores on either pre of
eost measures (see Table E -3). At the fourth grade level, there was a
significant .difference on the pre measure:in favoriof Project Assist
,students, but it had disappeared by the end of year owing ro the
gains made by the no aide control students.

11

SUMMARY

At the third grade level, there were no 'differences between Projett
Assist'studepts and,eitber of the two control groups on eizher,pre or
post teat measures of the Piers-Harris. Significant losses in self -
concept were made by all three groups of third grade studehts..,

'4E-1

0
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At the fourth gr4de level, general aide students began the year.vith a
significantly higher self-concept than the Projeit Assist students,'and
maintained that,edge throughout the.year.. The Projiet Assist
I

fourth,

-radeis had a sigUificantly higher self,concept at the beginningof the
year, but had lost. that ''adliantage 415 the end of the year due'to a greater

gain by the control group. No significant change in self concept was
made by Project Assist or general aide control fonith graders. However,
A significant gain vas seen for'the no aide control fourth graders. $

Tables E-4 through E-6 give more detailed on individual schools
andArades than are found in Tables.E-1 through E -3 Program and school

persodnel may fin these lattec tables beneficial.

0
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Table E-2 : SUMMARY OF COMPARISON OF 1973-74 PIERS-HARRIS RF.G.:3LalBETWEEN
PROJECT ASSIST ()thZ AND PALM) STUDENTS AND AIDE

CONTROL (BROOKE AND ORTEGA) STUDENTS k

Piers-Harris
Subscale

fall
3rd Grade

Spring
rd Grade

Fall
'4th Grade 4th

Spring
Graff

. 7Behavior

..

(Control)

.

*(Control)

,

*(Cilmtrol)

.

2.. Intellectual and
School Status

- .

.

.

*C*Control)
,

3. Fhysice Aepearaiice,
.f and Attributes

,

%

.

$

. .

k(COAtrol)

.

k(Control)

4. Anxiety
$

*)
. . ...

.

Experimental)2

. o. -

k(Control)

'...

AIW

5. Popularity

.

.

.

.

.

.

6.. Happiness and

Satisfaction
-...

t

. .

(

.

,

, .

7? Total

.

.

.

.

.

'ft(Control)

414'

k(Control)

1s(Control) = there was a significant differende between the two groups
favoring the control students.

24(ExperNeeptil)"there was ,a significantdifference between the two groups
fitvoring the experimental Project Assist Students.

E-4 11C

7



'Table E:-3 : summas OF COMPARISON OF 1973-74 PIERS-HARRIS RESULTS BETWEEN PROJECT ASSIST 6

(M4ETZ AND PAIN) STUDENTS AND NO AIDE CONTROL (BECKER AND DAMSON STUDENTS,

.

Piers-Harris
Subscale -'---

Fall
3rd Grade

1 "

1.

Spring ',

3rd Grade

Fall
4th Grade

-

Spring
4th Grade

1.. Behavior
.

.

.
*( Experimental)

,

.

.

2. Intellectual and

School Status

.
.

- N(Experimantal)
.

..

.

- -."

,3. Physical Appearance
and Attributes .,

.

.

.-

.

.

,

.

.

4. Ahxiety . *(Experinental)1XExperimental)

.

.

... . ,
(

.

; .

.

5: P6pularlXy J.-4 , ..P.1,04*

..:

.

......"

' erisental)

.

*(Experi;ental)

6. Happiness and

Satisfaction
. \

.

,

7. Total. - *(

r
-

Experimental)

. s

1*(Experimental)= there was a significant difference between the two groups favoring the

expeirimental (Prdject tudents).

7111
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TABLE .E-4 ; t.COMPARISON OF SPRING Pi S-HARRIS TS
METZ AND PALM FOURTH GRADERS AND NO AIM

(DAWSON AND BECKER) FOURT71 GRADERS

Piers Harris 1

Subscale -

.
.

,

.

Group

....

Mean .:'

,

N P

,

,

1. Behavior Experimental 11.9483

.

.174

ti

... 2764

..

Control 11.4470

,

132

2. Intellbctual and

.Schoo# Status

.

Experimental 11.1322 174

.?0#8

,

.

Control ,10.5606 132

.
"

-3. ,NPhysical Appearance

and.Attributes.'

.

.

Experimental 5 6.2184 174
.8342 .

'Control '6.2955 ,- 132

.

4 0 .

4. Anxiety
-

Experimentalexperimental 8.2299 174
:1790

Control '7.8258' 132

.

5.. Popularity .Experimental

.

.

7.3103 174

"43*Cqntrol
.

6.4242 132 :

1 ..

.

6. Happiness ana
Satisfaction

. .

Experimental '6.4023 4174

132 % 77

, ,

Control 6.2424

111

7. Total

. .

.
.

.

.

Experimental 51.155
.0873

Control 48.469'
N11731;

* The difference between the two groups is statistically significant.

1
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\

4

I

iiphole E-5: 1 Of ?ALL ASO SPIlliCtiffEILFIASHIMISAIIRJJ,MB FM IN14119.12.01.6.,

ilk corWati, k 1 PIP WainD'uolifINVA
.

.:

,

.

.,

Plars.-Narris

Subscale
,

-7-774---Psio

1-ga.1.---

Sean

.

ftalect Assist teasels

rain sod Meta ',
sh.'d11416

Orin.
Swan

.
Nett
pitu

P
,

Fall '

Neon
Spring
Nees

1:.3596

P

0140

Fall
wean

,1S.8313

Seth
Nese-

12.1506

P

.0075'1. Behavior ,,- 12.1896 11.9091 .1057 13.2135

B. Intellectual
A School
Status

13.5455 12.3806 .0031
II

1.I.9430. 11.8539 .0007.

.

i..2229 12.1024 .0000'
.

$. Physical

. Appeareo/
Attributes .

8.7403
,

8.3117

7.6364

8.7273

.0010

.1160

'.6517

1

5.2922

6.8427

8.5393.

7.5056

.0094

.1491.

f

.3033--jr1:5843

5.1566

4 6.2530

7.2108

8.6:65

7.3554

.0001

.03204

.2132

h. Aaaisty

5. Popularity -7.9140 7.1818 .0611 -.2472

6. S a p p i n e s s I ,

Satisfaction
6.1018 5.5481 .2719 8.4270 6.3146 .5149 6.3133 6.11.46 .239h ? .

7. 'Total, 56.9351 53.4935
.

.0335 56.0449-'
-4

53.3933 .0123 56.4518 53.4398 .0303'

1

Mrs-Barris
Bobscale

Ows,ral Aide Control Schools

. s.n Ortega

1"61
Brooks am% Ortaga ,

th158
Fall

Mean
SPr10$
Mean'

#
A* Spring

Neon
Fall

Flew
Syria(`
Assn

P

.

1. Behavior 13.5000

0

12.7581 .04741 12.9333 13.3000 .4855 13.2213 13.0246, .5448

2. Intellectual
, I School

Status
13.4677 612.0484 .0018 11.0833 12.9000 .6384 13.2787 12.4672 .0104

3. Physical

Appearance/
Attributes

7.8226 6.9032 .0110 '7.7000 7.5333 .6669 '. 7.7621 T.2131 .0345
A

h. Pasiety.2 8.5161 -8.2581 .3676 1.6667 7.6500 .9642 3.0984 .9590 .5623

1-

5. Popularity 7.4839 6.3387 .0013
s

7.0833 7.5833
L.

.1160 7.2869
4

.1890

6. Sappiness a
Satisfaction

6.7258 1.3065

_ -
.1837

-,

6.5000 6:4838,_ .9509 6.6148 6.3934

1

.2934

.

7. Total 57.0000 52.6774 .0018' 5-.4833 /11092854.6 3',.1/455.7623 53.6311 .0356

. \ .

''

..

Piers-Harris .

Sabscals

to Aida C=trol Schools
Dawson "
N.41 ..,,

Y Becker .

11.7",

Days= sod Becker
40110,

Fall

Neon
Sprite
Neon

P Fall:

Peso
Spring P Fall

Neon
S;r114
Mess

P

1. Behavior 12.100g. 12.5750 .4742, 1:.5556
14444414

11.93694140019. :2.9903 12.1645 .0448

2. Intellectual
I School
Status

12.3000 12.3000
,

1.0600 -.6.5079

4 ., 10,1413 .0000. ;3.0388 i11..07_ doci0., a,

3. Physical
-Appearance/
Attributes

, 7.::133 7.67:2 .7774

, .

1.7773 6.7619 .006.1. 7.73(4 7.1165 .0228

4. haiitty 7.7500 7.7500 1.0900 :.0476 !.1429 .7616
A

7.9320 7.9903 .810;

5. Popularity - 6.9500 7.0.19 .6558. '.5714 6.9296 .0770
.

7,3301 6.9612 .I99h
.

6. Bapplowss I
SatittfastIon 6.35o 6:7259 .7339 6.8413 6.4762 .1443 4.408 6.3786 :1664

7. Fetal 52.3500 5(,3*0 .1166

, -1--
16.666/

-..
544,696

- -......-........1____

0007 ) 4$01 51 9 °,1 .005,i4

'rho airings:ma Iwortaa hll AM Orin* rating it Ols i 'l OW 11 slieitaar

E-7 11 (1

r/.

4
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TAWLE 1:-6 t: commalsoi OF FALL AM MN= 1473-74 FIERS-114mAls MUMS pall pigmy *pm.
CISIMAL-A141 000114101.. AND MO Al* cummokromilions

.1

4

..

Baca-Osiiis
'- _._eels

.

Frillott Assist $044041
Psis .

*if
. , Mats

. 8.116

ham amd Nits . .
la

fall
Noes ..

*prime

Norm

11 Fall
Mass '

Spring,
Mass

F fail
Neon

2rs4 '

Nose
i

.."

1.. Sawiew
-.'

12.5582 11.1451 '.3033 12.7143 11.414 .007*

IN

12.5756 /1.4414 .83384

w=etellseteal
6 School
Status

12.5521 12.6114 4860
"'w

10.4571
,

.

18.20118

I

.0540 11.5176 11.1395

.
.1633

3. ,Physicol.

44Plerallesi.
Attelbetuo

6.7013 7.8746 .3386

,

6.0762 .."3e6114-,.1114

-

6.3114 6.2326 .7201

i

1

,4. Assist! ;8.21140 8.6114 .2166 7.4476 7.14118 .04440

4

7:7442. 8.2267 020144

S.. fopiderity 6.8455 7.4030 10976 6.8452 7.3095 .1437, 6.80534'. 7.2464 .0273

6. Sappiness&
latisfactism."`

6.0006 6.3134 .3538 6.2952 ..6.4476 .6493 6.2151 4.3953 .235i

7. total 52.0006 53.7463 .5630 50.4524 44.4286 .1896 51.7035 51.1105 .5115
4

. .
.

PLers-Morirs
Subscalin .

Cameral Atialwarel Schools

Drookit
1171

Ortagr
111474

amoeba amdrOrtags

11415S

tall 'grim
..,_

P Tall spring
Moss

F Pall
limn

Swims F

1. 8Whowisr 13.2667 13.1833 .8152.13.6216 .3644 .53664 13.4637 13.2836 .5259

Z. -fatalism's'
4 Mosel
Flatus

12;0667 11.6667 .3082 12.5605 12.3378

-,,- 4-

.5803 12.3284 0373 .2691

3, Physical
. Apposrescs/

AStribmess
6-8833 6.7333 .6880 7:5000 7.2247. .3226 7.2234' 7. 410.3246

46%... "slit,

-,.

8.5500 .8524 J'8.621d 8.454, .2117 8.3672 8.77 .3091

5. Popularity 7.2333.. 7.6500 .1203 7.3108 7.2162 .7400 7.2761 7.6104 .5061

16 swi. m» 4
Socifoctine

III

6.3167 ANSI* 6.4450 4.1297 .2248

..., ,.

6.7164 6.5448 .3339

7. Total
t

55.4607 54.3233 .3188 55.3644 55.2632 .0065 544104,56.8358 .4681

.

.

IPterriarrts
SaicaLs

'
-

No Aids Gears]. IchOsls
Demos
8.24

locker
8.123

Dosmou and Becker
8.147

tall
Morn .

Spring

.Nsee
P. Fall

Neon
Sprigs
Noon

F Poll
Moen

10048
Noss

P

1. larder 12.1500, 12.3000 .8741 10.5268 11.2446 .0381* 10.7727 11'44470 .0514

w2. ittoortus3illr
S 1

Status
11.9600 mosoo .0423. 9.2946 10.2946 .:0036* 9.6970 1.0:5604 .00604'

3. Physical,
44444,44r4/ 8.2000' 6.4000 .0613

.

5.6607 6.1875 22 6.0455 6.2455 .4160

Aetrasitis
6. Annlity .0500 7.7500 .1027 7.0089 7.047'1%0031* 1.1667 1.8258

'

.00844

a
5, ppsiority

'

7.8500 6.1500

.

.14722

.

6.0893 6.3661

.

.2880 6.3561 '6.4242 .1142

6. Illepinsso S

f Sillstattimo

1

6.6500

,

6.8000 .6402 5.687;

_
6.1429 -.0537

_

5.8333 6.2424 .04891'

7. Total' 54.0500 52.6580 .6005 44.4132

Ir.

41.1232 .0048* 45.9242 48.4691

a _

.0143*-

.

'Ilia diffiirsace lotuses fall asd 'prima results la statist rally slasiflcast.

12 0
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.TABLE4E-7: COMPARISON OF FALL PIERS-HARRIS RESULTS FOR P ASSIST'
(METZ AND, PAIR) THIRD GRADERS AND GENERAL AAITE
. CONTROL (BROOKE AND ORTEGA) THIR4 GRADERS

Piers- Harris i

Subscale - Group Mean N .

.

P .

.

.

1. Behaviqr

... ,.

Experimental . 12.8811 185 ..

5127
"Control

.

.3.1232 '132

2. Iniellectqal 'Experimental

___School Status

L3.2541 185

'78°9Control
___:

13.1667 118

,3., Physical Appearance
and

Attributes .

Ezperimeneal 82162 135

'
1316Control

\

7:7754

,

138

4. Anxiety _

.

Experimental

.

8.3459-,
.2711

.**

Control Q.0652

.- .

I ''

-4

.113:

C:4:4._ . *

5. popularity

...-

Experimental ,7.549 ! 5

1:8
! .

.2576

P

Control
/

7.2754

6. Happiness and
Satisfaction

4

Experimental : '6.3514 , A85
138 .

.188L
.

Control 6.6014

f

7. Total Experimental '6.6000
p5.6449 438 .4167Control

O

eIN
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Table E-8: COMPARISON OF SPRIAG PIERS-HARRIS RESULTS FOR PROJECT ASSIST
(METZ AND PAW-THIRD GRADERS AND GENERAL AIDE

CONTROL (BROOKE AND ORTEGA) THIRD GRADERS

O.

Piers-Harris

Subscale - Group -, Mean N P

1. Behavior Efperilsentil 12.1617 167
.0365*Control 13.6246 122

2. Intellectual and
School Status

Experimental 12.1078 167

"7' -Control '12.4672 122

3. Physical Appearance
and Attributes.

Experimental 7.2275 167
.9668

-a
Control

,-..-

. 7.2131 122

4. Anxiety I

-,

p.1'

Experimental 8.628 167
.0208*

.

Control
.

7.9590 122

5.

.1.

Popularity
.'

Experimental 7.3353 167
'in .1780Control ,6.9508

6.

.

,

Happiness and.
Satisfaction

Experimehtal 6.1437 l67
.2480

.

Control 6.3934 122

,

.7. tal

-

.

.

Experimental 53.4431. L67

L22

S

8891

.

Control

,

53.6311

* The differed4e between the two groups is statistically sigilificant.

E-10
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Table
. -

ALISO' OF _FALL RESULTS FCR PROJEZT_ ASSIST
- SI) 11:11c41 ei , ,);gc

:0v, x:11 fE'.

Piers-Harris
Subscale ..' Group

S

Mean P

N.,

1.

.

Behavior .

-

itxperimental

,...

.

12.8811 185
118 8415Control 12.8051

2. Intellectual and
School Status

peiimenial 13.2541 185
.5366Control

lk
13.0339 118

3. Physical Appearance
and Attributes

:

Experimental 8.2162- 185
.1789Control 7.7966 in'

4.

,,

Anxiety
S4

,

Experimental 8.
34

59.
, 113

5

118 0451*Control '
,

.

.

.. 7.8051

5 Popularity

.

Experimental 7.5459

,

185
2972Control

..,

4 ,

..

7.2881 118

6. Happiness and
Satisfaction

.
.

Experimental 6.3514 185
.
-

2678Cofttiol

.

.

-a 6.5678,

.

Or.

118

7.

.

p-

Total
.-

Experimental

1

56,6000.
54.5424

,--

.

,185

118 '13923Control

/ .,

* The difference between the two .groups is statistically slignificant.

4



Table Er10
_AND_PALM-MIRDIGBADERS AND NO AIDE.-CONTROL

thanacmourasuLizalcainus.-

Ylera-Harris
Subscale

Group

_
.

Mean N

..,

1.

.

Behavior

,

"Control.
Experimental 12.1617

12.1845
167

103 '9611

.

2.

1

Intellectual and
Sc tus- _

,

_-'

Eipertmental

lo

12.1078 167
*12°°:Controls

,,
---.-

-

11
4'
4078 1103

3.

_

Physical' Appearance
and Attributes .

ft

-Control
Experimental 7.2275 167

, .

7.1165

4

l01. 7674

.

.

,

Anxiety

-

Experimental

,

8.6228
'7.9f03

167
103 0179*:Control

5. Popularity .

- .

piperimeetal 7.3353 167
.2065 *Control %,6.9612 103 ,

.

46:

'

.

Nippinees,and
Satisfaction

o

Experimental -6.1437 167

103'
a

.4.7W

ft
1

Control 6.3786

.7.

.

Total .

-.

Experimental 53.4431 467
2150,

.._

Control 51 =4951 .1r Oi

lab

* The difference between the two groups is statistically significant.

E-12
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41 v



Is Table 8 -11: COMPARISON Of FALL PIERS- HARRIS RESULTS FOR PROJECT ASSIST
-(Nrrz MD PALM) FOURTH GRADERS AND caamstAL AIDE CONTROL"

(BROOKE AND ORTEGA) FOURTH GRADERS

(
Pieri-Harris
Subscale _Group _Mean M P

.

.-..Behal.tior '

S

. ,

I:. erthental 12.4842
.

.0278*.tro

- ..

13.3133

. o

150

.

.

.
.

Intellectual and
School. 'Status

i `\

,

Lverimental 11.'5421-- ---I90

a

"Ontrol \
,

2.1533 250

3. PhyticarAWpearance
and Attributes -

-

r periaental
it..

6.3632 190
.0213 *

.

.trol .

,

7.1467.
c

.

.

1

'4. Anxiety

.

Experimental 7.6737 190
.003ii.trot

.
.

.8.4933

.

130

5.

I

- .%
Popularity

, .

.

Experimental 6.8526 -190
.1,60ontrol 41.

------463/4

7.2267 i50,---

6. lipppiness and
.

-Satisfaction

. .

erlmental 6.1579 ,190

150

0546

"trol

.,"

6.5733

7 .

.

Total
,'

IA erimental. '31.4842
.0168* IP

.

.

Control
t

54.7

__-

-A"
150

*Thedifferincwhettreen the two groups is statistically significant.
1 .dr

4

c

4.4
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Table E-12: COMPARISON OF SPRING PIERS- HARRIS RESULTS FOR PROJECT ASSIST
(METZ AND PALM) FOURTH GRADERS AND GENERAL AIDE CONTROL

URINSLANDJEWSGALWOLGUDELS

Piers -Harris

Subscale Group Mean N P

40111

1.. Behavior ---, Experimen 40r11.9483
.0031*

Control 1111i 13.2836 34

2. Intellectual and
.School Status

Experimental -

.

11.1322 174
134

.

_

.0405*

4

Control 12.0373

3. Physical Appearance-
and Attributes

-

Experimental 6.2184 174
.0415*

Control 7.0075 134

C. Anxiety AgxperAmental
(1Control

.

8.2299 174
,0590

8.7761 134

5. Popularity
-

Experimental 7.3103 /174

134
.73874,

Control
.

1

.

7.4104

.

6.-.11Appliess and .

Satisfaction

,
,

erimental

.

6.4023 , 4174

134
.5608

trol

t

6.5448

\

7. Total

- .

Experimental
/

51.1552 N 174
.0198*.

- -

rzontrol

-;

_

54.8358 .

_

234

*The. difference between the.tvo groups is statistiiaMy'signifieant,

4

a
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, Table E-13: COMPARISON OF FALL PIERS-HARRIS RESULTS FOR PROJECT ASSIST
(KETZ AND PALM) FOURTHpRADERS AND NO AIDE CONTROL

. (DAWSON AND BECKER FouRtH GRADERS

1

. Piers-Harris
Subacale .

.

Group

,

\'
Meau . N P.

1. Behavior
1

.

Experimental /12.4842 190
.0.002*CoRtrol 10.8095. 147

2. Intellectual and
School Status .

.

Experimental 11.5421 190
.0001*Control

.7,,

.e.Q.,,:....._

9.8095 ,147

1

3. Physical Appearance
and Attributes,

Experidental 6.3632 190
5170Control 6:1429 4

4. Anxiety
-

.

'

'Control
Experimental , 7.6737 1199

147
.0795

a C. .

7.1701

.

5. Popularity
.

Experimental . 6.8526 1190
.0431*Control 6.3129

t

147 .4.

,fr6: Happiness and
\ SatisfactfOn,

,

Experimental.

....

6.1579 190

.

.1239

.

Control
.

5.8163 147

7. Total

.

,Experimental 31.4842. .190,
147 .0003*

t'

Control 46.0544

AF 1 i s
-* The4ference between the two groups is statistically significant.

127
II
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a'
amisturion AND mann-nix PIERS - HARRIS coiltun's sms-coman

The test was administered is Sovembe '1973.and April 1974.'to children
is all classes, of grades three-five at the experimental and Control
elementary schools. It was tiministered by classroom teachers is their
respective rooms.

SCALE ;

Tip test nemmel describes the instrulet as follows:
The Piers- Harris Children's Self-Calmest Scala is also called "The
Way I Feel About Myself." It is compote of simple declarative
statements, "I am a happy parses" and at least half were
n=ative is costest, e.g.' "I behave badly at hems." Children
were asked whether they liked or disliked themeelves is the

following categories: Jlehavior, latellectual and School Status,
Physical Appearance and Attributes, Agnisty2 Populailii. and
Sappimess and Satisfaction.'

The lmstrume9t isa developed by Sllem V. Piers and Dale/B. Surfs and it
is staedirdised. Copies of the instrumest are on Meo the A.I.S.D.
Office of 'valuation.

4 f

I

lftderpt from: Piers, Ellen V. Manual for The Piers - Harris Children's
Self-Concept Scale iThe Way I Feel About Myself). Counselor Recordings
and Tests:. Nashville, Tennesiie. /969:

E-16
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APENDIX F-
(

INSTRIIMENTEPORT

L h

.

ELF:SMART READING AITITUDIMILL TEST REPORT

Date /Period of Adinistr(iion: Late Spring, 1974

Population:

Dati Collected By:

r

a

763 Students in ad* K-5 at Palm, Metz,
Brooke, Ortega, Becker and Damson Schools

Classroom Teachers, Counselors, 'University --""

of Texts Students, and Office of Evaluat
tion Staff

4,

Data Collection Supeevised by: Office of Evaluation

ae

1 2 fl-

a



INTRODUCTION

-- The elementary Reading Attitudinal Test was administered to one clash
from each grade level (4-5) at each of the six elementary, experimental
andcontrol snhools in late spring of the first project year. A more
detailed narrative of the administration and description of the instru-
ment is found at the end of this appendix.

Tests were scored and means for each grade level at each school were
computed on the 'four subscales and the total owe. Statistical
comparisons between the experimentiX group and eithof the two control
groups bp, means of a simple t-test, And significance levels were
computed. All these statistics appear, in the two tables attached to
this tappeedii. The following sections discuss these results.

EXPERIMENTAL VERSUS GENERAL AIDE CONTROL GROUP

Of the 35 comparisons made between Metz and Palm versus Brooke and Ortega,
only two were found to be significant (see Table F-1). There was no sig-
nificant difference on total scores between the, two groups at any grade
level or between the total populations of the two groups.

EXARIMENTAL VERSUS WO AIDE CONTROL GROUP

Metz an Palm first graders had a significantly more positive attitude
toward reading than did Becker and Dawson first graders as measured by
this-instrument. No significant difference was found at any of the
othergrades, although the difference at fourth grade was close to'the
significant level in favor of Metz and Palm. When the toal populations
of the two groups were compared, the difference (it favor of Nets and

-Palm) was almost significant (p1.0575) (see Table 7-2).

SUMMARY

At the end of the first project year,, these appeared to be no significant.
difference between the experimental and general aide control group on
attitude toward reading. However, the differeikedietween the experimental
and no aide control schools in favor of the experimental group was very
nearly significant.

F-1
11
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J

LL.1._.11

P

_AV4i'iL9!__ 1-1

1 ASS ' -10/1- .P

4

IAA
imbecale

I-

'11

) 4

r

Schaal Classtime
Activities

t

jr

4,...

-pricks

i
'

\
N. -

`lots ad Pam
Brooks ad Ortega

IL

[
3.08

2.90
37
41

.5261

o

Macs ad Palm
Brooks mod Ortega

2- .(5.1.5

1 3,30
$
37

.6472

Mats'aed Palm
kooks and Otte.*

2 3.28
2 3.31

46
45

.9106

Mots amd Palm
and Ortega

3 3.12

3 2.83

42

33
.3059

Meta ad Palm
Stooks mod Ortega

4 3.00
4,- 2.70

: 41
40 %

3939

,

Mots ad Palm
Brooke and Ortega

5 3.47

5 3.12

43
42

.2335

Nits ad Palm
Brooke and Ortega

C-S 3.19
K-5 3.03

248
240

.1922

. . er
SetmlO1 taw
Activities 'kooks

-.....,,

. 46

. .

_

e1..

Asa and Palm
and 'Ortega

K 1.32
/K 1.29

' 37'

41
.8817

lists mod 'Palm '

Brooke and Ortega
1 .1.74

1 1.70

39
37

.6485

Oats and Palm

Brooks and Omega
2 .87

2 1,31*

.

. /41 '029"

-

Mats and Palm
'rocks and Ortega

3 -38
3 1.00

. .

/

42

35
.

.0032*

.

Metz ad Palm
Oro** and Ortega

4 .85

4 .75

.

41
40

.6616

Mstslad Palm
Brooks and Ortega

5 .63

5

43
42

.3443

Isis ad Palm
Brooks and Ortega

K.5 .95

K-5 1.08

.

268
240

.1363

/*Me difference between the two groups is statiatically significant.
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Tails 71 C.estiased:

P-L!
thiscale Schools mod Oradea

After Scion' .

_Activities °.

isfere-le dtios
Actinities

Nits nod, Pali
B reaks mod Ortess

1.54
1.46

37
41,

.7505

Nits aid Palm 1

B rooks and Ortega 1
1.95 ,

1.51
.39

37
.0810

Nits and Palms 2
lreelme sad Ortega 2

46
.3740

its and Pals 3
Dreeks sad Ortega 3

.57

.94
42

I.o983
35

Nits sad Palo 4
looks aod Ortega 4

1.22
1.03 .

41

40
. 490 3

lilts owl Pala 5
.1Fraelme one One. 5

eats mod Palo I-5
Brooke and Ortega 1 -3

1.37

1.10
43

42,

.1256

2.24
1.19

240
240 .6186 ,

Mats sad Pals
Breaks and Oxtails K

isn
1.37

37

41
.6427

N its asd Palo 1
Iffelo and Ortega 1

--
1.72

.27011.49 37

N its and Palo 2
' redo and Ortega 2

1.11
1.11

46
.7530

45

Nets and Palo 3
Bream and Ortega 3

.88
1.14

Nets and Palo 4
Breda sod primps 4

-

1.17
1.00

Nits and Palm 5
irmilis and Ortega 5

1.51
1.33

42

35
.2539

41"

40
.3158

43
.3385

42

Mats and Palo

Dunks and Ortega 1-3

1

1.26
1.24

248

240
.8173



Table F-1 Continded:

Su:;t:IT1;
. -.

\
'1 ,

. School od Grades, Mean
0

..

P' .

t ?

Tot1 Score

\

.

-

.

.

-

_

r

\
.,

'Utz and Palm
Brooke and Ortega

K
K

7.16
6.98

37

41
4

.7769

Metz and Pala-
Brooke and Ortega

1

1
.

8.56
8.00

, 39

37
.3697

Metz and Palm
Brooke and Ortega

2

2

6.17
6.91

46
45

.1930 e

Metz and Pala
Brooke and Ortega

.

3 4.95

5.91

42

35
1130

Metz and Pale
Brooke and Ortega

4-
tit

6.24

5.48
41

40
.3546

Metz
,

and Pala
Brooke and Ortega

5

5

6.98
6.02

)

43

42
0656

Metz and Palm',

Brooke and Ortega
K-5
K-5

6.64
6.55

248,

240
7373

. ,

13
F-4

Orb



4'

41

:

"yr

labia 7-21
sitalMSJUIRSEMLJNYMEMEINLINLIMAII

,

R.I.A.
Sawa*

st

.

atsaV
s

,

p .

$cbosl Chastise
Actixitlis

,

.

)

.

Mats

pea mad Pals
_ 1

Ofitrfros sod Derma II
3.08

2.84.

Si
43

.3731

Sets sad pals 1
Pecker sod DewEEe 1

3.15
3.11

39
. 47

.843$

::::enamall 1181
54

Mats sod Pals 3 -
ledger sod Davao. 3 ..

_

3.12
2.92

42
48

.4801

sad Pais 4
Meeker sad Davao 4

3.00
2.33

41
39

,01178

lets sad Pals . 5
Brier sad Derma S

3.47
3.37

. .

43
42

.6975

Nits sad .Pals Ir.5 .

lecher sad Devon: 1-5
3.19
2.93

. 241
273

.004

School Pres ties
Activities

. ..:
.

I .

.

.

-

!lets mg Pam 1
Decker ad Derma 1

1.32
1.05 -

37

-

43
.1294

ifets-sad Pals 1
Becht sad Demon' 1

1.74
1.13

39
47

.0037*

Nets sad Pals 2
eckar sod Derma 2

.87

1.06
46
54

.3335

is sod Pala 3
leckarsad Domes 3 .

.30

.k4 -
42
4$

.2722

plots se PALE 4
kschsr sad- Dawson 4

.85

.38
41
39

.0:11-11r

is and Pals' S
and Dwraoo

. -
A

.63

.62

.

43
42

:9601

`Pats and Pala 1-5
pickax sad De 5.ain 1-

.95

.61
248
273

. 0986

* Tits !Maresca
>sasses the two. groups is statistically

94$10.91c413t.

.*
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4

CALA.
Subsoils

Com p
.

.

Bess "k II

-
After School
.activities

..

%

.

.

lbts awl Palm
Becker end.Demsos

K
I

1.54.

1.46:

..-

43

.

Bets sod Pals
Jockey agd Demos

1

1
1.05
1.06

37
' 47

.0003*

Nets smelialm
Becker sod Demme

2

2
.01

1.26
,

'Cal

Nets sadifala .

Jacket and Bersos
.

3

3
.57

.51,
42'

48

_

.0449*

Bats siN Palm
leerier Ind Demi=

. .

4

4

1.22
.77

41

39
.0959

etckeralt Pr d Damon.
5

5

.85

1.29.4
43
42

.3692

Beim. Bedtime
hativities

.

,

. .

4

. .

,

..

.

,
.

..-

Mats sad Palo
lecher sod Demos

1-5

1,-5

1.24
1.11

248

273

. -

.5270

::::er sod Dames
1 .1.22
I

)

1.19

.

37'
43

.8640

:::erta: Demme
1

'1

1.72
1.38

$ 0

47
.0924

Bits sod Pills

Beck...mod Dews=
2

2

1.11
1.46

46
54

.0767

lists sad Pala
Beaker sod Dense

3

3

.88
1.02

42 .'

48
.4833

Bsts sod Pals -.I
Becker sad Demme

4

4

1.17
.82

. 41

30

V .

Mists sod Palo .

r sod Draft
5

5 .

1.51
1.50

4i
42

. 0514'

no t.: sod
Bekker sed

4

1-5
1-5

1.26
1.24

24S
-473

.

'''.

.8067
.

*The difference between the tmo groups is statistically sigitficsot.

.1
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Table I-2 Contianad:

1..4.T.

Saimaa

renal Matz and Pain K
lecher and Damon K

7.16
6.47-

37
-43

.2132

Nets and Palm 1
ledIssr and Demon 1

6.56
6.61

39
117

.
.0009*

Mats asd his
backer and Demon

6.17
6,59

46
54 .4121

Mats and Palm 3
Oedllar and Damon 3

Mats and Pain 4
Bechar and Demon 4

4.93
5.43

42
* .3111

41
39 .0637

Meta and Pain 5
Bather and Amon S

,6.96
7.29

43
42 .6293

lilts and Pala I-5
indoor and Dome K-5

6,44
6.17

241
273 .0575

*lbAiffereaca bares* the two groups La statistically significant.

13C
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Amanuramou aiscurnos WINS. RUMS =num TEST POI Krona
morn.

*
.Fer the administration of this test, mniclemoi les tad from each grade

level.of the elememfary.raxpertmestal mad '" 1 ls, imeludims Kinder-.

gamma: Administration'useally toot place schso classrooms. p.ainom
-ince selected. from a list of using a:table of raidem numbers.
Seth testier received a cover letter amdAirectioms on each teat eqestioi.
The test -w gives say oa a poet test basislialy. Coo most cases the
testiest& adeinistared the test, but Aims esperimemiel school_itluss given
by'the counselor, mad at too as -side Amami schools theAmmt ems given
by college studamtoamd observers from mother programa.

r---The towels a set of 32 paired pictures "Ala covers four portions of so
'` bigamies reader's day and includes activities that are ',presentative

of academic mad free time teaks at salmi, as :ell as comes after-
schasiadikpre-bedkime activities. Each page showsaildres.engsged is
tom different activities, and the-cilild mast only meth the actiwity.that
be prefers. Thereds a separate form for boys amd girls.

'its. Sam Veiumiaub.of Indiana- University aid Lacy Speer of the Vidveteity
of Texas mere Co-authors of.the test. Sztemsive field testing for stag -'
dardisatios vas comductedim at least three sites: Soustonv SamkAaracelot
and is Indiana.

Copies of this instrument she on file in the Office of !Valuation.
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LIST IMENT REPORT

*COWART wpm Annummim TEST MOST

Date/Period of Administratton:7 Late$piZns, 1974

Po.Ptilatio,o4
r

741 Sixth, Seventh,. ;mid Eighth Graders at
Martin,Allan, Travis &tights, and Fillmore
Schools

Data Collscted Dy: Classroom Teachers and Evaluation Staff- ---
Data Collection Supervised by: Office of Evaluation
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IiTICOUCTIOM

The Secondary Reading Attitudinal Test vas given in-late spring of the
first project year to four classes per grade level at each of the secon-
daryemperimental and Fontrol schools (smiles 6, 7, 8) to a total of
,3b classes order . to heasure student attitude towaxdoreeding. A more
detailed narrative of the administration and description of -this
instrument is"found at the sad of this appendix.

Tests were scor
at each school
score. S

each of
add signifi
the two tablet
these results.

and means for each school sad' for each grade le el
tiers computed on tie subscales and the .total
cal comparison between the experimental group and
toutrol groups were mode by means of a'simple ttestr,
levels were computed. All these statistics appear in
tubed to this appendix. Th4following sections discuss

EXPEREMENEAL VIZSUSIGSZEHAL AIDE cangot)ceorm.

The general aideAtitrol six graders (Ailan).had a'significantly higher
attitude toward reeding as by this-isistrnmenvthan the experimental
sixth graders (Martin). There was no significant difference between Martin

.and Allan seventh graders or eighth graders. bben the total populations of
the two schools ears compered, no significant difference in attitude toward
reading vas found (see Table C-1).

iniatMEMARISALMELAKTELEms&

2

Thera was no significant difference in attitude towlrd reedit* between the
experimental sixth graders Martin) and-the no-aide control'sixth graders

.

=it: Heights). However, the difference Between Martin and Fulmars
graders was almost significant, in favor of the Fulmore students,

and the Fulmars eighth graders did score significantly higher than the
Martin eighth graders on this measure. When the total popilations of the
two groups wericomparep (Martin versus TraNis Heights and Fulmars) , the
controlgroup was found to have a iignificantly higher attitude toward
reeding.

8612111

IMENW

It appears that, Z.ly speaking, there was no difference in attitude
toward reedit% between the experlaental and general aide control schools
at the and of the first pioject year on thiS measure. %Over the no
aide control students scored significantly higher on theliae ;dministra-
tion of an attitude towerdreading instrument thin did tSe experimental
stidemts.

C-1
L30,
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Table G-14

7t .1 I

.

'_

.

Isbscsli. Sebeel'smi Oasis Nees

.

. P
-...

At absol
Acttottlas

.

,ifislOba 6

pia. S
1.96

2.76
73

105

,

*

-f 441°6

NN

Mirth' 7
Alla* 7

.

2.30
2.87

69

54
.3546

Hestia $
atm 8

249
2.23

36

SO

..

.0,18

Minis 6.7.1
All 6.7.8

2.39

2.61
206
239

1416

Aft* School
Activities

.-ft-

,

. .

.

_ .

Maeda 6
Allan 6

44
.47

73
105 .

.7892

,

ilsot.la 7

Albs 7

,

.19

-.43

69
54

.7922

pectin 8
ALUM 8 :

22
.29

SS

al
.5623

jraittaTi,7,8
Alai -6..7.1

..-.36t 200
239

.

c3793

Before
Segthes
Actitities

4

, Mutts 6
Allas 6

.

.4
10202

73

105
i8709

Hestia i
Allay 7'

.

. 78

.99

,

L
I

.3641

..

anis 8
Allis 8-

.71

.76
38

10
.7690 ./-

Misetlis.6,7,8-

Anew 647.8
--.114

.92
s' 200.

239
.4609

Total

la

,
.

.

-

Mortis 6
'Alla. 6 ,:4.23

3.38 73

105
. 021 3 *

'

1(
3.75
4,U

69
.2333

Ilsrtiii 8

Atlas_ 8 .

3.62

3.28
58

50
.3616

Victim 6,7,

Allis 6.7.
1.51
1.9,

A
1

200
249 .-.1230

Thy diffeossies beeesii t4 two group; is statistically

6-2 1 fQ

I
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Takla 6-2:

El

SEINSIN 19110.11CT m srsinm No Ana SUMS
COMPARISON OF liCSONSART INAL TEST SUO,TS

Schaal
Activities

11

School kid evade

Maftia 6
_Travis. Salaams 6

Mortis 7
--Atmore 7

*sea

1.96
2.08

2458
2.56

a

75
-"100

69'
104

.6013

.9242.

8
Fulmars 8

6,7,8

TeITt:411aights
6 and

lma* 7.8

M9 .38 .044, .2.75 98

2.39 200
N2.46 302

After School
Activities* Mania 6

Travis Selahts 6

Martin 7
Fillmore 7

Sonia-
Falaate

.44 73

.54 100

.39 69
104

.22 58

:39(41

.lase

* .

Martin 6,7,8
Travis Seights 6-lad
Palmer. 7.8

Wore

Activitied
Mortis 6
Travla Ssiabts 6

Marcia sI

?eller* r
Moitia
Palma* 8

Nartiu 6,7,8.-
Travis Selibt* 6 sod
Fulmars 7,8

.71
1.28

484
1.12

200 Mr
302 4/4/34-

*

73
100

69
1.04

.7340

.0163
*

58
. *0125

98

200
.01.84.1302

Total Mortiav6 3.38 73
.9007

Martin?
Fulmars 7

Hestia
Faboarip

- 3.76 69
4.57 104 .0521

3.62 580 .*
4.55 98 .01,3

Martin 6,7,8 3.58 0
.0108Travis Slights 6 mad 4.17 3302



t ex

The'lecondary leading Attitudinal, Test (R.A.T.) Vas administered to

:?41

four classes per grade Level at each of secondary experimental
end control schools to it total of 36 el . -In three of the foci
schools tested, homogeneous class group by iihievement was the
norm; atMach grade level At those three schools the test was ad-
ministered to one "low" classwo "average" classes, and one "high"
class: In the foirth school, class grouping was heterogeneoup, and
the :lira administered to four tandomly selected classes. The test
was stored inearly4lay 1974, on a.post-test-oely basis by
classroom teachers,

I

except, once again, at the. fourth school where the
project4Ovalnator Administered the tests.'

At the three schodla7where classroom teachers administered the tests,"
the teachers were prepared for this by yelps' instructions from the
project evaluator through a contact readier' teacher on each campus.

Admittedly scores in the fourth school (a no-aide-control school)
could have'been affected because of its uniqueness -on both the class
grouping variable and.the test administrator variable. In -those

threw schools where homogeneous class grouping Wag in effect, another
possible problem Concerns the- two forms of the test: Fossil. of the
test,* alloys given to the "love class in each grade level, and Form
was always given to the "high" class. To the eats= that the items

on Fore and Ware not equivalent, and to. the extent that low* _-
achieving and fiigh-adhiaiing itudenfPwould react to the items on
these two forme differently, Some intrtschool between class compari-
sons might be affected. This iqtuitidn, however, if true, mould not
affect anyitterschool comparisons of similar groups.

The instrumentis a forced-choice test. Farm contains 28 items and
Form 11 contains 27 items. In each fora fourteen it contrast a read-
ing activity with a non reading activity. The testis divided into'
three sections: school activities, after - school activities, and before-
Sdtime activities. The rationale for the instrumeat is that di more_
times a person selects a reading activity over a non-reading activity,
the higher that person's "attitude toward reading" is. The instrument
as developed by project emaruation staff. The test has not been

standardised as of this writing. Neither has its validity'or reliabil-
ity been determined. Work in this area is planned for the ampler of
1974. Copies-Of the two forms of instrument are attached to this
report._

\

)
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DOT 0 net

?UA$i UWW.I Tla ACTIVITY YOU VOULD WIZ DO:

mem 101001., WILD TOW lam .

1

1. reed witk. bind or do math

2. 110 math or go to reading class?

3r,' do math or go to gyn?.

4. reed with friend or write &story?'

S. grits a story or reed alone/ L.,1

6. glo grimace experiment or write story?

7. do science impartment °crowd along?

S. do math or do @cisme experiment/

91\. do meth or writ story?

.10. do grimace experiment or go toreeding class? -

U. read 'along or go to :Medias clams?

N.

In TER AOT111001 AMR SCMOOL, VOUL0'100
4 . ,

12. talk friesd,or play gems?

reed book or reed weagnsims?

14. play a game or have snack?
4

15. listen to.assie or read book?

16. go to a perk or go to library?

17. _play gams or.listen to mimic?

ik. play aims or watch T.V.1

lg. ,read_ book or talk to friend?

20. base Mork or listen to eagle?

.

411211 10111 OVIIttv,

G-5
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Page 2 .b

Ii VII MUM ODORS UMW WOULD TOO MUD .

21. talk oo the phase or rood a omposiast

tor 22. lisitee to magic or talk on tImi phone?

23. talk on the phone or reed a book?

24:.4!rd a book or'reed amegmeinel

25. play a gams or reed a megasiMei

26. reed a book or vetch T.V.?

27. 'play a pie or watch T.V.?

20. listen to mole or read a book?

. MUSE CH M= MIMS BiLOW TUIT UST DIKang 1W TOO 113124

29, lick of the following statements sounds abet like

I bete to reed.
I don't really like to reed.
It 'ekes no difference Anther treed ornot.
I kind of like to read.
I love to read. .

30. Mould you spend your own nomexto buy a newsiest

Tee
no
Undecided

31. Mould you spesi'mr ova

les

"Ihmtacr

-

.

to buy a amazing?

32. If you were waiting for a bus by yourself and bad a book with you, would you
reel it mail the bus cemet

Tee
Ms ,

Undecided

G-6



SCHOOL

iGIRADE BOY 11L

PLEASE UNDOILIJE THE ACTIVITY YOU WOULD RATHER DO:

DURING scam, wwr.r You fATHER .
.

L go to gym or writs a story?

2. read with a friend or read alone?

3. write a story or go to readifig class?

4. go to reading class or go to gym?

5. read alone or go to'gya?

6. do a science experiment or read with a friend?

7. read with a friend or go to reading class?

8. go to gym or do a science experiment?

9. do meth alone or read alone?

,10. read with a friend or go to gym?

IN THE APTERNOCII AFTER SCHOL; WOULD YOU RATHER .

11. watch T.V. or have a snack?

12. play a game or read a book?

13.. read a book or watch T.V.?

14. match T.V. or talk to a friend?

15..- go shopping or go to a park?

16. go to a library or lifo shopping?

17. Mitch T.V. or listen to music?

18. talk to a friend or have a itack?

19. listen to Music or talk to a friend?

1

4

(Please turn ovir)

11;,1/41
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page 2 ,

IN THE EVENING BEFORE BliDTINE,- WOULD YOU RATHER

20. Teed a magazine or listen to music?

r .1"
21. play a game or talk on the phone?

22. watch T.V. or talk on the phone?

23. listen:to music or read a magazine?.

7"24: read a book or play_a game ?"`

25" watch T.V. or listen to =Sic?

26. play a game or read a magasine?

27. listen to music or read a ?

sir

.16

fLEASE CR= TEE ANSUNRS MOW THAI BEST DESCRIBE HOW YOU FEEL:

28. Which of the following StOOMOUti sounds most like you?

I hats to read.
I don't really like to read..
It sakes{ no difference whether I read or not.
I kind of like to read.
x. low to read.

29. Would you spend your ovn money to buy a paperback book?

gm...MOMIN

Yes
No,

Undecided

30. Would you spend your own money to buy a degazine?

Yes

Undecided

7.

J

4

31: If you were waiting for a bus by yourself and had y book with you, would
you, read it until the bus came?

Yes
No
,Undecided

G-8
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IIMIOVOCTIM
e

The Aide Observation Outdo (A.0 404f6Weiri'lorm to used,by
classroom observers is resorting ',Nervations of Project :Assist
aides and satirised amoral control -aids on certain aide activities and
aepects of the clasimicil eentroOment in which they 'Forbid. _The primary
purpppe of these observations was to document the whys in which Project 0
Assfst sides and sword control Aldeelppent their time, and the activities

mb.ramlolasin which they were lama
they use. At tisk end o tkisappendix is a sore wimple

%S---O;7E1i-;dministration,and desc tionof this instrument.
4. -

J.

t
The A.O.O. Mess composed of four maid4pubanalep.,All it on the four
mimesis* ware tai by observers om t 5-point tikert-type scale ftom
"Never Observed (1) to "Always Observed" M.,' *Thelfoura..0.0. subscales
are described lefty below.' ,ak

1. Aldo Instructional ACtiottlei lubscals

These eleven it desctlbe 4iilous instructional activities in which'
losttuctiomal aides slight be involved, e.g., "drills students-in
lewd and sentence structures."

2. Aldo InstructIonal!Straitieles Sebscale

Its alio items An this sibscale demi** instructional strategies an
4111 Ode might use during.. instruction, e.g., "asks,questIous students

readily umderstand. .

S. Aldo won - instructional Activities Subscale

YU twelve items on this sabscale describe the various ways in which
an aide amid be employed in a son- instructional cap4city, e.g.,
"'ekes dlepliy materials."

4. Classroon.anvIrommeat Sobicale

'Thalia's itemsoon this silicale centefnot only on the aide but on
the teacher amdiktidents as will and dpscribe.the rslatlomsblps
'observable amiss ghillie 'classroom persomnel, as well.avobservable
tudent Interest in instruction.

4' H-1
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aiditios-to the-above font enbecaleS, the fo t iutosoatios is
also available f7nindivithtel items on the A.01.6.:

Where the aide ems observed
der of children aide worked with
tlerdbneof time aide sorted on lastrectiomal tasks
'Perciat of time aide entihd on eonTimstrictional tasks
Percent of timenidemortad on media, tasks
limber of adalte4iestrecting in the classamon.1

. 'There as additiomal4A40.G. itais vhdoimessere the variety of materials
present is the moil and their use by stedents, aides, teachers.

DATA ANALYSIS

Several comparisons were.possible on any of the aforementionedtubscalas
-and ittms:

,

Between Project AaSist sdhools Cikets,'P and Martin) and general

aide control schools (Brooke, Ortega, andAllat).

Between secondary experimental (Martin) and secondary general aide
control (Allan) schools.

Between elementarf experisental (Metkind Palm) and,eleientary general
aide control (Brooke gad Ortega) schools.

ilip .

. , 6

These comparisons were made, as mell as other smaller-scale comparisons
whiih were auggestedby thqsgata. - it

A .
.

Ilimple t-test was seed for comparing the two groups. When messing the
IIN4
04 swami, M's, and probability levels are included in the -following.

f dance of differences among several groups, F-teste e comOred.'

tables. However, other central tendency Measures are available on
file in the Office of Evaluation.

Results o
appendix

=analyses are Is in.the tables attached to this
the following di siva.

COMPARISON OF ELE&ARY EXPMERIENTAL SCHOOLS AMD ELEMENTARY GENERAL
AIDE CONTROL SCHOOLS'.

The2rojec stst aides is the elementary experimental acheols were
ratid signif intly hfgher as a'grOup than the asides in general aide con-.
trol ochesis two A.O.G. sUbscaIes: *de Instructional Aitiyities.and
Aide Instruct 1 Strategiei (tee Table H-1). rite ans that elemen-
tary Project Assist aides as1 group werekinvolved in s ificaatly more
instructional activities and'used significantly sore' ins ttodal stra- .

tagies that did the generirclassroom elites at Bioolucand Oriegt.s
group., t .

a-2
.1 o
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it is.of interest that Metz and Brooke did not differ significantly on
these two scales., . Nor did they differ on the percent of time
aides spent on t tional and non4nstiuctional tasks (see Table Hr2).
Except for a hi rated.ilassroom environment, Brooke was no different
from an exper school on the process criteria as measured by the
Aide Observation a

There was no-eignificant difference observed between Project A481ft aides
and &met* classroom aides onNthe*Aide Non-instruction* Activities
Subscale (Mee Table H-1). This implies that as a' Pro-
-ject Assist' aides spent as much tip in nou-inst - ties
throughAlt.the day as did the general classrods even the
Project Assistlaides were involved in significantlyoore tional

On the Classroom Environment Subscale, hammer, the general aide control
schools (Brooke and Mao) rated significantly higher than did the Pro-
ject Assist.experimental schools (Netz,and Pals) (see Table H-1): Addi-
tional analyses were conducted to further amine thii difference. The
Classroom Environment Subscale contains ratings on the observability of

. the foklowime five items: A

4

Mutual respect among students,'

Mutual- respect between teacher and aide."
respect between aide and students.
respect between teacher and stUdents.
interest,i; instruction.

Comparisons between the Projeci Assist schools and general aide schools on
eaEb of these items revealed significant differences in favor of the con-
trol schools on three items: actual respect among students, mutual
respect between teacher and aide, 4autual respect between teacher and
students (see Table H-1). It appears from these observations that the
above three qualities are significantly higher at Brooke and Ortega than '

at Nets and Palm. It is probably notopriate'at-thii point to discuss
the factors contributing to this class environment difference...4 is
not certain whither this difference is a function of some other variable(s)
than Project Assist.' However, this difference in tiaseroom. environment
should' be remembered when'examining the data relating ko outcome objectives
for these two stoups.

Another signiiyant difference found between the two groups of elementary
schools involved the camber of adults instructing in the classroom. Brooke
and Ortega averaged'0.37 more adults instructing per classroom than was .

found at Metz and Palm (see Table H-1). .When one looks at the school
averages on this item (Table H-9), one finds that Brooke (a general aide
control school) had an average of 11.29 more adults instructing in class-
rooms at any-given time of tge.day than did the Project Assist schools as
a group. Ortega (the other control school) had an average of 2.78 more
adults instructing in the classroom at any given time than did the Project
Assist sciools. This_diffetence is undoubtedly due to two University of
Texas-bailed reading prOjects operating at Brooke and Ortega. The project

111
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at Brooke was 'banded by Dr. Frank Guszik and- provided as'mmiy as 80 part-
time Univeraigy of Texas students per semester to tutor and otherwise
instruct students in realing:Dr. Nulty Moser beaded another reading
training program for.undergradeatestudentts at Ortega which involved
fewer4rudentawho worked less extensively in the classroom than did
the dniverditr studentsin the Brooke program'. Neither of these two
programs *wealth ence at the_time of the designation of Brooke and
Ortega as cont 1 1s, -nor was It anticipated that the two progrene
would be placed there. .

When the two experimental And control groups were compered on the presence
and use of educational materials in their classrpoms (see Table H-3), the
following significant differences were found:-

. Significantly more audiovisual equipkent and materials veterpresent in
experimental classrooml.

. Significantly more instructional aids like flashcards, reading games,
puzzles, teacher and Aide-made instruction.' arterials were present
in experimental classrooms.

ficamtly more student stories and boils were used by students
aides in experimental classronms..

. SignificAltly more student art was"usedj'y teachers in experimental
classrooms. .

COMPARISON OF.SiCONDARY EXPER1MiSTAL JUNIOR HIGH AND SECONDARY GEMERACAIDE
CONTROL SCHOOL,

Martin wa, rated significantly higher than Alan on all four A.O.G. sub-
scales beyond the .0Q1 level of probability (see.Table 0-4). Thii means
that the Martin aides were involved in significantly score instructional
activities, used significantly mote instructional strategies, and performed
significantly fewer non-instructional activities than did the aides At
Allan Junior High; In addition, the classroom environments in which Martin
aides worked were rated

(see Table H74). It
icantly higher than were the classroom environ-

pants in which Allan aides

Observa tions also revealed a significant difference In favor of Martin for
percent of time aides spent on instructional tasks and for percent of tine
aides spent on ;wading activities. Allan aides spent a significantly
greater amount of time.on non-instructional tanks.(see' le H-4).

.1*
p.

COMPARISON OF ALL EXPERIMENTAL SCHOOLS WITH ALL GENERAL AIDE,COMTROL SCHOOLS

The aides in the experimental and control schools did not differ signifi-
cantly on the number of children they worked with (see Table H-5). The
two groups did diger significantly in :Ulm of the experimental group
on: (1) percent of time aide, 'Pent on instructional tasks, and (2) percent
of time aide spent on reading activities The control *murales rated
significantly higher on percent of time aide spent on ion-instructional tasks.

11-4 s 151
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Corresponding differences were found on the A.O.G. subsides. Project'.
Assist aides were rated significantly idgber on the Aide Instructional
ActfrWeaSkaalcale and on the Aide Instructional Strategies
Control gemeril.aides were rated significantly higher-on the trac-
tional Activities Subscale. When comparing 01 the class-
oome and all the immoral aide control classrooms in which observations
e =de, there was no difierence found between the two groups ois the

Classroom Environment Subscale.

When using both secondary and elementary schools for the comparison,
there was no difference on number of adhlts instructing in the class-
rooms bet w*s ',the experimental end control groups.

in the two groups of aides were coparedton where they wire working
when the observation occurred (see Graph 14), the experimental tides
were found to work:

O

. MOTO in classrooms then did control aides.

more in reading labs than did control aides.

. less in workrooms than did com6O1 aides.

. less in offices than did control aides.

. more in hallways (raroringLthan did control aides

School percentages for this measure are found in Tabl H-7.

When Martin, Wets, and Palm were copared with each
scale ratings, no difference among the-three expe
found on any of them (see Table R-8).

on A.O.G. Sub-
schocas was

Program and school personnel mey be interested in reviewing the school
insd group means for each of the it on the A.O.G. This information
is found in Table.11-9,.the last table in this appendix.

A ;
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Table H-1:

a

ARISOR OF ELEMENTARY EXPERDtENTAL SCHOOLS METZ AND PALM
GEJERAL AIDE damn SCHOOLS (BROOKE AND ORTEGA) AIDE

OBSERVATION GIME SUBSC.ALES

Item/SURStAUE** GROUP *ER NI' N / 'PROBABILITY 3
LEVEL=-m===k

AIDE INSTRUCTIONAL tz and Pa lst-1 16..1176 II. .022*
ACTIVITIES swami. B and Ortega 14.4151 .53

--"*--AIDE INSTRUCTIONAL Metz and Palm - 25.9200 50 .618
STRATF,CIES SUBT0TAL v Brooke and Ortega 22.4340 53

AIDE NON-INSTRicrtONAL , Metz and Palm 13.5098' 51' .297

ScrivinES
TOTAL Brooke and Ortega 14.2453- 53 _4.-

tudent-student Metz and Pala .3.1176 _, 51---
respect Brooke and Ortega 3:4583 7 14

.013*

Teacher-aide I Metz and Pala 3.2157 51 . ,..012

respect Brooke and Ortega 1:6042 41i ,,

Aide-student Metg and Pala 3.52% 51
re ct Broolcm..Eand 441:-L455 1

Teacher-student Metz and Pala . 2,9608 51 *
.000

respect ' Brooke and Ortega- 3.6458 ,48
Student Iiterest Metz and Palms 3.1569 51 .295

Brooke and Ortegg 3.3404 4Z 4-_

CLASSROOM ENVIRONMENT Metz and Pala 15.9804 51-
002* -t MAL Brooke and Ortega . 17.6875 48

.

Number of adults Metz and Palm 1,9175A 48 .041------
instructing in classroom Brooke and Ortega f 2.3061 149

"'

* The dif

me Capital
elfemm,

n the two groups -is .statiatically significant.

fer to eubscales, and smaller 1kt-term/refer to individual"

1
?lean sk a rage score on an item °

2N .= numbe of observations done in those schools

y level: anything below .05-is considered here to be significant
beyond the realms of chance. For example, aaprobability
level of '.05 means the odds are only 5 chances out of 100
that an observed differenp,e is due to chance alone.
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Table 11-2: COMPARISON OF BROOKS AND MST2 ELEMENTARY SCHOOLS ON VARIOUS
IMO AND SUISCALES OF THE AIDE OESERVATION GUIDE .

......---

It SUBSOILS

--
GROUP

----.
MEAN

-
mr.2 PROIAUSITY

LEVEL

lumber of children
side worked with

Brooke

J
6.5200 23

.573
nNets 16. 5.4286 21

?West of time aide
spest,es instructional
tasks

Brooke 60.2800 25 .915

-. ,

,

Nets 58.8571'
.

21
,_

Percent of time aidsrspelt on son-isetroc-
tional tasks

.

Drooke

-

36.7200 25
.7 40Metz

.

41.1429 21

Um" 55.3200 25
r

0833,

Percemkof time aide
spent ift reading/

,instructional tasks
Metz 58.1905 21

AWE .

ACTIVITIES AM.

Brooke 15.4167 24
. .888Nets 13.5714 21

AIDE IMSTRUCT/OIAL
STRATEGIES TOTAL

4.

Brooke 24.1667 24 -

.944.148," 2443333 . .21

'AIDE NON-INSTRUCTIONAL
ACTIVITIES TOTAL'

Brooke

...

.

:-...

ir
13.2917 i4

A

.316Nets 13.8571 It
- .

CLASSROOM ftnicepoorr
TOTAL .* .

.......
.1-

Brooke 18.5652 23 .

.000*Metz

r

15.2381

A

21

'Mean average sc.re on in item of a anbscale

...21 number of observations done in those schools

3Probibility Leyel anything Below ,050 is considered here to be significant'
beyond ihe'realm of chance. For example, a probability
level of .050 means the odds e only 5 chances out of
100 that an observed differe is due to chance "lone.

. The smaller the probability 1 ve (.040, .010, .001, etc.)
the more sure you may be, that served- diffe once is
(indeed a real difference and not just a fluke of hence.'

* The difference between the two group; fs statistically significant.

H -7 15
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Table 1-3:

k

=rano OP ZS6 PNIUMNICLAND USN 07
1. PSOJECT ASSIST MART
AND AMU AIDE COWIE% wpm:
IMINALMERALASIVAIERIUM

Observation
-babscale

?resist in
Nome

Need by
Itudeet

Used by.
Aldo

And by
?eschew

4. Audiovisual equip- elm. N.S. N,S. M.S.
neat sad materiels

4

2. Imadimg materials N.S. M.S. N.S. 'N.S.

3; Other lastructioanl
materials

tp. /(14--11. M.S. ''s N.S.

4. Readies Machines

.

N.S. N.S. N3 . .C.
.

.

,

5. Learning Centers N.S.

..

.S. , N.S. N.S.

.

4. ,Stukent stories -

sad books N.C. /
*
!sp. N.S.

7 .. Student art M.S. 'N.S. N.S.
*
UP.

A

*
Esp. The difference between thelue groups wee statistically sig-'

1- !Vomit in favoNlitf Project Assist Classroomi.

U.S. There wee no Statistically significant difference between the
VISO VOWS.

I,

110
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Table 11-4: COMP OF SECONDARY EURRININTAL SCOWL (MARTIN)
WITS MUM AJMI COITIOL SCOWL CALLAN)
ON Ala OBEEtwrps MDR =scum

,*

L

4

e

ItemiSUBSCALE - o MOUE MOAN I
PNODABILITT

LEVEL

Percent of time aide
spout on lastive-
tiomal tasks.

Nirtim 82.72 25
6

Allp 24.17. 33 .000

Percent _of time
aide spent os
non-imstructienal
tasks.

Martin .,15.98-ST 25
000

.

4

.

.Allan ----76.71

.
.

33

.

Percent of time .

aide spent vs
rale* relatid t

tasks.

Marti.'

,

89.764' 25- '
.000

*
Alias

.

22.54
.

33

AIDE INSTRUCTIONAL
ACTIVITIES
SUBTOTAL .

MAIM 17.3600 .25

.
.

.

ALLAN 12.8485 33

AIDE nesTRUCTIONAL
STRATEGIES
SUBTOTAL

HARTIN

,

25.6000 25
.000 *

..

-ALLAN 13.9091 33

6.

AIDE. NON-INSTRUC- MAIM 12.9600 2S
000

*
TIONAL ACTIVITIES
TOTAL

ALLAN
.

15.0000 33

,...<

,
HARM

4

16.7200 25

I

.001
,*

.

,

TOTAL
1ALLAN

A

12.5000 SO

* The differences between the two groups ii statistically
sismificast.

H -9
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TABLE H-5: POMPARISON OF ALL rommuta SCHOOLS (MARTIN. METZ.

AND
:LN) WITH ALL GENERAL AIDE =rpm SCNOOLSAALLAN,
. AND 01t A) ON VARIOUS AIDE, OBSERVATION GUIDE

..algE AND SUBSCALES. -

` -

itesnisseas
GROUP MEAN N

nOBABILITY
LE,EL

Number ofThirldren
aide worked with

EXPERIMENTAL 5.6757 74

.135,

e.

CONTROL" 4.3708 . 89
.Percent of time aide
spent on instruct-
ional.tasks.

EXPERINEITAT. 73.6133 75 .00d *
couram I
_ .

41.5169

Percent of time aide
',EXPERIMENTAL

spent on non-instruct-f

tonal tasks .

25,9467 75

57.9888 69

%
Percent of time aide
spent on reading'
activities

EXPERIMENTAL 75.3200 75'
.000

.CONTRO1r1 34:3708 , 89

Ili 4 Nil- r.,r%

ACTIVITIES SUBTOTAL
EXPERIMENTAL 16:5263 76 .000 *
commix 13.8140 86

AIDE OMAL
STRATEGIES

EXPERIMENTAL 25.8133 75 .000 * .

..1628 86 .
___orrem

AIDE Nox-osnucr-
'am. ACTIVITIES

'Mai 4# ,1 s .5289 76 .012
CONTROL .5349 86

Student-stident
respect

EXPERIMENT . 3.2105 76, .422
CONTROL 3.1039 77

Teacher-aide
respect.

EXPERIMENTAL 3.3158 76 95
CONTiOL 3.2564 78

Aide-student
respect

,44-4 I IOU& 3.5789 76
.015 *1 I 3 236 78

Teacher-,student
respect

. A4. A 1, A 3 55 76
.305comma 3.2308 78

.Student interest EXPERDWITIAL .3.1053 76 .208
CONTROL Y 2.9091 c. 77

CLASSROOM MIAOW-
MAT TOTAL

EXPERIMENTAL 16.2237 76 .384
CONTROL 15.6923 78

Number of adults
instructing

EXPERIMENTAL 2.1944V - 73
.

.970
CONTROL 2.1857 70 1

tut--,

* The difference be tWO 1a statistically significant.

.1
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TABLE H-7:

I

AND GENERAL AIDE CONTROL SCHOOLS IN VARIOUS t!kTIONS
AT THE SCHOOLS ,

p

SCHOOL

.

1

CLASSROOM( READING
LA B.

iiOiZHQK HALLWAY OFTTCI , OTHER

i wiz :" 76.22 '9.5 f

1

14.3

OALm 60.0 -

..
6.7 26.7

.

-
..

6.7
,

1

mARTIR 68.0 24.0 4.0-

-..

- '. . - 4.0

BROOKE 84.0 -

.

_
,

8e0 8.0

ORTEcA 75.9 - 13.8 . - .- . 10.3
,1

ALLAH 12.4 14.7 ?;40---. :-,-0P2.9

-H-12

t
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'TABLE H-8:

Or

COMPARISON OF ALL EXPERIMENTAL SCHOOLS !MARTIN,
METZ. AND PAIN) ON ALL AIDE OBSERVATION GUIDE SUBSCALES

.s U BSCAL Y. . SCHOOL

.

MEAN N , F
PROBABILITY=
LEVEL P

I

AIDE INSTRUCTIONAL MARTIN 17.3600 25
ACTIVITIES METZ 15.5714 /1 1.4282 .2451 '
SUBTOTAL PALM 16.5000 30

o

- - _

AIDE INSTRUCTIONAL MARTIN . 25.6000 25

..3828.:471ATEGI;
711M

24.3333 21 .9779
SUBITAi 27.0690 29

- ,

AIDE NON-INSTRUCT- MARTIN' 12.9600 25
IONAL ACTIVITIES METZ 13.8571 .21 1.6130 .2046
TOTAL PALM 13.2667 30
.

.

CLASSROOM ENVIKON- MARTIN 16.7200 25
MOT METZ 15.2381 21 2.0159 .1385
TOTAL PALM 16.5000 30

a

There were no significant differences among the-above three groups

on any of the A.O.G. imbeciles.



Table H-9: AND MOO? MEANS FOR INDIVIDUAL rums 9Wrsm
AIDE OBEEPUTION GUIDE CA.O.G.)

...

.2. Bomber of Andres aids lotted Ultb daring: obeeriitios: 7,1. 1

NA611-26PALM 4.55 W IZ 5.43 ._ .25 WERDIEITAL 5;676
BROOKE 6.52.. OSTEG6 5.66 ALLAN .2.26 Impala, 4.371

_

3.. Percestess of time aids 'oinked ou isitructiosal-tasks:

PALM 76.45 METZ 58.96 MUM 82.72 iirimmarm- 73.619'
- BROOKE 60.28 -ORTEGA 46.28 ALLA" _24.17 CONTROL 41.317.

4. *Parcel:tag* of tine aids larked owscurisstruitiOuL1 tasks:

TAUT 23.55 METZ 41.14 .MANZIIN 15.96 EXPERIMENTAL 25.447
BROOKE 36.72. ORTEGA 53.72 - ALLAN 76.71. 00173I 57.444'

5. *Percentage of time aide worked ou-readiserslated tasks; --

PALM 75.28 METZ 58.19- MARTIN $9,76 EMMENTAL 75.320 I
BROOKE 55.32 ORTEGA 30.59 _ ALLAN '22.54 CONTROL 34.371

.

AIDE usinvcizomu. ammo'

. I

33. Records studest readies progress:

Never 1 2 3 4 5 Almu,g
Observed .4., "Wired

TAU! 1.13 METZ 1,00- mom 1.04 EXPERIMENTAL _1.046
BROOKE 1.37' ORTEGA 1.00 ALLAN 1:09 OONTIOL 1.140 .

lr 34. Edits or takes' &ICU:ties fios studious

Meier 41' 1 2 S 4 5 -Alloys
Albsemwed Observed 1

0
;ELM 1.30 METZ 1.00 'MARTIN 1.00 , EXPEREMINTAL 1.118
EROOKE 1.00 MEGA 1.00 'ALLAN 1.00 OONTIOL LOW

I

1,61

W.14



- ,Tab/e H49 contd.

35. Uses phonies aid structural analysesi.

2
levier

Observed

PAL* 2.03 METZ 1.85
BROOKE 1.25 ORTEGA 1.24

36.- Listens to students readi

Never 1 2 3
Observed. .

4 = -5

. I

MARTIN 4.80 mina= 1.907
ALLAN . 1.06

Alveys
Observed

PALM 1.77 METZ 1.48 MARTIN 1.76.
BROOKE 1.96 ORTEGA 1.41 ALLAN 1.15

up 11. -Relps students in aiting activities:

Never il-

Obseryed

CONTROL 4.174

.4t

3 4 5 Always&
Observed

. PAM 1.62 METZ 1.38 MARTIN

.
BROOKE 1.46 ORTEGA 1.38 ALLAN

. . i
38. 1414eo to sadists:

Never 1 2
Ogerved :

1.80 , mamma
1.12 "CONTROL '

.3 4 5 Always
%moped

PAW 1.38 _METZ
Amookg 1,08r otTicA

39: Supervises students working

Never 1 2 3
ObserVed

121 PALM 1.23

=On 1.71

1.684.
1.465 .

1.613
1.465

94 glum 1.03 EZMULTIMITAL 1.237
.00. ALLAN 1.13 comm.- 1.035

Independen y.

-4 5 -Always
Observed

"EGA 1.48
%1:95 :2::11 1..73;M

,40. Uses supplanentary materials in instruction:

Never 1 '2
Observed

3 4 5 Always
Observed

PALM 1.77 milit 41.62 'MARTIN 1.84 Ir
BROOKE 1.42 QRTEGA 1.34 ALLAN 1.21

-4

10.

16'2

EXPERIMENTAL 1.592
CONTROL 1.488

I
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Table H- cont'

41. Gives directions:
a

17.

. PALM' 2.47 METZ 2.00.: MARTIN
MOORE 2.00 OSIIIMA. 4.83 ALLAN 1.48

42. Operate* reading machines:

PALM 1.6 1.14
BROOKE 1.00. ORTEGA 1:00

,

41 Drill* students in word and sentence

,FAUN 1.21 METZ 1.09
BROOKE 1.21. ORTEGA 1.07

SUB

4

MARTIN 1.83
ALLAN. '1.36

structures:

MARTIN 1.28
ALLAN 93

. -

EXPERIMENTAL. 2.250
CONTROL 1. N4

EXPERIMENTAL 1..307

coorrRot. 1.140

. -

EXPERIMENTAL 1.200
CONTROL 1.093

PALM 16.50 METZ 15.57 MARTIN 17.36 IMPERIMENTAL 16.526
BROOKE 15.42 OMEGA 13.59 -ALLAN 12.85. CORSO:. 13.1114-

1

Ile
AIDE INSTRUCTIONAL STIATIGTES 1116

44. Successfully handles.student behevfoikoblemeg

PALM 2:17 miTz 2.14 MARTIN 2.56
mom 2.52 ORTEGA 2.24 ALLAN 1.54

P. 4.
45. Gives positive reinforcement of student efforts:

, 46.

PALM 3.28 METZ- 1.09 MARTIN 3/28 IMPERIMENTALT3.227
BROOKE 2.92 ORTEGA 2.90 . ALLAN '1.85. CONTROL 2.500

all,stude*tm in learnincactivities:

'-- !ALM 3.41- METZ 2.80 MARE 3.00 urzatmiska.* 3.100
BROOKE 2.83 ORTEGA 2.59 elm( 1.418 cbwritm. 2.233

-strateglak

PAM 3:21 NITZ 2.8i' MARTay3.08., EXPERIMENTAL' 3.053
SNOOKS 2.79 ORTEGA' 2.59 ALLair 1.7% .CONTROL- 2.316

4

PAUL 3 71 mum 2:50
ARO= 2 7 ''ALLAN 1.33

Shows will amdents:

AKPEKIMENTAI, 2.293

CONTROL 2.047

amaimarria. 2.757
COITSOL s 1.953'

0,

47. Attempe to involve

48 Uses appropriate movement

6 .

. H-16 4 ,
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,Table H-9 contd.

1
14(1polds to student questions and requests:

PALM 3.31 METZ 2.95. MARTIN 3.16" EXPERIMENTAL 3.160
ENO= 2.87 ORTEGA 2.62 ALLAN . 1.82' CONTROL 2.384

50. Promotes independent learning by referring student with question to
his materials:

PALM 3.07 , METZ 2.71 MAMA 3.36
1010010E 2.96 ORTEGA 2.28 ALLAN .1.58

51._ Asks questionstetudents readily understand:-

PALM :206 METZ 2.48
MOIR 2.42 opTscA 1.96

EXPERIMENTAL 3.067

.C°111n4 2.198

MARTIN 2.72 EXPERDIENTAL 2.707
ALLAN 1.33 CONTROL 1.847

St. Aidejets students to answer ber questions:

'PALM METZ
40 nom ORTEGA

SOB TOTAL

* MARTIN , *

ALLAN *

PALM 27.07 METE 44.33
BROOKE 24.17. .ORTEGA 21,00

4

53. Gied*4 student papers:

MARTIN 25.60
ALLAN* 13.91
r.

AIDE vo-utrnscrioun szavrois

PALK 1.00 METZ 1.09
MOORE 1.21 ORTEGA 1.28

Nikeainstructiosal materi4s:

. ?AIM 1.30 METZ '1.52
MOM -1.25 lAtTEGA 1.43

55. Nikes display meter s:

PALM 1.07
BROOKE 1.08,1.

-

students

.PALM 1.i0
.ANOORE 1..42

57. Clovis classroom:

PALM 1.03
SNOOP 1.00

METZ li14
ORTEGA 1.34

MARTIN
ALLAN

KAMM
A1LAN

2.627
1.872

zniumsrm. 25.813
CONTROL 19.163,

'4
1.44 EXPERIMENTAL 1.171
1.76 COMM 1.442

1.24 Eximimseu 1.342
1.15 CONTROL 1.271

5 .

1.08. EXPERDIERTAL 41..092
Ai -611 1.37 COMOle 1.182

As'

in ii,n-instructionaltimbal caSseit*:' .

,

METZ 1.48 mom 1.60 reziammerAL
ORTEGA 1.59 ALLAN 1.39 CONTIOL

1.289
1.465

METZ 1.09 'MARTIN 1.00 , imriatimciTAL 1.039
ORTEGA 1.03 ALLAN 1.00 =Tam

* DATA NOT AVAILABLE AT P TIKE.. ,

. 5,'
H-14



Table E-9 contd.

-f
.

41-

Does other classroom clerical doties:

PALM. 1.13 1m'24' isurni
1.10 AILA/f.

V

59. Delivers messages and aeterialst

:1.04, EEIRRINENTAL 1.132
1.se ccentot. 1.302

-PALM 1.03 MQlZ 1.19 warn, 1.04
swop 4.64 . dim= 1:07 'ALUM 1.15

60. Dup1icates materials:

PAUL 1.00 - NRTZ 1.09
swan 1.60 OESECA 1.03".

/loving betimes classes:

. PALK 1.13
MOORE 1.04

62 Prepares classroca

PAM 1.1Q
EROOICE 1.06

63. Vorkins in office:

PALM 1.00
11100113 1.00

64. IDLE:

TOTAL

#

PALK 1.00
BROOME 1.00

PALK 13.27
gun 13.29

AV%

g.

EXPERDIENTAL 1.079
CONTROL 1.093

NART:01 1.00 UPEE/111NrAL
ALLAN .1.4cormot.,

...METZ 1.05. NARTI31
1.10 f AKAN

for. instruction:

NUE 1.05 NAP=
0122Q4 1.10 ALLAN

men 1 1.00
ORTECA 1.00

41c

METZ 1.00
-ORTEGA 1.00

,

NETZ N.86
Off= 19.03

1.00 EXPERDENTAL
1.00 CONTROL

1.00
1.12

1.026
1;174

1.066-

1.047

MARTIN 1.00 EXPERINERTAL. 1.000
ALLAN monk& 1.047

I

MARTIN 1,04 unangarra. 1w011
MAN El* corran 1.023

12% - 13.329EXPUlmlq#1.
15.00 =TIM 14.535

(Table continued onemeat'page)
, -

1 Pi.-
/JO
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Table 11 -9 contd.

,ecussaoon arna3Zorr

65. Mstual respect swag steiIS

3.40 WM 2.71 'ALVIN

1

II e .74 ONTICA 3.20 ALLAN

between Gram and aide;

3.133 Mr 3.33 %AWN
3.65 IOWA -3.56 ALLAN

, 67. Metes' respect beteeen aide sad stedemts:

PALM 3.)111/4, NETZ 3.29 NANTES
BOOM 3.78 ORTEGA 3.48 ALLAN

3.40 EZPERININITAL 3.211
2.52 COMO' 3.144

a

3.52 -EXPERMITAL 1.316
2.70 cop9m0L._ 3.256

3.68 EXPERIMEFLAL 3.579
3.63 CONTNOL 3.244

68. *anal respect between tacher and students:

PALK 3.07 MITT 2.81 MART= 3.28
11100a3.7801am1-32 2.57

69. Siedent interest is lailleactlans

tALM 3.30 METZ 2.95 moms 3.00 WEILININ2AL
MORE 3.77 OkTEGi 2.96 ALLAN 2.23 COMPNYL

4

3.066
3.231

2.090

PAM 16.50 METZ 15.24 16.22416.72 E=PA
MIME 18.56 ORTFA 16.88 12.50 CONTIOL 15.692

'70. lubber of adults instructing in classroom:
40

PALM 2.00 METZ 1.83 MARTIN 24,68

BIOME ,2.56 MEGA 2.08 ALLAN 1.90

e

SC
H -L9

.

,

EXPERIMENTAL 2.192
00fr1OL 2.186
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.411

414

OP AI ossuamou
7 t4

M Aide Obebteratienr104ide(MC) w used to observe the aides at tiethrie
comarel schools is the spring and at the three experimemtal schools both
fall ad spring.- The Observers used the ride for' 35-43 minutes,,Obeirving
the alike during all school periods. There ware 230 obleriattopellome-
talhe fall ad 206 lathe spring. Observations ware sasieled so that
all aides would be observed as equal seeks of times (except due' t°
*seems). Asa aa"elie as _tutoring outsider the seemlier classroom, the
obserOstios tosik place as

Ma'am shiervere practiced togater using the observation snide is the
first six weeks of the school yew, once observing. videotaped segeemces
ash 15-20 times he the CIASSINCIO6 Various 1414211 of the .I.S.D.
Office of Dra}setioa tedhmiqbes with the Observers, sad the
coordimator and the of the program both used the imstrument
several times during the year.

Validity pi the data ney beve,beem affected by the aides' unless
durimg'observatioms; It becaecleer that Observers could sot sit too
user the aide without botberimg her and the students. Svea-at the led of

. the year several aides commemted Oaring interWiews that 'they were still
til at ease during Observation. Some ChIldrem may have acted cd*iderehly
different toward the aides during obeervetios, but probably oily desist

' the first observations. "The reliability of Vila imstrumemt ney have been
affected byPthe use of two observers with.different backgroemds. This
problem can be cure. by practice in oheervatiom and close comparison of
revolts. a

- Rationale for the instrument comes from the growing impottamce of
.obeervatioe as ,a method of educational svalustism,.amd from .particular
studies that have eboun-the etfecsivemess of observation. For example,
le a paper presented at the annual meeting of the Aeriesa gdecitional
Seseerch Aseiociation Last year, A. J. Falco (1973) Showed that as obser-
Viacom checklist produced valid evaluation data rile a Checklist filled
out by teachers did not. The same peer Charters and Jones(1973) report
that only the else of-classroom Observatious revealed that the "experimental"

- Aped "control" clefts at Willmar schools were sot really different at all.

. The first versioiof the observation guide we developedeby modifying
tea M. Barris' aged Seemeth D. MCIatyre's Ceprebeesive Observation Guide
(1964). Is the first semestei'the ereluatioe staff met frequently with
the project codrdimaier to discuss -sad further adapt the imstrumentto
theirneeds. Daring this time the imstiieet umdarwent =My varied. .

Chews. Theseevisiome eventually reiulied in a satisfactory instrument
Ancledimg a tins: Lime of aides' aid teed-hers' activities,' a Checklist of
teething materials red their.use, amid several .1.-5.1.ikert scales rating
troeseserpf cerilla aide ac time. norever, %these reirisioea also
resisted the data dgathere semester; iris the approximately six

AIKIBISTRATIOS AND DESCUPTION

H-20 1 6" 1



ti

.different preliminary instrWmemts, =analysable as a whole. This firstsemester observation data eas used nonetheless by the project coordinatorfor formative feedback. Only the data gathered second semisters wasamalysed and is report/41 in this document. No standardisation of the in-strumint was attempted. The final instrument used second semester isattached to this appendix.

o

(----''\

ti
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1

Yoh

Aide _
Teacher

(Llength of Observation) From

Aide Observation

[late

To

1. Where, dieyou he aide? 'Classroom Reading Lab Workroom

Other Hallway Office Between classes

2. Number of chtidren Aide worked with duiing-observation

3. Percentage of time Aide worked on inatructidnal tasks
-40-/

4. Percentage of time Aide worked on non-instructional tasks ...
5. Percentage of time Aide worked on reading-related umiak-

General Comstents:

f

S.

Nik

On tI foilowinglage make a time line; by drawing horizontal arrows io the
spaces which correspon4to the activities with which the aide and teacher work.Also record the number of students the aide and teacher +work with throughout the
observation period. Any number in-parentheses ( ) defines students who worked
with the, aide or teacher previously during thisbbservation period.
(PLEASE TURN THE ?ACE)

-

4

mo



60.61.14C ---------- sig5 since jan min Slip 5

4. .

Readiness concepts

S min 5 min S min

#-a

Word attack skills

_ _ Vocabulary_

Lye 11 i

Comprehension skills

Oral readi a&

Independent readim

writing

' int

Dictation

Dictionary skills

Student research

Art for writinl
. . .

' Testinitc

_Sgervision
vi

ilrOcE
rOCIAL STUDIES

F

4

........

_ -
0N-ISS1RUCTIOiAL

Lesson 12_1 app

Clerical duties

suitrit ton tit students

Makin& materials

walf

,

4



.

. page

.

3

wp,.7 In Roofs

___,________

4711Bir

Used by

students (I)

.
- Void by
,. Aide -

Used by

Teacher

..,

_

77beerbead projector
,

it' Slide projector .

O. 'Tape recorder .

.

; .

9. 16 i 8 ma projector r.

10. rilmetrip projector
.

.. - ,...,

11. lecord player and records

12. Mae (16as 6 Super 8) .

,13. Slides* -
.

.. ..-

.

.

14. Filmstrips
1

-
_

15. Te Umtata' .

6 .

--wir

16. Student workbooks
.

- .,
.

17.. Basal -reeiers -

.
.

lb. textbooks .. -

.

..

19. Displayedeupil-rde materials . ,

1

I

20. Learning centers ,

,_21.. Flask cards
41 . .

,

22. (Nadler or aide-node
instructional uatirials . ..,

23. Canes and pussles
.

_

24.; Reading chines (ROL, Boffins .
. % .

I

1

25. Library books

26. Magaslues-and newspapers .

.. ,

.

27. Referenceamte
.

20. Student stories and books .
r . ,.4

29. Tests
.

..,

.
.

., .

10% student Art .

:;---\
31. liordliets and othet vocabulary

matertels e4
4

.

.

32.
.

, .

0-24 .



Anc immbcrionAL BEHAVIORS:

Aide instructional activities:
4

33. Records student reading, progress Never
Observed

1 2' 3 4 5 Always

34. Edits or takes-dictatiOn from students Never I

Observed

35. uses phonetic and/or structural
analysis

36. Listens to students read

37. Helps students in writing activities

38. Reads to students

39. Supervises students working
independently

40. Uses supplementary materialiin
instruction

41. Gives direiiions

42. Operitesreading machines

43. Drills students in context analysis
and/or comOrefiension

a

Never
Observed

Observed

2 3 4 5 Always
Obseried

1 2 3 4 5 Always

Never 'I

Observed

Observed

2./ 3 '4 5 Always
Observed

Never 1

Observed

Never
Observed

Never'

ObserVed

Never
Observed

Ne6r 1

Observed

Never
Observed

Never I

Observed

1 2

1 2

1 2

1 2

2

2

2

0-251. 72 .*

3 . 4 5 Always
Observed

3 4 5 Always
Observed

3 4 5 Always
Observed

3 4 5 Always
_Observed

3 . 4 5 Always
Observed

30 4 5 Always
Observed

3 4 5 Always
Observed

SUO TOTAL
s'

A-



Aide instructional strategies:

Pais 5

44. guccessfully handles student behavior
proh1tP0_.

Never
Observed

1 2 3 4

45. Givespoeitive reinforcement of student
effirts

Never
Observed

1 2 3 .4

46. ShOWs willingness to listen to students Never 2 3 4

Observed

47. Attemps to involve all students in learning
activities

Never
Observed

1 2 3 4

48. Uses appropriate Movement strategies Never 1 2 3 4

i(

Observed

49. Responds to student questions, and requests
promptly

- Never
Observed

i 2 3 4

50. Prouotes independ*nt learning by referring
student with question to his materials

Never
Obgerved

3 4

dR
51. Asks questions students readily understand

.

Never
Observed

1 2 3 4

52. Gets students to answer her questions Never 2 3 4
AP Observed

=

B-26

r

sths

5 oihay.Std

5 Always
Observed

5 Always
Observed

5 Always.

-Observed

5 Always
Obseired

5 Always
Observed

5 Always
otserve

5 Always
Observed

5 Always
Observed

1



Page b

AIDE 1100-IIISTRUCTIONAL SESAVIORS:

53. Grades student papers lever
Observed

54. Makes instructional materials Never
Observed

55. Makes display materials lever
Observed.

56.. Supervises students non- instructional Never
capacity Observed

57. Cleans classroos . Sever
Observed

. Does other classroom clerical
duties . Observed

59. Delivers Messages and materials never
Observed

60. Duplicates materials. %ever
t Observed

a

61. 1Moviag between classes

62. Prepares classroom fpr instruc

i

63:- corking in oftIce

64. IDLE

levet
Observed.-;

Never
Observed

1 2 3 4 5 Always
Observed

1 2 3 4 5 Always
Observed

_Aft:4

2 3 4 S Always
Observed

1

2 3

5 Always
Observed

5 Always
-Observed

4 5 Always
Observed

1 2 3 4 5 Always
Observed

2 3 4 1:5 Always
Observed

.4 S Always
Observed

1 '2 3 4 5' AlwayS
Observed

Or 4

cry

Or
served

2 3 4 5 Always
Observed

'TOTAL

-3, 4 AlwAys
Observed

.
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Pile 7

CLAWOOK ENVIRONMENT: - -

k r
3/465. Matual respect among students ,

.

. Never 1 3 4 5 Always'
Oberved 'Observed:

66. Mutual respect between teacher and aide Never 1 2 3 '4 - 5 Always
., .

Obseried Observed
.

.

67. Mutual respect between/aide and students -7----,Never 1 2 3 4 5 Always
dbOseive Observed

. -

41
68.' Mutu41 respect betweep teacher and students Never. 1 2 3" 4 5 Always

; ... . Observed Observed'
. -

.

s, .

n,.

a

69. Stpdent interest in.instruction Never '1 2 3 4' 5" Always
Observed Observed

AP'

. . , I
70. Number of adults instructing in claseroon

"ociot.-

°Cosp ents: 4
4 '

.

*".b. -11-28

r!.

4
4

4

TOTAL

1 2 3 4 5'

V
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44.p.
Questioneafres Imre completed by the teachers at all HSAA amd Title i -Schools. Adinistratioe teek.place. tffilovember,4973, andagiia isApril,- 1974. Teachers reed the ivelf7costaimed tastrwetioks amd.completed
the forms at their owe coevenimecelr Dirimg the fell,Afficerat ticsstaff distributed and collected the fords. Aeries the Spring,at 8.th:school distributed And collected *afore's.

Besides tbe-Project-Aesist Muastioms,the lestruiist -4mestioesconcerning the-various 14tle' 1- prospers, plus tb. /fetidAA program. The sprieg quietionmaire wariseimediOelf to Title sofESA& echools. The fall:geestiosmaire elks for the tosehoriA "gab!. ofthe aides' training, atlAga40,Ved effectiveness is-ineeretitigmal work.-Ts fspring quiketionmatzwfretaised the' same questions and addekcertali
questions 'addreseed ottly_to teachers it Project Assimt expertrostal *climax.The additional questions coecerned.administiatiee

of the program and-recour
nemdations for mast year. The.quistiline were designed with two proem ob-jectives lu

,

Twiny, will have a favorable attitude tmisard the Se of aides
as leitructiomal reeding aides.

2. T
;

Mill use aides In toadies activities.
. %

The items were develoieerby Office of Evatiatiom staff. Questions van
answered Oa a 5 Saint iikart-type scale, or by a easel :yes-no resportef.
No stamdirdiaati4 of the instrument was possible, nor_vap there any way
,to chick the imetrudent's validity. However, the teachers' anonymity may.have entourased the0 to be trethful: '

A

_

1

new curnamais
;peluSed on the fall teacher questiontelre uere-13 qiistious *bout the- classroom aides.' Statistical comparisons

#t- tests)-Meta conducted to Mossady"differences between the followiag-eroupsfi
, -

110,401 Project- Assist schools vs. all esneriel aide contebl schools.
2 Project Assist junior high:school vs, general aide control Jena*ii=i school. .: ,- .4.,
3. ProjectApelstleiineutary

schools vs. general Side Control elensei7= prry-schools.
dar

. P
. .

_P_roject'Assiet classroom
,`

teachers appeared overall to hAve-,a note poertive
attitadefabieut their Aides' trainieg, performance, Ond Affects than didresekere-114-the aseiral aide control schools (see:Table I=1): Significantdifferences iliffeor-of Project Assist ten:here respomses_wers foudd.outhe follentwitemet (ies aertimmke,-

A

117
-

.
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» ,

;
..*

59. The aide(!)_ivny classroom cares about the' studentS sad their
learning proFess..

.- .

63. .The aide(s) talwrAmehmeek me effectively in the
diasnosis of studamt read lops.

.,,..

461.. The aide(s) is ay clissroom has helped, I:prove the readies .*

' ,'skills of my students. , Ilk. .

. .
--

e

kcomparison:betpeen-juniorjbjgb iiiiject Asslit teachere' and control teachers'
responses- also imdleiged stover:ill more positiVe attitude (s!e Table I=i).Aq

.

Anadyielded significant dAffferences in *favor of the Project desist teacher'
responses on items 59 dadvS3 (see *Wok.

1. .

. . 4 "- , I
Comparisons between elementary Eroject Ass** teachers aced elementaty-control
'teachers yielded to significeat,difterences. although most differences were.
in favorof the Prolect Assist teacher rig:pow:se (see Table-I-3).

.

%so iocledad de the fall_teaCherqmestionmaire ware.thopeAnestioss-comacono-- -1
ing the (ICU pd implmmentetiem of Project Assist. The.responses
imdicate:tbat t at Palm, Mats, Martina and Allan felt quite sure-

.
that they what Project-Assist Was all about (see Table Ir4)..

they did not foal that the people employed by Project Ai:slit:Am&
(1

tally assisted tbii-in impledeating the program In their classes: They
somewhat that materials supplied-by Project Assist: bad been adequate

to meet the needs of implementing the program.
. . ,

.1*a

SPRING -TEACIIIR QUESTIONNAIRE
:-

Ineindei on the spring ;Axestimmesire were the same 13 :mations
about classroom aides is the fall queptioniaire plus an additional
question. Statigtical cemperlases.(t-tests) vire coedited to assess any .

. differences betweem.the-following tulips:
. .-.

1. All Project Assist schools vi.-all esderel aide costly]. schools.,
I. Project Assist jemier'higb sclaol vs. general aide control jualoi

high easel. .

3. -Project Assist elementary schools ve.generel aide control elemee-
Itart' schools. , *

..
4 I -

'Except for elmitems, there appealed to be little lifferince between the
experliental and coe541 teschere' responses on the fourteen items relatidg
to aides' training, performemce, wad leffecti (see Table I-5); Significant
differences in favor of-Projeat Assist teacher responses were found on the

Ifollowing two i
, \(see sext page): . .

A

IN:

1. . .1

- .
. - . . ' ,- ,T,-:..? 1.7& ..

,. I
. .

. . 1
: - ..,, 4

.. .



_t_ f

4$. The aide(e) iamy claseroain egoists m-
a student readini probles.

53. The aide(s) in ny classrami has helped
of ny stud/mt..

A: comperism %etymw the jemlor 40:Project Assist amd control
temehers' responses inicited preitillech the sans.rts for both
ereephInee ?edits-D.44 for the-following twe'iteeemhidh favored
the Project Assist

-

effectively in the diagnnela
v.,

improve the reedlig skills -

51A, if the aide(s) ass taiga out of my classrdom-,-the .t tudiris weld

learn lees,

53, The aide(s) in sy classroom bas helped improve the medium skills ir.1
of ny etpdents.

.

Couperisees between elememtery Project Assist teachers' end el
costrorteachets' responses yielded no s ee4ficent differences (.e& table.
1-7) sw Aid&eet fir the following item favored the general aide control
schools:, .

55. The aide(*) tiregyasrocuk has iseraji econicatioes vi*
r

r

Some additional questions were meted of teachers airthe.Project Asiist
'schools (see Tibia I-0). 'Thges,questions concerned their perciptious-of
thsadinietration and implilmitatton of Project Assist, smd requested
teadger input for eat years TableTable I-11 contain: individual

-school isms foi most;.!ofthese Stems,

CHANGE TRACRIGtiTi/TUDE TOWARD AIDES PlION:FALL-73.TO SPRING 74

.io the fall elseentary Prqject Assist teachers rated-their instructtomal
-ltd.. higher on ten of-the thirteen aide -item: than the elaihmuery control
teadbors rats& their general, aides (Mee Table-I-9). However, is the
spring the elementary Project Assist -al rated higher than de
gemeral:*des on only seven of.the thirteen items. -

attitude changes.aeongboth elementary Project Assist teachers acid

. .
.

. _._

trol teacheri Irmo pre to post ware actually quite slight. Stuns.
teatime esepoeses verepnoeymOus,,iignificance tests could not be performed
-to examine Che.significance,of any chillije from fall to dyeing.

-Thakordatest
%

change amoig A:mantas, teacher. vas on th. item, "If they aide(s)
sere tabsmout of ay- 'classroom, the'etedenteivould learn lose," and use in
the negative (alma.: for bOth Project Assist teacher and control teschers

...
,

. .

4c9

.

. .

-

1-3

a,



a.

sat.

'

. -/ -
. The lowest-rikted Jamie os.both fall.amd 'prime gessiiemaikes were:

t, -. The aids(s) Ili my claserebm assist* me effectively4n the diagnosis
-..F of etudent reading prOlams. ,

.

...

qv .. -c.,:: The aide(s) is my classroom bas ticreseed casmunications with parents.

A. .

The highest-rated it both fan amd epriOly both_eletmetary..grosps..
,tee. -

.
.

'The stmdests respond positively wake .1416
It the aide(s) were takes eat. of miClasetscp4 thS stadialite would .

recede, less individual instructioksed atteetios.
, -

4 .

.1.1

,
;----- ---,.., i

irt.the fall teether geestioMealre: the juaLrbigh Pro set Midst teeChers
mid their aides .higher On ten of the items the 1
moat*, rated their general aides- (ass Tab 440.. as 'the
spring questionmeire, the Project Assist rated.hdgker then -'
gemera4 aides op only acre* -of the thirteen items. -,.. .

11.

The attitude chines immmyilinsiorbigh teachers from pre to post vwelivell-
gibli.for some items sad large for other items.- The greatest chdike
junior high teacherless am the following two it-ems:

The stddents is sy classroom -respond positively to tbe-alde(s).
Whim the aids(s) is my classroom works alone helping students, I feel
sere be/she is dotng a good job.

be Change for theme dub it is positive for tea jumibr high Project
Assist tomilers and fot control tesdhers. ` . .

The. lowest -sated it of both fill and spring were:
The aides) is my classroom adeists an effectively is the diagnosis
otistedmatreadimuproblems.'

aide(s) is my classroom hasAmereseed coimmicatiom with parents.

Trated item,bothfag mid spring by both junior high grog. lees:
The-aide(s) is my,classrlem cares about tWortudoltio old their learning
frftrtglil.

a.

-

a

. I a
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Table F FE

EXPER

S.

SMOOLS lPALK. ptri, AMD MAXIM IONSgW114161M22EMilisla
, o,%,_ RIX COP :M ME411

. nosuum
LEVEL P

.

39.. The aidefs) is my classroom cares

r shoot the stsdemts ad their
lesielmg progress.

-

iliERIOMILL, 4.3462'

51

.0193 *

.. 3.70f1
t

400. The aids(*) is my classroom enjoy*
garbing vith se.

__J
4.1511 _- 32

,

.302
COOT, 0235 $1

41. The 'aide(*) Loy rimmoos is -

kmootefteable about the roadie&
currscubs. uied.in oar school.

-`1...,

EXPELEMENIAL .3.1765 51 -

COMM_ 2.9600 _So
.

62.. The ilds(s) idheyclotompoomm:hos

beam vell trained for his/bar job.

- ..

4

eXPEXIMINTAL
)1_
52 .1942

COOTOOL SO
.

43. The ales(*) in ey CLMOIMPOOM assist
- me,effectivel, is the .,

student readiag per*

EXPERbErra 2.7045 51 .02U .,*

.

.. ,. .
, 2.113- 49

40
64. The stdeats is my clibszoom sea-

pond positively to the l44(2).
01,1174 4,0769

A,

52-

.

- -

.2 674-
.

,. ,. . 3.4000 50

. 0
-

65., Mom the alde(e) in my classroom
verbs alone helping stadiums, I '
feel sore he /she is doing a sood

........ .

UP TIIPMAL
,

3.9013 52

.

:3017

t

CONTI%

.

3.7600 SO

66, if the aide() mere tnkes :or of !,46133314:1TAL:.
R classroom, the stokoht voold
leers lease 1

'

3.74SS S2
.

.3710

,- .

.

-
3 5E00. SO

. . .
07. If the aide(s) vets take* oat of LEPQMorm," 4.330134,.54

-.- .3234my classroom, the students mold -

recolorlass indiv4dmal Immo- , COMTIOL

-tiers sm4.acceseion.
r , ., .

4.0116

-1

49

14. The MAW.) ism elasiroom hes PIEPERINEWAL
helped improve

3.141E 50-*

.

b
.0249

.

Cho realise
Skills of my students. . C0.12701,. .

-

2.9592 49

69. The altip(gi in syClasersom he -MUDEZUL
tmcressed

3.4114

.

SI

-

-

ay efficiency in
commoc-rk,talatios to planning. l 3.4044 49

. -

.

70. The aide() 4a my classroom has MOSRIPINiTAL 2.2745 "S1#.

30
1117.:..

,

4

iscilmied emomicatyper eta .",

. cramawest*.
-,- _

%

2.2000

'A1.

,7i.,11. The aide(*) im sir cliiCrOmoiws suctamta 3.5000 32

-

- .0441b

.

,

helped improve the iltedents'
1CO211k.

I sell-Wogs.
'--': -1

3.0426 1.

,, liesposp- to th* eboorisame veils em'S point Xemlo:
,

. 1' 2. / 4 1 =

C, amplataly .

Completely
iiiSagr011, Arse.

.*,

* 110 4444 erelmis batmen the poops statieritaliy4iselficant

15
.1

p

I
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0

Table I-2s PK**CT ASSIST
VERSO ALOE COWIN,

-
P11111111,1.1Tf

....

LOU ,
. ,

59. The aldp(s) ie.., clnienqumneAmes MAIM 4.5000'14 .01,45 ..-

alien the maidens and their ;
lainda8 Proem* 3.5294 17

60. The .lie(s) Lamy classroom sjoye marmi , 4.2143 14
meting with me

. 3.6471 17

61. The ails(s) to my clueroogle 116137111 3.3077 13
hmewtm,gheble abont.01 re,841.08

3.1258 14.
. -

Aviriculue used is our school r ...
...

U. Thefaide(*). La 4 clhesroom'has, iliCll 3.5000 14 i500
.

jean well endmd,for his/her job s
2.8125 16

"
43. The 'isle(s) la mk clainoom &slot- ilA0iI8 3.1538 13

'% me effectively is the dligeosiskof
Ikitallest: reeding probiess 2:1133 15

f

64. Ms ethdemee Lamy elasernOW',tes- SLUM . 3.7857 14 .409C-
-.---pemi:vostrirly ti The a. (s?t

31 3750

-
17

.10
..., .

e

65. Whin the aldetsi 05-4 classroom
, a TZI 3.785? 14 6437lecke slosedhelping students, I

3.5625 16feel sure he/she is.Aolag a good.
.

:
66: If the aLle(s) were takes out of my 3.8571 14 .4ygg ,

clasenam- , thb Student pouldisaru,
3.5000 10less

67. If the aids(s) edits takesi out of my WIIIII 4.
.fr122classroom, thestudestswouid re.;.

3.9333 15delve less isdividual inetzuctlisn
annuities

.

66. The side(s) igmy classroom has 3.4167 12 .1237 ,helped improve_the reading skilled-

'f sir students 15students

69- The'alde(s) la my classroom has MARTIN 5.4615 13
.5322 -increased afficienc7 is relailisr

1 A11.411 3-.0667 15 1 .to plammingt, /`
.I. 41,

JO; The aide(*) la my tlasernm has = ;211.12111 i 2.7857 14 '
iscressedCemmucLicatine with ALL49

1.937.5f1 lb . "4"41

. v
geteste , L.

171. The aide(*) is my classroom has WARM
342°0°1 14.'--- .2778helped loprove the students' ALLAjr- 2.42861141self-bile -

-)

keeps/n to thd apove items were on S pain; scale:

, 5

Completely Complete!;
disagree epee

The, differeeca heaven thirtwo-

I-6

s..

;.11
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'Delo 1-3:

:

7 I
A A - A. 4.4103

, V
lo .-.

, 'A 1 ..
PDDIA811.1T1

It P

S. Tim vade(s) Lamy clasepsascarair
about the stedeataamd their
laarsima moires&

Patiamd
lista 4.2895 3$

//3-3-3Scoots amdi
-scut& 3.029 34

44L Ile aids(*) in mg classroom am joys
versus with 1116. '

Palm amd

Meta 4.1316

_____

'38 1
.

Itedta sod '

3.9118

.5776

34 i
'

61.- The aide(m) Lie, is
s knowbodealbleeboot readies

curriculum used Le ecbook

Nits N.1314

.

31 '
&rooks mad
sates& 2..8824

'

34 f'
. .. .

62. The aids$) Lair classroom boa been
veil trollied for bisfber job.

Pala and
, .. 3.0526 11

34
. ,

63.
.

The olio(*) law classrbas assist
ma effectively Laths diagnosis of,

Pain tend

Wets 2.4" 38 .1675
.Droote mid

. 2.2051 3..,

_ .141
'Tee Stammiii to wii-miligeili. cos

AM ..
lets

.....

I 4.1942 34 .5306

.

peed positive?, to the'aide(s).
....... kook, and

one" 4.0000.1 364.1

65. Met the aide(s) Lou classroom
Palm err
DM 4.4265 i 1 5062

.y
moats sloes helot* students; I.
feel sere baste is dolma_ a seed job.

Droste tad
gyms 3.8235 4 34

66. if the eide(s) mare takestest of my
classroom, tbe studemt voul4 leers

. ' less.

Pala sod
rigors 3.7632 34

Brooke tad
grump 3.5284 it .5407.

.

67. if the sidetsr'vere takes out of my
c , the students tioold re.
coils iii individual instrucckoe
mod Ictostion. Nth I,

.

Dabs and
mats 4:315$ 38

.

.567k
kooks NW
Ortsaa 4.1471 34

A #

64, Abe aide(*) Lary classroom boa
.

%Aped Leprous the readimi skills
of im student*.

Palm and.

Nets 3.6326 38
Prost, sod

3.1176 34

.116
A

69. Tbsaida(s) in my classroom bas in-
crashed* sificlescy La relation
.torlimmina.

=and
Nets 3.3947 37
'rooks and
ormsa. 3........3.5588 .34

.6432

'70. Tbe side(4) La ar pbossroom bus ie-,
cneammileariemicacillinorria, parents.,

T \

Palm mad
its

.

2.0411137

2.4412 34.

,2077
.Dracare.sok

Ortairs.

'4. ifs ailtb(s) to Illf classroom bas
'helped improve the students'
self-fonts.

film and

MU 3.5006 18 *1 942.
*rook' and

it 6
Ortadr, 3.0909 331

... v.
1

1811.6111111111 to the Ware liaise were oa S polat.ocalisi

1 . 2 ?
corptetaty. Completely
naegres

asses

II

5.

;r
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4

Jab* 1-4:' ' FALL Main QUESTIONNAINE RESULTS
MARTIN AND ALLAN

l ITEM

FOR METZ. !AU4

1. I understand 'mho; ESAA 117"

Project Assist pr am is
all about.

.

.2: The people. in the-WAproject
Assist Program bait been .of

assistance to 10 in Implement-
. ins the program in my class.

.

mgrz
PALE
MARTIN
ALLAN

METZ
PALM
MARTIN
ALLAN

4.5652
4.6000
4.3000
4.2.381

.i.7826
24571
2.2143

.2.3077

. The materials,provided.for
the ESAA Project Askist
Program havkbeea Adequate.
to meet the neidsof , ALAN
implementing the prOgram

METZ
PAM
MARTIN

A

3.3478
3.4667
16667
3.6923

N

23
15

30
42

23
14_
28
39'

23
15

30'

3,

Responses to the above it mere on 5 point scale:

-1 4 41- t
CoPlgtell Completel
disagree,, 'agree

-. Si
6

.10 441.
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Table 1-5;

0Vi.'".
....__... _AL.

.

44. .The aide (s) lately classroom tares

Mime the students 00 their
lingniairrniress

4.0406_ 62'.
.

ygge

.

4.0175 57

:45. The alde(s)(in my el/memos
aolois modtiog via ma

8949 63 .9604
.8727 55

46 The able(s) *rely classreladilLang
..1._,L_!, ,!.2.. 3:11

'

.6223'kaouledgeehle simot the
.. 3.4259

'curriculum samotis our schools
.-

47. Thu athde(s) has hese mall trained Latemarge 3.1429 63 t .9404
.. for Mnflost job. CONTIOL '. 3.1411 54

-

44 rate(s) in my ammo°.
me effectively La the

. 7

2. .0423

.

dlageseds of studemt.readIng
problems. f,

2.

H. linstudemts Le:my elmostoom 3.1300 .9607
mooed -positively to the =11112,

.
aide(s) .

3.8333

..L

JO: lbw the aids(s) in toy classroom
marts aloes helping students, I XPIRagnat 3.6667 60

%-
.

.1223
feel more blahs is doing s.. CONTROL

Samdejsb ..
.

3.8489 54

31.. If the aide(s) ems calms ost of -, 1021:10eNTAL 3.4754'.
a
.0612

my classroom, the academe meld CONT1OL
leers less . ..

,41

2.9444 4 .54

f
,

,. 52. If the alde(s) mos takes out of"
my classroom. the student would exennuarm.

.

4.1000 i 40
.

. .6472
receive less individual lastruc- CC40347L /
Lim mod notation . 4

4.0000
.

54'.

wi 53. The aide(s) is my classroom has 1111OLDeRIAL 3.7201. SW .0043_t

'
. helped improve the reeding CORD,

skills of sr students
3.6481 54

54. The aide() La, my classroom hal,
'last seed my off Le lbw an : 1;lall 3.910 58 .4040
rlaC196 to 3.6441 54olpomdinc

.
It-

55. Theaide(s) la my classroom hen 12/13111ggygi. 2.1724
W

58 .01172
focreased oommitrations addl. 0211110L

* parents 4 ' .*
24370 54

.-- .

,5i. The alde(1. in my clasetrOmobas;, 1:122112111/Ug.
'

3,2373 59

. /

.6044'

.

_ belied bestow the students' ,-' CONTE&
milt-times 4. , _

3.3519 54.

T ik

57. The sulde(m)4e my classroom hen pilymortAL 4.181"

-1

46 : .

meshed eo.-pperatively with me 0.4

-ship rear
.

4.0556 54

All respomess ire mods adeoriits to the following scale:
3 3 4 1

Completely , Completely,
disagree agree

The !Merger* because h. teit groups use statistically sighl1pcamt,

155.-
119
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zeal amid ,

P1014111LITt
WEL P

i
., 44. 16.4, alotel iii-M1 e rood cares

about ills *rodents their
.teerni".

Martin ... . 17 .5430
Allem , 4. .. le

_

45. The alk/e(s1 to ay classroom
oda, write. with me. ,

.

Hart is 3.7059 17

-

.6244
Alias 3.9231° 13

46. The aide(*) is my classroom is
Itmoetatlasmbl* about th noodle.
eon/eta= *0 in our echsels

Iketia 3.3333
.

18,
13

...
r

.6361
Alla* '3.5385

47. Us alders) las.,enem well trained
for laTalher job Nipio/ - .

r----,

Marti.
-

3.2353
P

..i.17,
13'

.8207
Allan .

.
. 3.3077

IP

4$. "The aidets' la my clasareem '''1-
mesas ta no effectively L. -the -'
dimmests of stpdamt reeding
problems

Marti* 2.6230 16,
.12

'
.22115

A

Allan 2.0833

49.
.

The St adepts le my classroom
respond positively to the
ale(*) ..

iisreis i
- -

3.6230 16

.

.8651
'Allem
,_ .

3.6921 13

SO.' Wham the mascot is ay classroom
oorka alma helping sealants. I
feel sure he/she a doing a
OW job

..

aortic 3.8750 16 .
.

.7981
Allam 3.7692 13

i
. If the aide(s1 sms.tabei out of

4 clansrommOthe students mesh
lests lose

Hartle
-

1 4.0625 14

,

.0187*
Alias 2.8662 13

52. If the aides) ems reiram out of
my classroom, the student mould
ireceive less individual instrer -
ciao and *creation

'
Harlin 4,3125 16 .1534
Ana* - 3.3385 13

.
53., The alde(sS la my classroom has

helped improve the reeling
skills of my,itaists

,

Hartle .16 3.6875 16 .

,

Aliso . 2.4167 12
-......

54- The aide(s; in *,ytassrpoo hes
increased mY-affielocy in &
relation to plareion , .

3.7500 16

...--

. .8651
.

3d16, .

"'di..$

3.6154.. -.-
.1714 '

13

16

.
.

55. The aide(*) is my-classroom has
iacraasod camouoicatibes with

,tenet,

,

Ilartio ,
AI lets. -.104 .397,/ 13

M. The 0146(0'4 wry classroom, hes
helps& improve the studentk'
self-lam

. .sr

Ilsetta 3400
.;

.3113
Allay 3.5385

-

,-.14 ,
' . li

57. lbe,dide(s4 in my classroos has
matted cooperativelOvitA es .
this year' . -

Mortal 4.3121 161
13

.2966'
Allaa i 3.8462

. '1
, . ._...- 1 -611:seep:rosse mere made according to' the Allowing scale:

.
ComplEttely ;,1 2 3 tr 5 tomplatoli
Illeogree agree

. The diffesece betimes the rem grot pas stattstically -stiniftcent .

4 1 C
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table I-7:
I

.,

.

MOOT 1 NOM

-..,

11944411.11T

1.49IL 4'
, .

O. ih.id.de(s) la my clasereem cares
about the student. sad their
learalm- peeress i

,,.__). 4.111

,111

.5252

'

0041144L-4.9302 43

44, Ths.eide(s) in my creseromm
engtigs.mching with me

-

Yr

_ITVINWSIITAL

,

5.9565 46

.

.7044

.

CONTIOL
.

3.4571
.

42.

..

46. The aids(s) tolicloasroem is
kmosisdgesbls shout the resdiss

curricOlui uved'in our schools

.

3.2979 47 .7445

CON= 4.5902 41

:---,

47. '16. aids(s) has beet -moll roamed
bit his/her lob

JUE=111211,..ljad
CONTROL 3.0976 41.

-4674 .

---
40. The ald.4.1 is my slasstoom

, mesists me-sAfecfively ia.ths
diaposii ot2stadant readies
sruhlis ,

,

wiNNINTAL 2.0$6

.---

45, .0467

<=TOOL
do

2.4190 41

.

44. The studemts in my classroom
respomd positively to the

*idols) .

wanicum. 3.9314 44 .8404
,CONTROL . 3.8740 ii!

50. -When theside(s) in my clasiroom
Corks alms belpieg students, I
feel sure he/she is Ming a good
lob

4244MINENTAL, 3,0056 k 44 .4202
COPTIOL c 3.9264 41

- . .

51. If the aide(s) vas takes out of
my classroom, the students mould

_learn loss

.
inuimorm

.

3.2667 ' 43

.

:3902
4

COPT= 2.9756'

'

41

.

M. If the aids(s) mu. taken out of
. my classroom, the stodeit mould

receive less individual iustruc-
ties Bed attention-

.

'

EXPLUNINTAL,

4
/

4.0227 44 .6575

r =,

,

CONTROL

-.

-4.1463 41
-

53. The aide( ) in my classroom has
helped impiOve the reeding
shills of.my students

.

127441NCITAt, 3.7442 43, :0954
.

1

CONTROL 3.2643.
.

41-
'54. The alie(s) is my classroom lies

increased efficiency in
mistime Earoplasmina

EalayelTik
4'

3 3095
.

.2449

3.6585

55. The aide(*) in my classroom has
iscreMseil communications with

1
parents

tnettegurrAL 2.0952 . 42 .4100*.
carT1101. 2.6098 41

. .

56. The aide(*) in my classroom has.
' helped improve ihe stedenta'

pakf-imess

VPIRDIENTAL 5.791 45 .9570

,

'CONTROL
. t

3.2927
.

41

Si. ' 4Th. ilds(al in my classroom has
morbid oll'erstively with me
this Tear

. --._

unaartorm.
. t

4.1364 k 44, .9559
CONTIOL

,

4.1220 41

_

A11 ivories. mere made according to the
.Ccoptetely 1 2' ). 4
disagro.

,

Ths 41t4Oreace eebees the too grew...ma

follaring. stale:

ogres

statistically significant.

I 97

vd



-SPRING TEACHER=OUETTIONNAIRE RESULTS FOR.METZ. PALM.
'MARTIC AND ALLAN FOR ITEMS 58 = 71

_.-:-!------- "
ITEM

.
PALM MARTIN ALLAN

. AP
58. Ffeel that aides should be taken out of

the classroom for all-day inser4ices
*

,

a. never.
b. nomorelihai one day per.semester
c0 no more than two days oer seawater

.

(1., no more than four days pet semester.
e. more than four days per semester

2.8000

5:

4 .

7

9

-

.

3.2500

-2 .

2

7

7

2

3:4118

1

-- 2
6

5

3

.

,3.6154

-,

1

5
5

2

59.1 understand what the ESAA, Project
Assist r-_ am teal", about 3.8000 3.1429

...

3.0000 3.34

60. The administrative staff in the ESAA,
Project Assist program has been of .

assistance to me in implementing the :T.
pkogram in my classroom.

.

,.

.,-.

3.2414 2.6816

.

't

.

2.6341 %2.3667

61. 1-would like for the'ESAA, Project Assist
aidel-"to be in my school again.next.year

. ,

4.5714
.

4,3000

(

-.

4.1395

.

4.0000
.

62..The principal at my achoolhas given me
the suppOlt I have needed from him to_
implement the ESAA, Project Assist in my

.

_classroom

.

.

i

3.2222

<

-

3.1579

,

6
,

3.6053

.

.'A

2.7857

63. I ,think that teachers (if paid.a stipend)
should receive some pre-school orienta-
tion and tra ng_next year concerning
Project Assist ides and mates.

.

4,1786

.

4.2000

. .

4.3617

.

4

.

y--

4.3548

64. If you agree wit the abovi statement,
how lotg should the pre-school orien-
tation and training for teachers last?

.
-._

a. 1 day . .

b. 2 days .

c. 3 days , '

d. 1 week-,
.,e. 2 weeks

.

.

3.0417
,

6
1.

5 ''

10
2

.

2:4737
-

6

5 '

2.
5

1

.

3.3696-
,

3

8

11

17

7

'....,../

2.6897

5-
10

6

5

3a ..,

65. The,materials provided for ESAA,Prolect
f Assist program have been adeqUate to meet

the needs of implementing the program

.

3.5550

.

2.5556

.

3.6053 N.A.
e .

66. I feel that the ESAA, ,Project'-

subseitute, aide position should be

.

...

2.8214 4.1053 2;8684

-

N.A.
continued next year':,,.

ti Table..continties on next 4age

. 1



'We 1-8: (coded)

s .:,

. --.

ITEM,. .
.-

METZ
.

P111i

.

MARTIN ALLAN
.

. .

.
.

. e.

67. The L.E.I.R. consultant has helped me to
implement the Lt.E.I.R. program in my

.classroom .
, 3.0357 2.9500

.

N.A7
c

Not.

,

N.A.

e
68. I ha4e:implemented the L.E.4R. approach.

in my classroom to a great extent :3.0714

.4

3.9479 N,A.
. e- N

69. The L.E.I.R. approach and materials have
helped my students to develop a more
POsitiVO self -image -

,

3.4138

.

3.3158 N.A. "A.iL

.

/0. I would like ourschool to continue
using the L.E.I.R. program next year 3.3500

.

.

N.A. N.A./d.3:1931

71. Which ofthi following curriculum com-
hinations would you choose for your

i
'Classroom next -yearZ

a. Basal only .

b. Basal for high achievers and L.E.I.R.
for low achievers "

c. -A combination of basal and L.E.I.R.

for All _ .

d. L.E.I.R. mainly,supplemented by .

rbasalf for "free" reading
.e. L.E.brR. only .

,2.8510

- 2

2

22

.

--
--.

1

3.0476

4

-

F

3
7

6 -

N.A.

ICA.

W.A.

V.A.

V.A.

Amp
_""I.A.

N.A.

V.A.
V.A.

N.A.

L. V.A.

N.A.

Except where stated otherwise; all responies

the following scale:

CoMpl ely Completely

diem ree agree

1

were made according to

g
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46.410
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2. Sim *fie(s) le oyAllaserems
.amjeye gorkims via dm. 0
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.
...

1

. ,

3. Ibe aido(s) to yr classroom is
baseledasehls Newt the ramliag
amcycelme wood to am school. '

.

.

, .

.

.

eo, ...L
1

i

.

4

. The 144(83 to my classroom has
bees well Liaised lac 161./bor

,

Job.

' a

4

er)

.
6

.

S. Dm &W(e) to .y clatooroom
assists is oefectivoly to the
dlageools of academe comfits
problem. .

.

e.
41:7"71 a

.

4. tbs smoked to wy classroom
reepead positlgely te the
abbo(s). .

. .

.

...0.

-

7. Nee .tha aids(.) to 47 clams-
. room work. aloes helplag at.
,dot. I *eel wor..../sho is
'delft aged Joh,

.

0)
o

.

S. It the lido(.) were takes wet
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0

.

hl

o . .

4e......m0

.

fi......... way
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O. lf,t16.1 aid() wort takes out
ay classroom. the steheat wool
receive laps leilmidual acres-
tie!' ..d lastreettes.

.

.

, .
t.

.. The elda(s) is or classroom bar
helped improve the reeling.

.skills of IV stodeac.

6
.

s

''..

,

11>*,
.

.

.

t. the aides) im ay as Ms
lacroser my 4ifficiermy to -
'slotted' to p3mob3g. .

. . .

,
.

.

.

+3 .

.

.

12. Th. alga() ie my clastoom 16a.
increased comoselcatise with

.

0
C1+

(r60')

.

.

.

13. Ii. aids() to my claioroom es
hotrod Wrong tbo 'coleus'
self-large.

. .

.

.

. ,

*4
)

1I.gew. to "she llama wort is a Ilse -peimt Inert seals:

2 3 4 5
. .

.Comp tely Completely

Ildearree Agree
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Table I -11:

4

Iwo

1

SPRING TEACHER QUESTIONNthE RESULTS FOR PROJECT ASSIST EXPERDENTAL SCHOOLS
(METE. PAIN. AND MARTIN) AND GENERAL CONTROL SCHOOLS (BROOKE. ORTEGA. AND ALLAN)

ITEM , METZ PALM BROOKE-BROOKE- ORTEGA MARTIN ALLAN

41.

.

I work wi Tit' .

Kinder a 1.1154 (19) 1.2632

.

.

.

.

(17) 1.4118 (26) 1.1538

.

17) 1.3529

. .
. I,

S12) 1.0000

42.

. ,

I t an 'UAL,
ole Assist aide

,(26)

.

(26) 1.7308S18)

,

,

1.77478

.

.

(17) 1.2941 1.4400

.

.

K18) 1.8333
.

' ,(13)

-

1.7692

43

..-

Wort with an ESAA,
Bilingual/Bicultufal
aide . , , _4(26) 1.2692

.

(19) 1.7805

.

.

1.1250

,(25)

,(25)

.

1.0400

.

%

.

(17) 1.5882
.

512) 1.3333

S14)4.2857

(13)- 3.9231

.

44.

,

.

The aide(s) in my class'
room cares about the .

students and.,,t4eir
.learning progress-

.

. _

'(25)*4.3200

,

(20) 3.8500

(16)

. : .

(18) 4.1111 (25)

(25)

3.8000 ,(17).4.0000

3.6806

.

.

(17) 3.7059

45.
.

The aide(*) in my
classroom enjoys
working with me

,

..

(26) 4.2308 (20)

,

3.6000

,

(17) 4.1176

46. The aide(s) inrmy
classrloom is know- -
ledgeable about the
reading curriculum
used in our schools

Y

.

4y.....1

(27) 3.4014(20)

,.

,

3.1500

. .

.

(16) 3.750

.

(25)

.

3.1600

.

,

(18) 3.3333 (13) 3.5385

47.

.

,

The aide(s) in My
classroom has been
well trkinedfor ,

his/her job

,

,l'

(25) 3.0000 (21) 3.2381

.
.

(16) 2. -7500. (25,), 3.3200

.
.

..11,

.

(17)-3.2353

.

.

.

(13) 3.3077

48.
.

The aide(s) in my .

classroom assists me
effectively in the
diagnosis of student
reading pmoblems

,

1251 29200 (20) 3-0000

,

.

LLEL 1.9375 S2

.

.

0.1

.

. 9

.

I:

. 192

I

19.3



Table 1-U: (coat 'd)

., ;
\

tt
*4

ITEM . -
METZ PALM BROOKE ORTEGA ,

.

MARTIN
..,,

-

49. in ay _-,

plassrooa respond goal..."

tively to the aide(s) '..(251

.

4.0400 (19) 3.7895

.

.

;

-(16) 4.1250
,

(25) 3.7200
L.

(16)_3.6250

t.

.

. .

(16) 3.8760

(13).3.6923
.

.. :

(13) 3.7692

I
..
ins) my.50. Vhen the aide(

ilksirooa works alone
helpibg students, I .

feel he/she is doing
a good Job c25) 3.9200

.

.

(19)

. _

4,'

3.7095

.. .

. .
.

.J

...

\416) 4.2500 ',1

.

(25) 3.7200

51. If the aide(s) was ,.
taken out of my class-
room,the students
woad learn less

.

.

(27)

.

.

3.2593

.

(18)

.

,

3.2778.

.\
:

:(15)'2.4667 (26), 3.2692 (16) 4.0625

.

.

.'

1

(13) 2.842
.

t

52.. If the aide(s) was
taken out of ageless-
roai,the students
would receive less in-
dividual instruction
and attention .(25)

.

..

4.1200

.

_

(19)

.

3.8947

.

.

.

(161,4.3750

.
.

(25) 4.0000

.

-

(16) 4.3125

.

.

, .

..
.

3.5385.

53. the aide(s) in,larclass-
_ Tombs. helped is

the reading skills of
ay students 4j253 3.88064

,

18)

. .

3.5556

...

..-

-. "
(16) 3.075 1

,

(25) 3.1600

,(13)

, . .

(16) 3.6875 (12) 2,4167

54. Thi aide(s) in Eyeless-
ram; has increased my

. effigiencv n relation
to planning. (24)

. .,

_

3.4167

.

(18)

.

3.1667

.

.

(16) 3.8125

. .

(25) 3.5600

,

. .
.

-
(16) 3.7500 (13) 3.6154;-

55. 'The aide(s) in my class-
room has increased com-

' munications with parents (25) 2.3600 (13) 1.7059

.

X16) 2.6250

.

(25).2.6000 (16) 2.3760 (13) 2.3077

19 19"



Midi I-11: (ceit'd)

111
. :

44,

air

..

A
MET PALM

.

mien- MARTIN.
1

ALLAN

-

56. The aide(s) in way class-
-.)- .

.

room has helped improve . .-
*P.

'. the students'self-imate125) 3,320Q.(18) 3.2222. -0.64 3.2500 (251 3.3200 (16) 3.(250 (13) 3.5385,_
.

.
.

57. The aide(s) in err .CLUIS . ,t;

,,

roam has worked co-oper- ; ) .'

.

.

tively with me this veaf(25) 4.3200_(19).3.8947 (16).4.2500 - (16) 4.0400 (16) 4.3125 (13)6'3.8462

4 nt_

S

A

ON.



ADMINISTRATION AND DESCRIPTION OF'TRACNER INTiRVIEW.FORM

This instrument was given to all clisirook teachers at Metz, Pala,
and Martin in whose classesTroject Assist Aides worked. The inter-
views were conducted in midspring, 1974, by Office ofEvaluation
'staff. Interviewers were evaluators, classro9m observers, data spec-
ialists, or evaluation interns,_all of whom had. either extensive in
terviewing experience or who had received training before, going out
to interview.

The instiument consists of.thirteen questions, most of them 4open-
/ ended, concerning the effects of Project Assist in their classrooms.

The instrument was developed to-yield information to the prOject co-
ordinator for planning the next year's program and to provide evidence
for certain current program objectives. The interview was designed to
elicit the frank and open comments from teachers which it was felt a.
mailout questionnaire might not have elicited. The instrument was

. 'developed by Project Asiist evaluation staff with,some input from the
project coordinator. The instrument vas not standardizes' nor validated
in any formal way. Howeyer it. was felt by the'staff-after using the
instrument that most teacher, answered thd-questions frankly and forth-
rightly:, In an informal assessment approximately 25% of the teachers
interviewed said that they would rather be interviewed then fill out a
__questionAaire.

9 /

4





(.1

INTRODUrtION
-

A ten percent random sample of parents orchildren at Metz and Palm'was taken. -,Ffom this sample interviews were conducted by community
' represeptativea from\these schools. Parents were asked questions
'.regarding Project Assistaides, the reading curriculum used in Metz .and Palm, .and their children's readihg progress. A more Complete
description of. the initrument'dsed in its .administration is found
attached to this report, -

.

OVERALL RESULTS

The results Of these interviews are given in the hollowing two tables.
The overall results seem to indicate that parents,at Metz and Palm
approve of Project Assist reading aides being-in their children's
school and feel thahey are doing a good job.

They react favorably toward the idea of children learning to read bywriting stories about their'own experiences and ideas (a ,fechnique)1, and indicated that their children had indeed brought home
stories that they hid written in school this yeit.,

Metz and Palm parents teAdedto feel that their children read, betterthis year than last yearand that their children are more interested
in reading.this year than last year. However,,;they are somewhat less
certain that their children read as well as thy, should be readf;g.

7

,

COMPARISdNCOP METZ AND PALM PARENTS
.\\

Mothers at Metz and Palm and fathers at- Metz and Palm were compared ontheir responses to each of the seven interview questions (see Table` -1).The only iignificant'diffe'rence
found between both the mothers and t

fathers at the two schools waithat Metz parents feel significantly
stronger than Palm - parents that their children are,mort interested in
reading thp year-than last._

,

.,No significant
.

differences.were found between Metz and Palm parents on '\any of the other interview questions,
although there were nonsignificant 'ydifferences on most of the Other questions in favor of Meq.parents.

(N 4
. .--- \Parents responses were broken down bYAgrade level, and are porteayed inTable J-2 attached to this'iepoit.' However, so few responses are faund-in some of, the groups as to make statistical.analysis of the questieihAie,

value. , Consequently,: theae analyses were not performed.i

%

:

2
J-1

00 a

o
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-fo

commis& OF FAXEN* ferriF4E4 RESULTS FOR mETZ VS. PALM
-

item '

.1.,.....4,..
GROUP

, KJ1N

1, Do you'feel it is a good
idea have these aides
in your child's school?
I. Ifo'-

_ 2. Csatt d&ciae i
3. Tee ' 7 .

a

Metz mothers 39
'

2.7444

.

., 9281
Palm mother.
rs.

31 2.8065

Metz fathers 19 2.9474
.2282Pals'fathers 10 2.8000

2. Do you feel that these
aides in your child's
'school are doing a good

Job?
. ,..

1. NO, , .

.2. Can Necide
3. Yes \

.

,

Mataaothere

e

38 2.8158
-

.2225Pala mothers
.

30 2.6667

Metz fathais 19 2.8947 .2834
Pali fathers 10 2.7000

n. .3. .- you like idea of
your child .arning to read
by writing s ories alsouibis"'
own exper -.--s sad ideas?
1. No .

2: Can't der .

3. Yes

Metz mothers 39 . 3.0000
. 02 33 '.. ,_

mothers
,. . ...
'W "j11

bets fathers . 18 2,9444 .1682.
Palm fathers

.

10 2;7000

4. Do you feel y child '

. leads as well mk be should
be reading?
1; No
2. Can't d- ide
'3. Yes

Metz mothers
<

..

38 2.3684

.

.

.1454Pala mothers .- 28 2.0357

Metz fathers 19 2.3684 4921Palm fathers 1.9091

5. Has yOur c Ild broue tt home
any of stories that he
wrote in pool this year?

,-1. No .

2. Can t decide
3. Ye

Metz mothers

.

38 -214211
.

'9549Palm sorbet-I 30 2.4333

Mats tethers 2.4500
.

,§752
4111 tattlers . 2.6364

. Do you feel your, child reads
bette this year than last
year
T.

-2. can't decide i'.

3 Yes

_

Metz mothers .38
.

2.6842
.0723Palm mothers 28 2.3929

Metz fathers ,20 2.8500 .

11 9 6
alm.fathers ,. 10 2.5000

1

. DC you feel your child is
more interested in read-
lag this year elan last?

. 1. No

2. Can't decide - t
. 'Fel

's Yell

.

Metz mothers 37 2.7438
Palm mothers 29 2.4138

.01954
.-

Metz fathers 19 3.003

'°.
)68*

fathers 11 2.5455
.

Total Scores

1. No \Mktz
,2.. Can't decide
3, 'Yes

.

. ,

mothers 40 18.4958

.

.2733
Pali mothers 31 17.6435

Metz fathers 20 l9.)657 1017 -
Palm fathers 11 17.9011

.

differenceebstween the two groups is statistically significant.

A

201

A
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Table .1-2: PARENT INTERVIEW RESULTS AT ME AND PALM INOUE DOWNY SEX OF
PARENT AND GRADE LEVEL

'vs

-
01.0.2 r

Total

()If) 2.7,49 1

. 1 2 . ,

I. Do yee feel it Ise feed
Ides to Imo these aides
I. your clald's school,
1. Ile

2. Comet Melds -4..

1. Tea ' A

Meta mothers I) LAM 13) 2.4615
.

6)3.0000 12)2.0167
wooers

g
.

7) 3.0000
-.1. ), I,

(3 0000

12)2.--

7)3.0000

31) 2.WAS '

111 2.9474
. :IiiZZdab fathers 1 3.0000 toi.

.

1. Do you fool that doss*
Wee in your child**
sehool are ilioles a pod

I. Ile

2. Cant icicles
I. Toe t

Vets.sacto - , A . ;NM .!2

.

8 5P
Pale mothers 10) 2.7000 12) 2.4447 30) 2.4447

2.0947
Isle fathers 1) 3.0000 3)3.0000 I' I-

I
l

111. you ltho tlw Idra of
your 010114 lesrnion to
fit ad by orttlitCstottes

shoot his own overleaf:co
bad 'Won?
I.. No . .

2. Can't 6;ofif

3. Too ',..

00

.

1

' .... , 12 3.0000
4

141) 3.0000
Pals 1°611T'

Mktg fathers

7), 3.0000

4) 3.0000

(9) 0-0000
.

(5} 2.8000

10) 1.2000

41),0000

7) 3.0000

4) 25000,_

4 3.

22 3.0000

12). .6331

7 2.71571_0_)

(10) 2.5111

2.4444
X10) 277400

MO 2:3664

Pole lathers
-

1) 3J1000

.-
e .

(1) 3.0000 -.0.) 2.8000

.. .

------

, '

1) 3.000 3) 33

14.14 you fen., your cia.l4
''rve$411 sa welL sa he
sboatd ha nendlee? -

1. Ile

2. Coo't doc$441
3. Teo

Mots *others ) 2.1111
Air

12) 2.4247 7 2.3000 4 2.5000 6 1.5800 (12 2.5033
161. .64. .e.

Mretz fathers

s . '

(4 2.2 4.

'for friwris

c -

(2) 1.0000 5) 2.0000 -,---.. 1) 1.0000 ( 4) /.0000 II) 1.2091

5. .i your child brouaht
hoop say of the stories

that he wont* In school
_

-

IS 001:t0---
a al 1(4 ri 6) 2.3333

(12)..2.J407 0
( I/ 2,3133 --, NS 12 2.83 38 2.3684

thio year?
I. ft? ; %,

2. Coo' t
.. wiz forbore (4) 1.5000

I) 3.0000

(4) 2.4447 ( 5) .2000

3.0000 5 ."...2 MENEEMPOW
0414

1. fos fathers .
. 2.4: 1) .6 .

_1410

Ir. De you foil your child
roads better MI6 year
tbs. last year,

-

1. so
2. fre't *told.

'

Mgt mothers
FiliTi;ibers

tz , " .

I 2.5556

1(1)

11) 2.5833 10 2. ... 2
4 .0000

4 . '

( 9) 2.1111

2 3

10) 2.3000

, .

122_2.4167 (28) 2.3921

20 2.6500
. . liwin:...-is 1 3.0000 5 2.0000 ---- 1) 3,0000 3) 2.3333

12) 2.2500

9I0) 2. ..

r Do you fool your 49144
to more, lacerated% ,Etcz
rendine this year thee
last?
1. So
2. Can'tereids
3. Tes

.

sutlers

1.31141r.711F.

I I

'

eliFfir"71.-6-arkiNES

on
6

41 2 4)7) 2.7838
129) 2,4136

...

(11 ) 2.1415

Palm mothers
2.4167

Ileta tetkors

al (others 1 .0000 ( 1) 1.0900 ( 5) 2.4enn - - - --

.0
I) 2.0000 4) 2.2140

Total Scores
1. lb
2. Cse't decide
3. Teo

4,

'

-

Total Nett

00.111111 5I 17.7 3 1 7 .,,,

Jo

11) S.@ .4000 I 18.0000

.

12) 19.5000 140) 14.49"Total Palo
birgam 4 7 458 1.000e

.,0
...

3)111.f467 12) 17.7500 lib 17.6435

..

Ill) 17.90111

Total Metli
..

Total P
fathom

(
... -

O .

2) 17.0000 0:49.0000 t 5) 104000
..

I) 16.0000 47 18.2500

.

2 0
-3

174..
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g g g Ion as DES RIPT1 Ii PARENT itiTERVIEW RISTRUMENT

4)

The Project Assist parent-ipterviewiwal*iibainistered,in wily Mai 1974,
to a sample of ten percent of the parents of students who attended
Metz and Palm-who were chosea by random numbers. The interviews were
conducted house-to-house by ESAA community liaison personnel at Pali
and Metz'schoOls. They yisited homes on weekdays during, and after
working hours, calling parents first for their convenience. Sampling
error may have occurred sincenot all parents- sampled were, available
or willing:to be interviewed. .

1 ,t

In all cases the interviewer read the quotations- aloud to the parent(s),
then marked his or her resPoases on the .interview form. Therefore,"the
interviewers net prior to the interviews with the evaluation staff for
a discussion of Interview techniqUes and an explanation of each inter-
ew question. Ways of paraphrasing the more-difficult questions were

disZussed as well as correct interpretation.of parents' answers.
Since each-question was written in both English and Spanish, there was
also adiscussion ot.language or "code" switching.

The instrument oonsists of seven questions concerning the parents'
opinions of the concept and work of the Project Assist reading aides,
the elementary reading program, and the progress of their children in
reading. The instrument was developed by the project evaluation staff
to determine the attitude of the community toward, the project. Both
mothers' and fatherly responses,were solicited; the sex of .the parent
responding'is indicated on the form. A copy of this instrument is
attached to this report.

2g



Parent lets/view
ISM Pilot Project Assist

AUSTIN I1PFPF4DFMT %mom Diming

fehool

beta

Grade

01

In addition to the bilingual program. there is Soother project at your Child's iihool this

year called ?select Assist. Pro-lett Assist is a reeding provemithich puts-teecher aides

in the classroom Aer help the teacher teeth readisg'to children. These aides mere crating

tit iota:Mae reading before schs,n/,start Thil school feels that this extra help in.

thelliasSroon allows stedeets'to receive more individual instruction from an adult and

will help studests.v

Maas del protrans hilienge, en este Ais hay otro programa en is eseuela de su aili.

"Sellans Project Aselit. Is eats PrograSIrlos asistentes *rodeo a las nesetras se"

ensaarles a leer a los estudiantes. Los mist/otos recibleron entreesmiseto em gismo

eSseterles a leer a los slams. Son lowasistentes. esperamos ?Decade esteigamte

recibe mac ipstristelln por edultos:.

Do you feel it is a good idea to have these aides in your child's school?

tree ud. que un asisteste debt syudsrlo sle meestrat

Mother 1 2 3

lather 1 -2

Couwents:

Jb Can't decidit
No Indeciso

3

Tee
51

.

2.' Do you feel that these aides in jir child's school are doing a good job?

tree ud. qs, los asistente. hates verbuss trebajol

bother 1 2 3

/ether 1 2 3
No Can't decide Tee
no Iodeciso Ii

Commits:

3. Do you like the ides of your child lemming to reed by writing stories about his owe
azDarimmama amd ideas?.

.4A ud. le gusts gm suolg, &modal leer per
1%
espribir mentos de so propia vide y

exPeriallictile

Nether 1 2 3

Tabor 1 2 3

el-paw
2J- 5 204

. 4



I
.4. hp wry feel your child fr_ads as well as he should be reading-?

cr.... .4 or nu niiin ler. ran hien mom debt.?

Mother 1 Z 1

Tattier , 2 1
No Can't Peeldti, Tee

laisciao ' Si

Comments:

. I.,, '
S. .110 your !Mild brought home any of the stories that he wrote in school this year?.

tilt los' CodntOe III. hit escrito su na, en is escuels. ha traido woos Is case?

Mother 6' 1 2 3
,. .

. rather , 0 i 1 2 3
. I

No :., Can't Decide Ti.
No Int/acts° Si

'Coemeate:

. 6. On you.' feel'your child reads better this year them last year?
;

. iCrbe,ud. mug su alZo lee (me)or o pebr) este ;no qua el sue pasado?
;

Pbtbar 1 2 3

rither 41 1. 2 31%, 1 No -' Can't Decide Tes
No Indsciso Si

AP
Comments:

I et
. *

7. Do you 'fief your child is more interested in reading this year than last?

IA so alio is gusto leer (mis o memos) *eta row qua el aiso pasado?0
. .

Nether 1 2 3

,dher 1 2 3
No Can't Decide Tee
No , Inaba's° Si

Ceara.

J-6'

203
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APPENDIX .

INSTEDMINT Warr

6

EINDENT INTENT= WOW

DAte/Petiod of AOmdaistratio;j

Populations

.

Dag Collected by:

1

Data Collection ass:roil:6d by:

4

woe

Nora and April, 1974-

267 elemestary'And jualorbigh students .

4t Nets, Pala, Dartii,"DroOke, Ortega,
and Allan *Owls

Project Assist Claperoon Observer,

Office of tvaluatios

20E .
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Students 1146 interviewed at each of the Project Assist schools (Metz,
Palm, and Martin) and at the general aide control schools (Broad,
Ortega, sal Allan).- Only students from grades 3, 5,, 6, 7, .and 8 were.
Includedle this survey. The purpose of the interview was to "asses
the attitudes of students toward the use ofaidee os Instruct/maga
personnel. Interviewers verb the two classroom observers imvolied in
the evaluation of Project Assist and two additional young Malts alio
volunteered to help with the interviewsi Amore compiete description
of the instrument used and its adlinletration is found attached to
this report.

Statistical comparisons
4
(t-iedts) were swim on the student

-

data for the fallowing groups:

1. All Project Assitt echoing vs. ally geserel aide control Ichools
2: Project Assist junior high school vs, genarafalde control

junior 100.
3. Project Assist elementary schools vs. general aide control

.

elementary schools
4. Nets Momentary vs. Palm Ilementery (botb,ProjectAssist schools).

The results of these comparisons are found in-the four tables attached
to this report, and; are discussed below.

r
RESULTS

Students at both the experimental schools asd at the geseral aide control
schools indicated a rather positive attitedatoward the aide as as instruc-
tioeal person. The only significant difference found between all Project
Assist students ietervisied and all control students isterviemed was
that Project Assist students waressore likely to seek out their aides
for help is reeding then amities control students (see Table L-1).
This could be interpreted tha students search out more help from readies
imstrectiosal aides them from son-latructioeal aides.

There were so significant differences found between studestsat the
esperimsstaljunior high. (Martin) and the general aide.....rocol junior
high (Allan) on this sale (see "Table P..2).

The greatest differences in student attitudes toward their aides were
observed when Comparini the elementary Project-Assist stddests with Atha
elementary control students (see fable E-3). Control students had a
stronger desire to bass both an n-aide an4 a teacher in the classroom
then did the Project Assist students%

However, slementary,Project Assist
students indicated a greater' willingness' to ask assistance is reading



_

AD

from their aides than did the control students. Similarly, when given, #

a choice, the experimental students showed a greater will to choose
the Aide to help then reading than did the control students:

As a finaranalyeli, Nets and Yale stets' responses were compared, and
some differences Were found (see Table Et9. Palm students indicated
that they'are more likely to. go to the aide for assistance li reading
than ere Nets' students. 'Likewise, Pam students also indicated that
if given ii,chnice.they were mat* likely to champs the aide -to teach the"
reading than were the Nets students. The total scores on student inter-
views indicate a difference in favor of Palm students, although the dif-
ference did mot quite reach the required level of sigaificance.. _

I

K-2
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Table K-1: STUDENT INTERVIEW RESULTS (PARING ALL EXPERIMENTAL

SCHOOLS (MARTIN, PALM, AND METZ) WITH ALL GENERAL AIDE
CONTROL SCHOOLS (BROOKE. ORTEGA. AND'ALLAN).

[ .
.

-

not_ . ...GROUP -....-

.

I I

PROBABILITY

- LEVEL P
..- t

6! Would you-rather have an aide
and a teacher in your rotas; or

.
just a teacher?
1 Teacher
2 'Aide and teacher

.

*

Control 1.7925

,

106 .191

I

'

Experi-
mental-

.

-

1.7179 156

.

10. If you need help in reading,
who ig tHt room do you usually

F.
go to foe' helps 1r

--.,

/1 Teacher 'w .
4

2 Aide or teacher .

3 Aide

Control,

'

1.1238 105 -

.

(

.

.004

%--

*

.

.

Experi-
mental

,

.
4
\

1.4586 ..157

...:
12. 'Apo you get more here when the

4 rteacher'and the aide Ore in
- the.room,"than when just the

teacher is there?
.

1 No'

2 Not sure
.

3 Yes -

.-

Control

p

- 2:4771 109

4

.663

4

-

Expert-
mential

..

2.4304

.

158

.
..,

13. If you had a choice, who would
you like to teach you reading?
1 Teacher
2 Aide or teacher
3 Aide Ar-

'Contiol 1.4630 '108 .203

.Experi-
mental 1.6178 157

18.' When your aide' is in the roam,
does the teacher ever have more

C time to work with you?
1 No

.

2 Maybe
3 Yes

Control

.

2.2477 109

,

.862

.

.Experi-
mental

.

2.2278 158
,

.

148. Would you like to have an aide
again next year in your room?

- 1 No
2 Maybe

3 Yes

.

Control ' 2.724$ 109
.

1

.783

.

.

.

Experi-
mental

'

2.7025

.

11

158

.
. .

TOTAL SCORE ;-

1 . . '

I

Control 11.7248 109 .369

.

Axperi-
mental 12.Q190

. ,

158 ,

The difference between the two groups is statistically significant.

K -3
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. \ablc K-2:

4

STUDENT INTERVIEW RESULTS COMPARING EXPERIMENTAL JUNIOR
HIGH (MART1H).WITH THE GENERAL AIDE C61TROL JUNIOR
HIGH (ALLAN)

.

ITEM GROUP A
N

I PROBABILITY
LEVEL. P

.
.

'6. Would you rspher have an aide
and a teacher in your room, or

. just a teacher? - ,

1 Teacher
h

.

2 Aide and teacher ,

MARTIN 1. 7 43 .611

.

ALLAN 1.7400 50

.

10. If you need help in reading,
who in the room do you usually.
go to for hap? .

1 Teacher
2 Aide or teacher
3 Aide

I

MARTIN 1.2222 45

_

.702

ALLAN

.

. 1

1.3000 50

.

12. Do you get more help when the
teacher ihd the aide are in
the room, than when just the

.

teacher is there?
I No -

2 Not sure
3 Yes ,

MARTIN 2.4444 45 '

.

--:731

1

.

ALLAN

i

2.3800
t

.

.

50

: . ,

.

13. If you had a choice, who would
you like to teach you. reading?
1 Teacher
2 Aide or teacher
3 Aide

MARTIN 1.6222 45

.723

,

ALLAN

.

1.7000

c

50

d

'16. When your aide is in the room,
- -

does the teacher ever have more
time to work with you? k

1 No , -

2 Maybe.

- 3 Yes ,

MARTIN 2.0222 -45 .626

.

.

.

ALLAN '2.1200
.

.

50

18. Would you like to have'an aide
" agaft) next year in your room?

1 No .

2 Maybe
3 Yes .

MARTIN 2.5778 45 .908

.

.

-

'ALLAN 2.5600 50

TOTAL SCORE
-

MARTIN 11.6000 45

.764

.

I ALLAN
.

11.8000 50
0

No significaUt differencwere found between the two groups.

K-4
.

24

_ 1

1



0

Table K-3:

1

STUDENT INTERVIEW AESULTS COMPARINGaXPERIMENTAL_SCBCOLS
(METZ AND PALM) WITH ELEMENTARY GENERAL AIDE CcoNTROL.
SCHOOLS (BROOKE AND ORTEGA)

.

ITEM
.

GROUP
. PROBABILITY-

LEVEL P

6.

r ;
.

.

Would you rather have #n aide
and a teacher in your room, or.
just a teacher?

II. Teacher
2 Aide and teacher .

-

Brooke &
Ortega

__ _ _ _ ilk

.

1.8393.

.

t
.

56

_

.038

.

*
,

Palm 6-

Metz

, -
,-

,

1.6903 113
.

10.

.

;

If you'need help in reading,
who in the room do you usually
go to for help? ... .-

1 Teacher
2 Aide or teacher
3 Aide

.

Brooke &
Ortega

.

.9636 -55

. .

.---,
....

J.000
l

*
'Palm &
t.Metz -

.1.5536 112

12. Do you get' more help wfief the

teacher' and' the aide are in
the room,,than when just the
teacher is there?
4. No .

2 Not sure .

3 Yes

'Brooke,&

Ortega 2.5593 59 .316
:

Palm &
Metz

1

--4.

2.4248 113

13. If you had a choice, who jiould
you like to teach you reading?
1 Teacher
2 Aide or her .

Aide

Brooke &
Ortega

.

1.2586 58

.

.016 *

Palm &
Metz

.

1.6161 112

16.
.

`-ak mi,

When your aide is in Ore room,
does thi=teacher ever have more
time to Wiorrk with you?

l' No \
2 Maybe :\

. .

3 Yes

.

Brooke &
Ortega

.

2.3559 59 .744

%Palm &
Metz 2.3097 113

18.

\.

Would you like to have atitti#e
again.next year :in your Aram?
1 NO _

2 Maybe r °

3 Yes 'Metz

.

Brooke &
Ortega

e

2.8644 59/

.

.225

Palm &
.

Z.7522 113

r

TOTAL SCORE Brooke &
-Ortega

11.6610 59

.145.

,

Palm
Metz '12.1858,

'1

113

* This difference was statistically significant.

O
K-5
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-Table 1-4 ; sTuiarftwrititymw RESULTS COMPARING Min-AND PALA

. .
.

1T NM - ORVP
.

MIAN N
Probability
Level .P

.

'. .

6. Would you rather e an
aide and a teache in

.

Metz . 1.7?27 . 22

4',

.

.356

....-.

.

your room, or jot a .

teacher? . .

1 ,Teacher %

2 Aide and teacher.

.

Yalu

. .

'

1.6703

,

.

91

.

Id. If you seed belp to
ireading, who in the'

hats
-

.

1.2381
I .

21

.

:

.036

,

-

*,

.

room do ,ou usually go
for help? ,

1 Teacher -

2 Aide br teacher'

3 44de : ,//'

';

Palm .

.

.

.

,

-
.

1.6266

. '

.

91 ,

i

ll. 4 Do you get more help when

the teacher and the aide
are iwthe room, than
when just the teacher is

'there? : .

t
/ 1 No ?

2 Met sure .

3 Tea. Metz
,

2,045
,

22

.858

.

.

.

.

.

.

.

Palm

-.

2.4176

.

'

.-

91

.

13. If you had a choice, who
would you like to teach
you reading?
1 Teacher
.2 Aide or teacher
3 Aide

.

,

Metz 1:2857 21
.

.048 *

Palm'

.

.

1.6923

..

91

16. When your aide is in the
room, does the teacher
.ever have more time to
work with you?
1 No

2 Maybe
3 Yes

..

Metz 2.2727 22

.836

.

.

.

,

Palm

,

2.3187

.

91

.

.

. ,
.

18, Would you like to have

an' aide again next year
in your room?
1 No.
2 Maybe

vg

3 Yes
.

Metz' 2.8182 22

.589

.

.

*

Palm
.

2.7363. 91
.

A

. TOTAL. SCORE

.

.

Metz 11.4545 22

.069
Palm . 12.3626 91

.* The differences between the two groups arcptatistically significant.

.K-6, 212 w'
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ADMINISTRATION AND DESCRIPTION OF STUDENT INTERVIEW INSTRUMENT'

The project Assist student interview was given to students at Metz, -

Palm, and Martin Junior High, and to an equal number o students at.
Ortega, and Allan Junior High. At the junior highs, stdden.4.0

at all grade levels (6,7 & 8) Were interviewed; only third and filth _

graders were interviewed at the elementaryiscbdole. At eachschool
fifteen students were interviewed individ ly `at each of these grade
levels.

Obseryers from the project evaluation st administered,the instruT\
went .in mid-spring, r974. Students were sen by random-numbers from
the rolls of each school. Teachers were advised of the-need to inter- .

view-students and' cooperated by excusing them for 15-20 minutes from
class. The interviews always took place in: the nearest quiet place
where students would not be overheard, oftenin'a corner of the
school library. No special training was used, but the observers pric,
ticed the, inter-view-with several student* AgCif"trial run" before in-
terviewing the study subjects.

Problems with the interview administration were frequent but not
critical. Students were often absent or. had cl4nged classes. In
theie cases more students were randomly seleete Sometimes teachers
were testing or were otherwise unwilling to rel their students.,
This caused some delays but no serious pfeblens

The instrument was a series of 18 quest -tons developed by
.

the ProjeCt
Assist coordinator and evaluation - stiff; Some items were designed to,
help the student feel talkative and at ease,' ethers to camouflage the
critical questions on teacher lades and readtng.' The remaining six ,

key, questions which were 'the only ones to be' coded for data - analysis
concerned the siddents' opipions:.of teacbti aides. _.:

V .
The interview was designed speciWally to measure student. opinion in
light of the following' procestobjeitive: "Students will have afavor-
able attitude towarthe use of aides as instructional reading sides.".-

--kcopyof this instrument is attached to this-report. ,

. ..-- .
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AUSTIN. INDEPeNDFAT SCHOOL Digi:(UT
Office of Evaluation

PROJECT ASSIST -

STU,DENT'.-INT.ERrV1EW

Student School

1. What grade are yon

2, Wht is your teacher's. name?

3. What 'is your aide's name?

4.. What tub'pect do you like best in,schoof? .

r .

4-

,

5. what ;objectdo you,have the most tronblewith in schooll
I

.-

1b.
a,.

'Would you rather have qn side and ateachec in your room, or just teacherf
I, '2. .

. Teacher .; 1- Aide, and teacher. A
. -

'7. Wbo teaches yob reading?
.

.
.

'. 8. What do you nor like about your eacher?

..--V. What do you not like 'about yatic aide?
I. . ' .,

'

-

_____10. 1f'you need help in roadilig,'wbo in One room do-you usually-go to for help'.
- I . 2 3

Teacher
. Aide or teacher Aide .' tither

z

. .
.

,--
I. What would you like b' do when you grow up?

12. Do you get imire help w hen the teacher and the
when just the 'teacher is there?

1

No

aide, ere_ In the.. room,

2 3
Not sure Yes .

13. It you had a choic , who would'you like to teach you reading;
1 2 3

Teacher Aide or-teacher Aide ther,

14. What does the aide do that the teacher doesn't' do in your

How many bopks have youread this year?

16, When your aide is in the room, does the teacher ever have mor time to ,work
with you?

1 2 4

No Maybe. Yes

on!

than

1

ty.

Jas.'

e 4 '

whir do you' like, to do in\ibe afternoon when you gut out of schoo

Would yoU\Jike 6 have an aide again next year to your room"
I \

. .3
No

\
Mayh

2 1 ie
Yes

y <<

K-8

A

a



APPEWDIX L

INSTRUMENT REPORT

AIDE QUESTIONNAM REPORT

Date/Period of Administration: October, -41974

Population: Project Assist aides at Pala, Metz, Martin
and Allan-Schools

Data- Collected fly: Office. of Evaluation Staff

Data Collectilin Supervised By: Offi of -8Valuation

215
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INTRODUCED:1B 1
.

il

A questionnaire was administered to aides at the Project Assist schools1 'in October, 1973. This questionnaire was designed to measure the degreeof coopeiition and acceptance aides had.foupdamong the regular school4

staff. Amore detailed narrative of theidministration and descriptionof this instrument is found at the end ofvthis appendix. The aide'responses are described-below. .--)

. ..

11.

=mum
.

. i

i .Mets Project Assist aides had a more posive response to almost all theit. than did the other aides at Mets (ESAA Biliegual/Dialltural aides,Title I aides, AISD aides) (see Table L-04

There was little difference betiven Palm Project Assist aides and otherPals aides tosithe questionnaire items. .Palepaide responses to it #7indiCate that at the beginning of the year (October) Pala teachers Aid'4 not understand What Project Assist aides were capable of doing as wellas they underStood what the other ralm.aides capabilities'were (seeTable L-2).
""*....,/,

It was possible to compare Martin aides with Allan aides.(seTable L-3).-Oh almost all items the Project'Assist riading-aides {Martin) gave morepositive responses than did the untrained general aides (Allan).. MartinProject Assist aides were-not competed to other Martin aides, becausethere were so few other aides' at that school.

t

IUMM4
el

At the beginning of the firit7project ;ear, Project Assist aides reacted,positively to questions about the -cooperation and acceptance extended____4_:then by their respective school staffs. It would appear that trained -reading aides felt more accepted by teachers law did untrained generalaides.

It

21C
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Table L-1: NM AIDES' RESPONSES TO AIDE OUESTIOIVAIRE ItEMS. OCTOBER. 1973

S

1. My teiebers take the time.to plan with me.

-My teachers give as freedom in the classroom.!

3. I feel that my teachersire confident in my ability.

4. I fbel free to Offer suggestions to the teacher.

5. I can talk to my teacher about probleii.

6. Generally, my relationshipith my teachers is very good.

.7. My teachers-know mbilt I am capable of doing.

8. General ly, my teachers do not overwork me.

9. Generally, my teachers do not and ermork me.

10. The principal makes me fiel impOrtent to the school..

11. In general, I like working -at the school.

Nicci Assiut

12. -I feel fillitHI am an important part of'the school team.

13; .The 'coordinator really cares aboUt am success as an aide.

0.0
Completely

. Disagree
r

C

1.0 -2.0

di.

3.

A I E g P 0.N S E S

L-2 217

4.0 5.0

Completely
Agree
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Table L-2: PALM AIDES' RESPONSES TO AIDE QUESTIONNAIRE ITEMS. OCIDIER. 1973
.

Al

E

S

.

V

My teachers take the tine to plail with me.
. P,

2. My teachers give le freed= in the classroen.,
sx 44,E

3. I feel that ay7teaChers are confident in say ability. 0

4. I feel free to offer suggestions to the teacher.

5. I can talk to my teacher about problems.

6. Generally, my relationship with ny teacherris very§ood.

7. My teachers know what I an capable of doing.

87. Generally, my teachers do not overwork me.

9.' Generally, my teacheri do not underwork me.

10. The principal makes me:feel important to the school.

11. In general, I like welng at the school.

12." I feel that -I as an important part of the school team.

13. The coordinator, really cares about my Success as an aide.

L.

1/0,

Completely
Disagrie

2.0 3.0 4.0 5.

Complete'

Air

2 1 S
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Table L-3: EAET1S AIDES' ROUSES PEWS ALL* AIDES'. *SPOUSES TO AIDS

I

T

E

S

0018TIONMA;* ITENSt OCTOBER:1973,

1. My teachers take the time to plan with me..

,2. ,Mfteatheis give ma fried= in the clabsroomi
,

3.. I feel that my teachers are confident in my ability.

4. I 'foal Tree to offer suggestions.to the teacher.

3. I scan talk to my teachei about yobleas.

(6. Generilly, sty relationship mi.& my teachers is very good.

7. My teacher know what I am capable of doing.
S.

8.--Generally, m/steachers do not overwork me.

9. Generally, my teachers do not Wnderwork me.

10. The principal makes me feel important to the school.

11. InIeneral, I like working jet the school.

U. -I feel that j am an important, mrt of the school teas.

13. The coordinator really cares about myxsuccess as en alai.

4

1.0
. Completely

Disagree

2.0 3.0

`AIDE RESP011SES
a

2ic

.4.0

0'

5

5.0

Completely,

kir?*
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922A21911 AND DESCRIFTION OF AIDE QUESTIONNAIRE FORK

,

.

.

_

.
.

lb

. ,

,./

il
we

.The'Aide Questionnaire was given to all reading and general aides at

experimental and control schools. ,The questionnaire s delivered
'. to the schools by theprojec evaluation staff in October 1973. The

II

'aides completed the forma on their own. time.

There was one problem which could have affected the validity of the

i
by the.project evaluation staff to retrieve the complet

data. There was a very low return from two of the experimental schools

(8 returns out of a possible 14). This situationyas'due to the pro-

cedures used
questionnaires.

The questiqnnaire consisted of thirteen, 'questions concerned with the
aides' feelings about their work, their school,- the teachers they

voworkid with, and the project coordinator. They were asked to rate

their feelings on a 1 - 5 scale (1 = definitely disagree 5 - definite-

ly agree), -

i

The questfennaite-wasdevelopect by the Office of Evauation staff with--
idiut from the coordinator. It was designed to obtain' formative evaLT__.

uation information for the coordinator.

The questionnaire was not standardized.

S.

4°'

. .
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Assist Woe at Meta, Pala, and Martin
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INTOODUCTION :

4.4.)
All teachers at Uri. and Palm and all Mattis teachers who worked glib
Project Assist aides ware imterviesed ls nidspring, 314, tourd thitn
close of the first project year by'evaluation staff., Ths purpose Of '

* these interviews as to determine teacher reactions to the program
to elicit thei . Iasi for improving the project during its

1 second year. Their time were summsrised by school amd published
is-three ISM Project Assist Formative 'Valuation Reports -- 2A, b,
and 2C. The reader is referred to these, reports for more detailed
responses to tie interview 'emetics'.

The following -sections attempt to briefly describe teethes responses
to questions asksd_during the ilatOTVIMOM, and will point out soy treads
n oted in teaches attitudes concerning Project Assist.

WHAT rimommr or SCOOOL T1 MR EACH ma DOW TOUR POOJICT ASSIST AIDE
SPIOD ON: (VARIOUS ACTIVITIES)?

Teacher respoeses are noted below by school:.

Nati Pala: 'Martin

58.89 '77.24 66.9 a.

.

19.38 14.41 14.0
.
b.

,..,

7.55 4:41 1.8 c.
.

4.61 1 6 1.2 411.

7.05 ,lb 4 7.8 e.

4.50 0.88 7.0 f.

lainforcimg and/or tutoring small'
groups or individuals.

lastrictiom oppervislon of large or
total groups.

.
*-

Making materials for isetrecilon.

Waking materiali for display.

Clerical duties Cpmdiegedittoing.

aber.

THIS TEAR MT PROJECT ASSIST Arm um SW TEE MOST ULF TO MI'ST:

Teachers at'all three project schools said that "inpviduelising
instruction" was the gieatest assistance provided by Project Assist
aides. Other frequently volunteered responsei were: asking materials,
clerical duties, reinibulag skills, asking dedisionsNtaking over for
,teacherssonstines, ao reducing the pupil/teacher ratio. / -

e
"v.



OP

'DO YOU MIL'Y PROJECT ASSIST AIDS HAS SW IFFICTIVZ AS Al
1NSTRUC7; ING AIDE?

Teacher response to this question was very positive Nets teachers
"averaged 4.7D on 'this scalp, Pala 4.41, and Martin 4.42. Iron Oast .
responses, it could be concluded that imseructional readies aides
were'acciiied by their teadlirs'as classroom in.Fructiooal personnel.'

4

WHAT HAS RUN THE GRIMM PROthel(S) WITH YOUR
AIDE?

ASSIST READING

Teachers noted had experienced problems with their aides in the
following areas: and tardiness, not having the aide long
moues, low reading levels of Some aides,'%inadequate aide training
in reading instruction, and not enough planning time with. the aide.

WHAT HASSZZi YOUR GREATEST DIFFICULTY IN ADJUSTING TO WORKING WITH
AM INSTRDCTIONAL.AIDZ?

Teachers stated t.h had exp4rienced the following dlffiZties.in
adjusting to wort/leg with an instructional aide: simply adjusting
to another instructional person in the classroom, planning for the
*ids and finding lisle for this, and grouping for instruction by two
persons.

DO YOU FEEL THAT youismorrsiimssym HAVE SHOWN A GRUM INTEREST=
11 BRAUN TRAM YOUR STUDENTS DID LAST YEAR.'

Project teachers were not sure whether their studenti' interest in
reeding bad increased thli Tear. Nets teachers' average rating was
3.2, palm 3:14, and Martin 3.4. Martin teachers thought their students'
reading interest had improved more than did Mots and Palm teachers.

WOULD YOU LIES TO HAVE PROJECT ASSIST AIDE IN-YOUR CLASSROOM HIT TZAR?

No. of respoeses 50 1 4
Yes Mb Undecided

The great majorit, of prgject teachers it to have a Pioject Assist
aide intheir room again next year. Of the-55 teacher. who elite Later-
viewed, 912 =lowered yes to this quanta. The only "no" response
indicated she already had an aide, and one was enough.

N-2 rN



Y. NiST YEAR I COULD URI TO $ia Mr PROJECT ASSIST AIM Tama soon
- 9CNOOL STAITS TO DO TIE POLLOVING THINGS:

Teacher responses are recorded by grade level in each of the three e
teacher taterview formative reports. Cemerally, teachers indicated.
that all the topics covered luzlistiarst;year's aide training program
were appropriate, and made the following'sigtestions for additional
topics: -bow- to manage tins sad work teeter, classroom sad, discipline
mammeememt, lesson planing, and human relations techmiquee. .

WHAT ADDITIONAL NATIRIBLS DO YOU saw IN'YOUR amiss= azza TSAR
THAT PROJECT ASSISTRICIT SUPPLY YOU VIM MIS IS NOT Ai masa,
JUST A SOREST)

Teacher requests for materials are recorded by teacher mama and
grade level is each of the three teacher interfiew formative reports.
?request requests from elemeatary teachers were consumable items,
visual aids, and bodks fot students to read. JualOr high Sucher.
requested periodidals, audiovisual equipment and materials, and
workbooks. ?embers at all three sthools indicated that more of
the semis kind oematerials supplied during the first project year
would be welcome. Project staff reepansible for supplying these
materials are directed to read the formative reports for more
specific direction Am selecting materials.

I
WHAT HAS sum TU MOST BINEHICIAL Errs= OP PROJECT ASSIST IN YOUR
CLASSROOM? 1

Teachers indicated that individualiatialtametgamise
beneftt of Pro t Assist. Other benefits mentioned'vere materials,
sew reeding Culla, bilingual commoOty sides, for steients-tO
ddeStify with, relief and astieLiagi'for'tbe-am mdmm-iiirthe form
of aides.

we

WHAT_ HAS BEEN TOUR BIGGEST D NITS PROJECT ASSIST/

Teedbers rtes ass lissome, asiiajmionst, ass* schedule problems,
inconvenient inservice and meeting times, inadequate teacher training,
aide absenteeism, and inadequate program administration and coordination
at school 1:vele-were disappointments to teachers duijimg,the first - -
project year. .

DO YOU HAVE i0 OTHER MIME ABOUT PROJECT ASSIST MICR YOU WOULD
LIES TO MARE?

About- an equal' number of positive Commits and suggestions were made.thisiestiose focused on ecreeniag, biting, and essignment of new aides,.

N-3
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side training, t training, reading =grace/um used in project

schools, materials, aneprogram administration. The positive

coiments mere senegal impression of appreciation for the program
and a belief that the program had had a beneficial effect during
its first year.

f
,

.program and school psrsseaal are strongly urged to.prview the three
formative reports which report teacher responses to these interview
seestlamiLin meth greater detail. There is each Neiscollembosar
*formation is these retiortsrublch would be 'reef helpful So persons
responsible for staff development, materials.lelaction, supervisloW,
and administration of ProjecillAssist.

The table on the folleWimg page SUMMeti2S0 teadbecepipdei conceralmg
the attainmest of several of the program objectiveiN



Table M-1: SUMMARY OF TRACKER OPINION CONCERFING'TNE ATTATNMEMT OP
SEVIAL PROJECT ASSIST PROGEAN OBJECTIVES

OWICTIVE EVIDEaCE

Improved student'int'erist .1' --1
in reading

4
I

,

.

.

Resiect teachers feel this is F.. ,- tll

probably not happening. They feel
that this.years stOdents_have about
the same later:et in reading as
their students had last year (see
page MIT2 of this appendix). Teacher
perceptions indicate that this
objective was probably sot. met.

..

Aides will each work at least
ROT of school classtina in
reeding activities.

.

*

Project teacherskperattme,that-Project

Assist aides are spending abftheeSt
POE jelhAmbool time in diseet ilattiKt
tional contact with students (see
page MI-1 of this appendix). Teacher
perceptions indicate that this ob-
jectiveo is being set.

Teachers will have a favorable.
attitude toward use of.aides

.

.as instructional reading
aides

..

.

/ ,

..

Project teachers feel quite strongly
that their project Assist aides
have done a.good job as instruc-
tional aides (see poise N-2 of this
appendix). Teacher perceptions
indicate that this objective is
being met.

.

:11::ers-will effectively use

in reeding activities.
.

.

'

.

,

.

, .

.

Project teachers perceive that the
Project Assist aides have been Most
useful by helping to individualise

reading instruction (see page; M-1
and W3). Assuming that "Indivi- .

dualising instruction" is an effec-
tive use of aides, teachers perceive
that this objective is being met.

22C
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AYPENDIX N

INSTRUMENT REPORT

AIDE INTERVIEW REPORT

Date/Period of Adainistration:
- Late Spring, 1974

Population:
All Project Assist Aides at Palm.
Metz, and Martin

Data Gollecfed By:, Evaluation Staff

v, Data Collection Supervised By: Office of Evaluation
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INTRODUCT1011

jAc

sI

The at interview vere conducted by Project Assist
fiay, 1974. ty of the 23 Project Assist aides ver

Typpend
27 quistions. .Each of those questions and the aides'
foe* in this ix, reported by school. No anal

tallies were done on these responses. .

Program 0n4 school. personnel are strongly urged. to stud

.detsil. Many cogent points are Made by the aides in t
Theirobstrvatians and suggestions to contribute to an
more successful project year.

aluation staff in

interviewed
responses are
M other .than dimple

..

N-1
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_1. What grade 'level(s) do you-tesch?

e
Pal Metz

.: Martin
Grade , /Aides Grade !Aides Grade 'Aides..-

K.
_

1 I: 1 _6th, 4 j
tat 1 1st 1 7th 8
2nd 1 2nd 4" 1 8th 5
3rd 1 3rd 1 ".
4th 1 4th 1 _(Martin aides work

: \5th I 5th 1 with Ore than one
,

grade level)

/
With bow many teachers do you work?

Palm 2.66 teachers/aide

Metz 3.30 teachers/side

Martin 2.9 teachers/aide

3. How 'any years experience as an)atde have you had before this year?

M
111411 .6 years experience

Metz 0 years experience

Martin .6`y ears experience '

-What percentage_of each day de you spend in:

Palm Metz Martin

56.81% 43.33% 69.222 a. Reinforcing and/or tutoring small
groups or individUalls.

27.592 24.172' 18.002 b. Instructional supervision of large'
or total groups. . .

6.502 10.002. 2.672 c. Making miterials 10r instruction.

5.83% . 10.832 1.222 d. Making materials for display.
. 'a

7.007 11.672" 8.892 -e. Clerjcal duties (grading, dittoing).

\"--- 1.33% -- _- f. -Other.
a

2 9 n
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5. Have you seen any i4P0Oement in children's reading this year that
you could attribute to your, work? ,

Palm
ttli 1

No Uncertain Yes-

What work_hin4 you done with them that you feel made the difference?

Individual attention that kids couldn't receive in classroom;
aide used a wide range of word attack skills and general reading

-techniques; most importa0t was individual regular attention.

Giving than indivigiaal attention. Often children came to aide
to get explaRation ofthings couldn't undefstand.

Aide-did better with one student only;three maximum for effec-
. otive%work. Own material. (made by aide)were noticeably more

,effective. . It&

Playing reading games made a lot of difference;
reader w,as good when done with Lndidivual help.
tience helped. Work outside the room was often
work wasted in crowded classroom.

reading from a
Lots of pa-

necessary. Some

Consonant and vowel practice in English, and the same in.Splash.

Phonetic practice with lads including initial and final Wounds.

No

Nets
1

Uncertain
111
Yes

what work have you done with than that_you feet made the difference?

Aide has uiqd the sounding-out of word*,
vowels; results felt in spelling as well
much confidence; gotten by being told r
doing well.

especially focusing on
reading: Kids needed

epatedly that they're

Too new to judge.

This aide is not responsible for school readtfirin-
structiOn,

4

Hag& tHemCsound out words ,.-reviewing words-, listening to
them rea 4

Individual work and repetition; many question s.

,-

- .

N-3 2 r,
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Mortis

-.1111
-No -Uncertain joy Yes

What work have you'done with then that you feel made.iehe difference?

Aide makes-sure that kids do their work. Largely because of
effective disciplisary faience, often with free time as a reward
for work.

.Working with flash cards, Dolch wnrdet used dictionary a lot.
Just reading books and stories. Allying a 6th grade reading
lab helps.

Explaining to them to
prruction). Using soft

Working in small groups
Having them re-do.their

their own -:ties (individualizing in-_
'music helped some students to work.

has helped. Working closely with children.
work until it's correct. - '4

Mostly discipline work with then. Thin they have gotten down to
work. They must learn to follow instructions befofe they can work.

'ncouraged independent learning.

.Speaking Spanish with then, translating for then. I just got out
of school .(am 19 years old myself); some other aides have for-
gotten how to do sore of the stuff.

The individualized approach (smell giOupii, two instructional peoplel,..-.
has helped. My being Mexican-American did help, because I could

. _approach -them and I knew them. I this* that had fun learning when
they were.with me.

.

0

M Wo'rking with them in-email groups is bsteerfor them. They Mill
all get involved. If I use-Controlled leader as a game, they.
get i a lot more. I give points and have rules. They
dries this system. Teachers and students like this approach.

even used money for prises occasionally. This game ap-
h Works best with lower levels. Even shy students will

nd fhesuielves enthusiastic aboulappit.

I

N-4
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6. What training do you think a Project Assist aide working at your
grade level needs?

S

Thorough reading techniques, training with teachers so aides and
teachers understand, and so reading terms are common betweeniside
and teacher (avoids 'misunderstanding). Diagnoii-g-aills-very
important.

Palm

Phonetic skills, motivating skills, training with games as in
this year's gins workshops.

Ralf lst-grade-kids haven't ever been to,school. Many are afi d,
don't see teacherfigure as helper, but punisher, at least until
you get to know them. -Aide should know how tb do this. Next, aide
should know bow to 'test them,- find out what they know.

Phonics should beemphasized; bow and where toiet materlals;lhow
to plan with teaceeri - and the teachers need that training too.

Training in giving individual instruction in English and Spanish,
specifically with consonants, vowels, and diphthong inventories.
Also, titow to gos-gamegnot just making them. LEIR bbots were not
explained by levels. Me LEIR levels for Wish book were explained
incorrectly: 4 . "

Explain work in more detail, notably MR program (for which aides
were supposed to get a notebook that they never got).

Meta

Mostly in the major reading skills and techniques; (materials
need to be introduced),: Show aide step by. step bow to intro-
duce the,Vowels,visat rulesjo use, and what rules to tell or
not to tell the kids.

G,E:D.,training seems to be .sufficient.

Difficu lt question- spend time with teacher in general pre-
paration.

More practi ce on phonetics and sounds.

Not sure - something in language area, including punctuation,

Start from beginning. Learn how to geaiOng with kids, express
yourself, and be liked,by them.

N 232
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Mara

,

How to use a grade book, check roll, hatetd,cope with an as-
signent in the case OA absence of a teacher..

More training in-m11 kids of readies and English materials.
speech (adverbs, adjectives, etc.).

Whatever field (English is mine) tbenideis assigned 4o, she
should be Oren training in. I could have used more training
this year in pronouncing words and spelling. , .

owe

Long and short vowels, etc.

All the. things we've had this year.

Don't know.

[low to run the reading-lab machines. Need*:to'become familiar .

.vith all thejliaterials we will use 10 school. We.need to
practice' reading and talking to a groui to overcome outs shyness-

_

.

.'- if possible before school. starts. \ . i
. ,. /

:. Lot of training in disciplinarvaction. Prepositional phrases,
diagrapha, falkldre, and irythelopy (needed a refresher in these
throve:ant the year).

Head,mare training, in discipline. At first it was real bad.
lifed.trainiag'to not be Shy speaking in front of the class.
lied help in pronouncing words Ovoid ittack skills), especially
with on-grade level kids. -(use videotape)

, Whet kinds of An-service and training have you found most helpful
this Oar?'

.

ro. Rot 'very ful for this aide - too elementary. Some things that. ,

Pala

goer, good: rbymiendiagraphe, nomenclature.
. A

Initial conferences' in what to expect generally, i'llttle training
in sounding ocituards (phonetics), making of'games.

Discipline training and nforcement, also how to help children
with emotiosal and learnt lams. .

4W-
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Children really enjo 'sad aides really utilized their
reading, games; train in testing was very enchNneeded. `

Basic English phoneilc skills - short and long vowels.
.Training-repetitions -and diphthong training. insufficient.

Notebook for-use with the newspapers *as effective.

Metz

Some tapes for rhyming and one LEIR workshop with feet-
drawing and story-writing was good.

None given:

Workshops with dramatization, orchestration, portrayal,
etc., and ari*work.

Planning Chat to JO with kids mach-day (before school
started). Sometimes teachers helped a little.

Has had is inservice or trtiming.

No-training.

Martli

Didn't get any training at all iehen hired.

All of it was a lot ol-help.

Pre - school' training (pronunciation, vowels, etc.) at Keeling
was helpful.

Phonics in-service.

Service. Center (Region XIII) training by Margaret Miller was
helpful.

Don't know.

Confrontation skills, "you own the problei" types of training
was heApful.

Redeing inventories,ieadabilitz level formulas, games workshops,
pre -school.training in general was good.

4
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j

Classes on phonics, suffixes.were very helpful (consonanti,
'vowels, syllables, etc.). Wish we could have more training
in this. Meybe even the same-thing again as a reminder.

8. What kinds of'in-service has not bees provided that you would
liked to have had?

Palm

Not too such - but Weeded some with telchei and the aide..

Not sure except general fifth grade skills.

HOW to treat kids with emotional problems.- Basic reading
skills needeeto be covered; how to test and-assess kids
abilities. d.

More trainingas to what to do in kindergarten. This aide
wits told both that she could and could not teach kids.4 cer-
tain skill, at kindergarten revel.

Training in the use of machines like language-masters (using
them effectively instead of just making them function).

LEIR should be explained inmate detail. More explanation on
other materials.ttian LEIR,for example on the filmstrips.

fa.

Matz.

WorkAhops that concentrate on teaching skills to children
-tathir than art, or workshops that deal only -With 'materials
'asking. Aide had no training when first employed in the
reading skills 'she needed most.

Didn't thinkrahput it, or think it necessary.
. .

Row to handle kids Outside playing games during recess and
how to handle than ph/sically. (Kindergarten aide needs
this).

More phonetics, ditto machine (?), disciplinary inservice:::

Bow to get along psychologically vis -e -vie discipline.
,

Some ge ral training beltilott-started any areas needing
training with planning t.

. .

(la
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41.

Martin

Don't AMow.

f#
None.

Moni:

More disciplinary teihniques would have helped.
practical experiente helps this.

I think

Don't know.

Get-together of all ' Project Assist aides such more frequently'

to discuss problems and solutions and to share information.

Discipline areas. **freshers throughout the -yeir in reading
technology. Used such more training in confrontation skills
and getting it out-at the beginning of a situation rather than
holding it in until it explodes. Teach aides and teachers abot
the destructiveness of gossip.

Training-of aides, together with the teachers so teachers can
know what theaides are able and supposed to do.

What'eraining do the feathers at your grade level need to work
successfully with a Protect- Assist aide?

Pals .

Teachers 'timed to tam what aide is capable of doing; teachers
fear that aides are ruffians off the street, need confidence

.And-familiarity with sills, also aide's responsibilities should
be petfectly clear.

. f

Especially at first, didn't know what Project Aisist aide's. job
was. Teachers-didn't understand LEIR very -well: Cionsultant

case over -, but she only worked with one Sth grade teacher on
LEIR.

A wt Aping work with the teachers, so teachers will under -
stand, aide's abilities, restrictions.

Need to know how to use a lesson plan in co- operation with a
Project Assist aide, aide got very little.emplanation of them
lesson plan protean.

N-9 236*
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Not to assign Project Assist aides to make materiels, grade
palpers.. put up bulletin boards during Instructional tine.

Include teachers on tligrle-service training in the summer etc.
in whih aides are trained. Also school the teachers in ca-
pabilities and limitations of the aides.

Pain

Not to be so degrading, but more importantly to understand
completely the role and job of a Project Assist aide. Aides
should be allowed time and opportunity-to plan with, the teacher
during each week.

Tt fellows from common sense.

Some counseling necessary for teachers that:don't like Project
Assist aides (or any, aides). 'Sone teacher should straighten
out such teachers" (win have power complexes). 'Aide should
have some person-or recourse.

don't know (my teachers 4on't usually Work with me).

Such paining tha;iisbe will alwaps be prepared with a
lesson planning and/or schedule for the aide in upcoming
period.

All teachers competent.

N, Mirtin

Teachers And Project Assist aides should always have eractiee
togetherthefore going into an acthel classroom. Also the aide
should )sarne,p,chance to 'be alone with a group, of kids.'

Training to teeth them what aides are supposed to do.

If we could all go to training, a couple of weeks together and
have an outline to work by.

None - they, sees to hume_always worked well ith the .aides.

Training in how to use the aides (teachers were at loose ends
at first. Now they do O.K.). In-service for teachers seemed/

'to help than We were mostly doing said jobs at first.
41,

None.

Confrontation training for the teachirs.

2 N-10
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Need to knew what our jobi are,- Fre-school joint teacher-aide
training will help. (Nayhe aides should not be put into a class
with a first year teacher). -

.034

Training in dividing up the class for two instructional people in
the class: Training to teach the teacher what aides can do.
Training in bow to professionally communicate with the aides in
classrooms in front of "students..

.

10. Do you feel that students' at tude toward reading has improved this

year?

i 11 11 1

1 4 5

No change ..: Definitely, improved

To what do you attribfe this
,

Individualized attention.;.. 'LEIER program has helped' little
bit.

Some change noted in that there were_some Scholastic looks on
many levels. that kids would pick out,on their own and read1 but

usually this wouldn't hippei.

-.-Aides individualized insirtiOn; the nor materials made and
;utilized.

'(Kids cane to aide and asked to read with aide). Reason vas

having someone (aide)sitting with the kids, encouraging and

Kids havepicked up a generalimmiliarity with books,' including
making their their own books, thus getting into reading books
easier.

Individual attention, working-with kids one-to-one.

r
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Metz
1

1 i 2 3
No change

To wh4 do you attribute this change?

C
1

4 5

Definitely improved

because of the very fact of knowing how to read better, feeling
more successful:-

. No consent..

Not sure.- bookiare
kindergarten.

Their fun - stones,
we got

1

No change ,

c-

2

well illusiratisd, that's important for

the colorfully illustrated paperback books

Martin

da,

111 1_

3 4 -% 5

Definitely imptoved

To what do you attribute this change?

*Students know'thie'lide will repiirt to their parents attjf lagrant
lack of cooperation.

) .

-They have had an aide-to ask questions to. Teachers are sometimes
Ao-busy to answer questionswhich aides have time to-answer.

Taking time with the child and letting him select some of his
own_ reading materials.

. .

Ravingladditional instructienallselp..

The individual- and small group instruction. Most of the students
won't read well br know how to use a dictionary without special
help.

i)pn't know.

Think the reading lab is too boring for thhm; if anythineheir
attitudes towerd'reading have vorsened.

Material^ were made available - they like them (colorful illus-
trations help). Enthusiasm of aide and teachers helps. Feeb
my enthusiasm has rubbed off ee thee.

N-12



The training that the aides:lutiahad. :lew ;leading teilLoks,
e.g., a practiee-reader with a taistrided by Project Assist).
Working is small groups and getting involved - this is so in-.
portant. The ander machines have helped too.

11. Do you feel, that your teachers would like to have a Project Assist,
aide in their classrooms agaii maxi, year?

rat.

Nets

Martin

Till

11 -.MU 11

No Uncertain Ys

12. Do yod feel that your teachers think you have been effective. as
an instructional reading aide` his year?

Palm

?lets.

Martin

,

1

Definitely
no

s.

ly 1 111

, 11 11 1

11 _ '11 1114.

2 3 4 - 5

Definitely
Yes

13. In geleial, how would you characterise the work with your teachers
this year?

-, ,

Palm

Metz

Martin

1 1 1 1 11

1 1 , Ill

1 TILL 111
4

1- 2 -.3 4 5

Not Eftioiable

- enjoyable .

240
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Pals 1 11 1 11.

Metz 1 1 111.
1

-..

Martfn 1 1-44.1 1,1 -
. .

1 2 3 4 5

Palm

Metz

Martin

Palm-

Metz

Martin

Not .

CooPerative

1

Not

Rewarding

1

2

1.

Cooperative

1 1 11 .

111 - 11'

2144 111

4 5

Rewarding

1 11' "s 1 1 .1

11

1 !MU 111

1 5

Not Effective

Effective

14. Has your schedule bees*satisfactory this year?

Palm
11 111

No . Uncertain Yes
di

Now could it be impsoved?

Schedule has changed almost every month, good point was that
this aide managed to make her own schedule. This worked

excelleetly;

Brallowing the aide to.spend her total time with one teacher,
rather than three.

L



Needed i itigiat first of 'the year, but okay now.

put at one grade level only; the three grade
t was difficult because, for one thimaide

erials for three different grade levels.

Aide shawl
level 'asst

has to get,
I

Two groups of kids see aide for a whole month at
only every other sootill.continuity lost.

Mats

,- No , Uncertain

Now could your schedule be improved?

1111
Yes

a time, but

Not necessary, becauSe aids is able to stay long enough
with each group to help them effectively.

The', changing of aides schedule b5 teachers is the aspect
that should be elimimard. Much-bickering, jealousy. It
had te be changet so socket first of year.

6
No problems.

Could spend more time with one teacher
each room 1S hrs. a day and much of it
and moving.

Maybe have aide assigned to classrooms
other. ' 4

Well and evenly divided (already).

Martin
.

No Uncertift

Dow could your schedule,be iMprOved?

It's OK Tiov.

it a time. Only in ,

is spent preparing.,

in proximity of each

1111 111
Tea

I Wald like'to stay with only 2 teachere.and 1 grade level.
Poor teachers is too many for one aide td work with.

Don't have enough time to work with one child. Could lix it
to stay in a class longer thin I do:

-N -15
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Nome:

I would like to stick to one grade if I could.

I like working with different teachers instead of Just one.
\None.

None.

NOne.

15; What- materials. have you found-most useful this, year as a ,reading

Pala

Sheets from Coordinitor with skills, checklists that aides can
If.vn off-and keep; list of differences between Spanish and English
!- grammar, sounds: Games especially small gales; word games,
those made by-aide.

Filassoips,_tape recorders-(aide brought-own from bone), games,
books (especially Scholastic Books which had little forms to
check:0 they -had been understood, liked the book, got the main
idea etc.) ,

-..

Materials made by aide (spent $50 making own iaterials).

Gases probably the most useful, flash cards like "Words all
authors use" were good; aide used cards to get kids to extract
'key sounds from familiar words.

Dictionaxies and wore/banks.

FiOitrips were good, games lade by the aides, word lists frail
LE R.

Metz

Hasn't had a chance to experience many materials.

Games with consonent and vowel sounds, also blend*, fleet- cards
useful; worksheetsivere major factor, since the coupletion of
worksheets served as a diagnosis of how such the kids knew.

N-I6 r)
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Art materials, gems-mekimg instruction and materials.

Flash cards, chalkboard, 'chalk, pretty and different books.

Not much contact or esperilate with specifiematerials,

Charts sods out by a teacher (worksheets, to eliminate
writimg).

Nettie.

Project Asfist materials from Scholastic books. Small paper-
goad issues, 'wily, psychology, etc.

P

tee, reading games,'boOk serial with questions in back
( flesh cards (very helpful!) 66 grade reedinclAb.

The booik and.legalAwisid,workbooks provided by psbject Assist.
Films that go along witbimomi Of the radial's.

Soffman7readers, Plus four "einbriculul;- Dr. Spello workbooks.

Reading inventory Mrs. Kemp gave as at the pre-sclipl workshop.

breathing has come in hasty.

None.

Not applicable (work in the reading lab).

"Scholastic-practice pads, Beyond the Block Books, Readlif.Digest,
plc tocabular les

Ueda. Digest, the new practice readeri ("A,B,C.") Control
reader (used in reading lab, Pilot Readers kit, Career Choice
material.

16. What matirials would you like to have next year that you have not
had this year?

e.

No'comment.

Reading kitsor programmed'miteriali; games; always need
to laminate self-made material!, also tagboard.

N-17
244
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4

Likes art naterials, Mike kids could
also tape recorders are vice.-,

"Spaeth to print phonstire'kit to use
,

are easier reading arterials for sloi
40
(Nipt familiar enough),

Wu* top,end low

kids. (410-,..0-

t

I

'.Mbre films; \,. .

.

'-Spanish,ftglish dictionaires (I worked with Mexican national).

- . 7----,

Blank tape recoidings for childrea,to record on and play beck.
for self-aWiluation of their expression.

More Hof fun rears. -

Any new kind of aterial that'conss oats

No suggestions. .

.' Mrs reading 'genes - had tine for then.but, bad not enough
materials. Thasenatarials would prowidelmotivatiox,

Morel practice pads (didn't leave snout this year), filastrip
ileptiector and Coors of thee) films for the

/'

17. Do you think the Project Assist tea osottng.bas been helpful this
year?

No Uncertain

Nos could it'have been better? -

Ties

Meetings might be effectlisa once a south. :Akenda-belpi, but
not_thavimportant. Meeting should be used for reading ideas

' but.gat necessary teneet as frequently as year goes by. At
first,'very necessary'.

The= reason for'effecti
-Ass sharing,

s was the indimidual'people themstlits.
ideas,kand-nae:otzen agenda did help.

,

,

f

4-1811 2.
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T lteds\for the month should have weekly conversation with'-
coordinator, then aides could he lammed veil and regularly.

Maybe once a month is plenty, after an initial period of once
a week meetliss. Someone from the evaluation office shoeld be
there.

Critiqlms (ft the meeting) Sad be construed positively rather
than negatively. Mason: Aides ?ere broughton (to teachers) .

too strongly. fteriqperwas then critical of the Project Assist
*ides.

If the coordinator met with the aides sometimes. Principal .

said "Co.. to as first" but some prOblipme were not of a nature
that, ides could solve with principal.

-Mats

11. 11
No Uncertain ?as

How could it hove been better).

.Meeting not carried this year: should be more Organised.

9s.

,

.

not been going to

Meetings haven't been coming off. Aldet don't really cooperate
min effecting meetings (They don't happen).

We didn't have any meetings this semester; didn't know who teem-
leaders were.

(His nos had meetings) .

Has not had meetings:-

Martin
1 1 11411

No Uncertain - Tea

How could it have been better?.

Project Assist representatives should alwiys be hare: 0,tber-
.

wise the pgob/ems and solutions usually are not heard and acted
on.

None .

N-19 24 C
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E

iveryessrespreleed tbsooselvAs feel si Wire
s void toolbar. at Martin.

All it web ws= said and complaings. If we're galls to have
Reefing, be-ehout our work. That's why I didn't-
Car SO .anymore.

_Bybee-114'111*re neetings (hawser had one for the last two soothe).

. It was

_If they were weekly%sod attendance win required; with an agenda.
Just like a facultyjeseting..Mo one takes our meetings seriously.
They have not been enforced. ,

They need to be sore -frequent. If everyone -attends with unbe=
grading feeling about the meeting, the nesting ;20:0 effective.
Need to know at the-teginoing ofthe year the of,the.nesting.

- . Ali
Improve the aide attendance and involvement. The tine (Late in
the afternoon) is not so good. Maybe a lunch period would be
good. Have people bring out problems during the teen meeting,
not before or after it. Causes strife.

18. Do you think that the substitute aide positgis a goodcomei

Palo
111 1 . 11
MO Uncertain Tee

Why?

Rialuator has list.of reasons why this aide thinks the position.
is a good one. Substitute must WS reliable,

.Depends heavily on, the person - she inset be flexible, pleassji and
easy-going, not of the type that will becomes self7serving or
conceited-by the position.

Takes a certain personality and capabilities tp perfope and get
along with the Job. Scone resent having to substitute; cone
are not dependable.

4
' .

Substitute aide tipically-Cosioi in, is not familiar kith the"
children, materials, levels or sequence of instruction. Often
more thai one. is abeent,'anst the teacher is without an aide.
anywey; also teachers petaccustoned to- an aide, and uila her
Integrally - cannot. so, use substitnts.

14-20 , 217
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I

Good for:teecher butane they are not left up in the air in
case of aide absence, it In that they hews an aide
rather than beingwithout.

. Conflict of regpoisibility seer the One kids. Substitute tends
to "born-in".on side's plans, methods. Substitute also comes to
think, of self as superior.

I.

Nets
11 111o v-A.Uncertaip. Yes

Why?

Absences probably occur beause-of the very fault that there
is i substitute lido present to take one's place.

Secauiean aide is helpful and almost necessary, so work needs,-
to be 4dooth: !

Absences should be substituted for.

Substitute aide dicta :t ksow ubet.sbe was supposed to.,,do in ny
class. If more thaaone aide absent, teachers foight over
who was to get her..

What would the aide do When no"one absent?

!lyceums kids get used to a secop-teacher figurt

Martin

Uncertain Yes
6

,

'The- lack of an aide for sone teachers iskeeriou. Teachers
who have cosiest* be helplIms without an aide.

:Lot of ailibbsenteeime. A substitute would keep students
frost having to go back to the teacher with her students.

It's rOblem adjusting to different teachers and their
sc s. Teachers say notmintsdosOne new,cdaing in.

if she what's going on in all the classes. She would
Qv. to rk with then occasionally when theytre not absent
to leer 'what ihe'i doing.

A
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Ix vas too such abeenteelad for the titete to handle. -

I felt like .I seaweed my serving alse ea the
substitute. Enjoyed wittinA to bide all the teachers and
students.

When anotheranother side is out, you cap take, over for her class,, end
students don't'get. behind.

Sbe never Could-get familiar enough to feel Secure in what she
was doing. think it it a masts of time and money.

Because it provides someone who will be there who can teach
students even if I can't be there.

.

Substitute aide chosen was shy. Net very interested in job.
We do need a substitute aide though...

19, -Do you feel Oat parents,and the courmity have gotten involved
in your school this year as a result of Project Assist?

Palm

.

11, 11 11
no Entertain Tee

How could parents get more *volved in your school?
cf

Not sure; aide not-sure how news could be disseminated.
.'.

Fiestas, parties, dinners, Mexican suppers; anything where
the parents are not only invited but are an integral part of
the occasion and have all the responsibility- e.gl,
bookcases, hiving talent show, raising funds. I"

#

More school representatives going to homes to explain school.
Some kind of meeting should happen once a mdfith with parents,
even in somebody's home.

They would seed to come to visit the school sore often or
to PTA. .

Aide thinks obstacles would -be great In overcoming parental
inert a and getting them into school.

They know nothing about Project Assist, but are so resistant
to involvement that aide his no good ideas. A few parents who
hive attended seemed scared, afraid of teachers' rejection.

II-22'
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Nets

*ILL
No Uncertain Tea

how could parents get sore involved in your school?

No comment.

They're Piabably getting involved, as measured by the'Mats
Parente Conference Chart.

Productiops,like acurrent\drams" being put on-by kindergarten.

Invite thee to come see what their Children are-doing; That
fray they could help then

.

At hops.

No comment.'

gelliseatatives used to.go out end visit.

Martin

11 11

NO Uncertain Teo

How.could parents get sore involved in your school? ,

Good idea to have a fiesta, get -tdgether of the open house
typek PTA is not that effective. Good ideas to have a
regular checklist and sent home every month, than parents
could respond with a visit.

41.1.0

If parents could be told that aides, (Mexican American) are there
to talk with them about their children, they might come sore.

Send invitations tv visit the school. Jack child A brigs
a parent couldget arevard. This sight "'courage otlier
students to bring their parents. ``-

t 1

Could get teachers to call parents for more conferences, inttead
of ignoring them like -some teachers do.

By having sore par -involving events like carnivals in
'bazaars. They will t come to PTA meetings. Parents will
come to school to their children perform.

No suggestions. .

Thidis Iike the Cultural Arts Pair. More programs pertaining to
their children would get them here.

-11-23 25N-;
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If we ends se et out effort to talk-teparentiin the homes:
Don't really know though.

Before school Starts, aide; go out in 'stand talk to joareuts
about itheel and the program. 'Nosy are embarrassed
because of their English. They should be invited. NOW if .

school notices very "sent bone in Spanish' it mild help.
6

20. Bow do you tea that 'Project Assist alias can contribute to
and help improve Project Assist chroughOut the year?

There should beapersOir who can 'upends* the three schools,
observing and scheduling conferences immeti4tely to solve
problems.

. s

More contact with the cosgdimator. This aide. didn't kmow
about her upcoming tonsinition.litil the end of tbi year,
whereas the _coordinaCorinier^about the possibility -long li
advance.

Team 1e der, at each meeting could a;kfor sugeestio;i: and
find out each aide's situation weekly. Thew-tem leader,
could make sure coordinator gets the messes*.

No reply.
.

Aides could be includain grade-level seetiPii.

No reply.

Nets

Aides should have someone to turn to eben thel have a ge0Sie4.,
to give aides a sugestiou or solution Ash they have aproblem.

TalkinArwith most teachers can help solve prOblims.

The idea of the teas Isadore; IX batter -yet, have someone with
rea l authority ava le to solie problems; talk to teachers
here:

Have coordinator sit down and evaluate 'us on a regular basis
and give us suggestions. She could go over the observation .

-forms with us. -, %
.

Not here long =bush to know.,

Having meetings.

11 -24
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DY having somebody here who repiesenteProject Assist Wiw-
i* autherisUCto do something about problems and needs.
Project Coordinator usually is imrsechible.

Sir

Vie could eat pild sore (ve_doeis such as teachers and :get
-,:the problem kids too).

Keeping elemsei
training. Visi
of town convent

of new satsrialh.s Attend more aide

Gies. Continue to attend out

Not ales so many da Turn In our logs. Attend all our
.-

inservice training sessions.
Ab

Hoye cosemplication with our coordinator. She could coierto
our meetingls once a month, just to-talk to us.

No suggestions.

RI having more frequent contact with project staff and get -
togethers With all Project Assist aides. Have coordisktor
visit with us 1: our calpTes.

If we were madi aware of what was going on- by Project staff,
we could make suggettions about_ the program. If we don't know
what's happening we can't have Input., A

No comment.

21: 10 you feel that there is sore work required of Project Assist
aides than of other aides in your school?

,

Palm
1 1 1111

No / Uncertain Yes

Comments:

Project aides are making materials less than others.

Project Assist aides pre the Only ones who are supposed to be
trained in in a specific field. -Result: when teachers were

called put, Project Assist aides had to substitute.' In addi-
tion, Project Assist aides must 'do ail the ordinary materiati
Baking. -

-

°
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Instruction itself makes for more work especially if aide must
make arterials and do the regular oatof -clias weft that most
aides do. Teachers depend mace on instructional aides.

Project Assist aides are under too.meCh pressure; aides should
be obeerved miyhe once a Month, neither constant- observation
nor frequent filling out of all types of forma are naceseary.

More planning rather than overall work. Other al4es are asking
materials while PrMject Assist aideqrare planning and working.

?roject Assist aides do more-plamming on their own nest then"\
talk to teachers about implementation of plans, and usually
have to get materials on their pin.

Comments:

Mets
1 . 111

. No Uncertain

Since Project Assist aides are r
work required. Some plannbig is

Remanent.

Not sure of comparison.

Don't know what other aides do.

Jive bire/long hough to know.

1

Tea

there is sore
not asked.

Project Assist aideshave to serve-teachers.

Martin
rtia 1 1 11
NO Uncertain Tee

Clements:

r

Either they didh't hire a good leader or they didn't know what
they were supposed to do.

Thinks everibrim is

I think all aides at

1-26
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1'

The two jobs are totally different. Can make no comparison.

In eeneral, people know we're instiucttonal mad they expect
it and than Age. Project -Assist aides are eitpected to grade
papers an well, which mikeivit kind of double duty for Project

..kaaist Odes.

22. Do you feel comfortable or umconforiable when theobsetiers are
in your classroom observing you?

-

1

Uncomfortable

) Palm' .

Uncertain Comfortable

if uncomfortable, how could this be chanted?

If too close, it can make the aide uncomfortable.

In beginning uncomfortable, towards end of yeakuoifortable.
No observer should sit right next to tboraide being observed.:

Just soaking used to it will cure these feelings, aide would
feel better being observed by the heed of the program who .

could do something about tiny problem arising. '

Nets
11

UncOnfortabli Uncertain Comfortable

If uncomfortable, boy could this be changed?

Don't mind the idea of Observation, but thinks thirefs do
reason to be observed every week. Gets nervous in observation.

No observation.

Uncomfortable in one teacbles room; very comfortable in other
teachere rooms.

Wish they wouldn't sit so close to us. The closer the observer,
the less attention the group pays to se.

No observation.

No observation. .

I

N-27 f5/:.



Mttie .-

1 2111 111
Uncomfortable Uncertain Cemfortable

1

If uncomfortable, hdir could this be charred?

No eeriest

1

Observers have been telling me when they would* observing
me. I would like it better if they just up UMW'
,nounced.

I think they did fine and were cluitin my room. Students did
wand to know who they were.

Let the aide; know when they will be there (say, a day ahead
of time) .

Staying away from students - just have them disappear into the
woodwork. 'Other aides have said the obsermers.try to evaluate
their work verbally to the aides.

No, that's just theway Iter.

Think my kids are on better behavior when the observers are
around. This may be a personality preference for or a*ainat
being ob

If ob rvers would t talirto each other or not.move around
whil Observing me,/I would feel better. TheYshould be very
unobt ive;

At first it was uncomfortable, but later didn't even notiew

2i. Seme people have said that Project Assist aides have been absent
mote than other aides at your school. Do you think this is true?

Pals

No Uncertain Yes

Why do'you think aides have been absent?

Perhaps thethe controls were not as strict on Project Assist aides.
Maybe coordinator didn't take a hard enough stand on the absentee
rate.

N-28
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Aide not sure how often other aidas were absent.

Only reasons are individual ones; at least as far as this aide.
knows.

Because they are not satisfied with their jobs - some of the
feathers were-a reason, in that they expected Project Assist
sides to-mmie materials all the time.

AM

Teacher* have been berY unpleasant to work with, especially
in exciasive talk behind the backs of the Project Assist aides.

Becaise Of the attitude of some school personnel toward (some)
Project Assist aides.

Mats
11 11

No Uncertain Yes

Why dcryou think.aides have been absent?

Doesn't know why they are absent, unless they juit don't
want to cometo work.

Not sore why.

I don't know.

No evidence.

' No evidence.

No

Martin
11 2l3.1. 11

Uncertain Yes

Why do you think aided have been absent?

No comment.

No comment.

No comment.

No comment.

256-1
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4Ouldn'tssy.-,imt it hes.caused elot of problems..

No compent.

NO, firs to work, aged- mfr first year of marriage. I have
just to adjust to.the importance of good attenaance.,.

When the aide and teachers don't along, the aide is absent more.
In this school there tb a health problem ( aetwoumeam) With
one aide. Some aides are just cereless *bog! attendance.

Not absented happen on Noidats.and Fridays. Maybe aides should
be reminded in training that it's important to Sc here. /here
Ams_to be an improvement. r

4p. Are you interested in returning to Project Assist next yeir as an
aide?

e Why?

.No

Palm

X
Uncertain

1111
Tee

.

Goingto graduate school, b ut would not want to come back anyway.
Teachers looked down on aides, made an obvious-pecking order;
aides obviously put et bottom.

Aide enjoys the work with children aid feels like the has hZed
the ones she has worked with.

Aide has Put.a'lot into the Work this year, and would hate to.
lose it, likes the kids very ssich. .

Aide "didn't like it" ibp fett insecure. Also she prefers
having a general kind of teaching task, not-only on one subject
all day. (Preterit the work she did previously as an aide)

Because of children.

Really enjoy the work '(with the kids), but has had. some hassles,

-



4.

Why?

9

Mots-
1111

Uncertain 'Yes

The distance from home to work.

. #'

lido), the wdtk.
. _

Wents'to work with kids; dkpeciallY kids.
-sAl - --,

Hone working with the little-kilo:. attached to some.
They're funny and outs..

-*ft Like to work here, teephers anAhe kids.

Generally.14kes working-with-the kids. .

ilo

Why?

I like working with the kids.

I like aejob", always have: NOV I have the opportunity t9e
help students.

like working With the kids, and.it's an imparisece for as too..

I like what I'm doing.-

Martin
11 t. MU 11

Unceitan Yes

gee - if pay will increase. Biomes of'the'itudents, teachers,
ind the principk1 has made me. feel my asturity has helped at
the school.

I don't think I' good enough. I enjoyed it at the end of the
leer. Like working with students, but don't Mg* what happened.

I'm beginning to think I'm too young to
-.kids. Alaybehavins training would
ithool woul4 be OK for as ?ft)

a . v.

; I'm setting merried-thii summer and moving t df the city.

With junior high
elemeotary

Because I have improved so much ib conttdenee 'an4 ability.
tike the kids (hate the salary). I plan to be iteacher and-
this gives me the =wines I need to set read, for it. Many
aides are not coming back if thi salary does not impmeve.

11-3
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25. What has bean your biige;it disappdintsent with Project Assist?

Palm
I

Has overlooked vny disappointments, once the were many
problems that an aide hie gotten throul&-

Teachsis and sides needed workbooks (and training) in how to
use LEER, and kids were unprepared skill-wise in how to do
the things that Lill demanded. Result; Kids only "sited
LE1R-for the games and fun, not for learning, lever was
able to get a LE1K consultant to come in and demonstrate
what she demonstrated to other classes. Aids was GA= out
of classroom where the was actively instructing in the *
middle of a lesson, just to tali a picture with an ice cream
machine (which was not typical of aide's activities).

.

Aides were not well introduced to the schools at the beginning
of the yeir. Teachers .began to resent Project-Assist aides,
as did bilingual aides, Project Assist aides.mouldn'i
(couldn't) do 'any th were expected to do; .

(See #24) Aide thinks it bad to be so. totally restricted
Eros doing many-thingh that a child needs, reading is only
a small pert of the things npeessary for him.

Not the project.as such, but how it was introduced and inte-
grated into Pats shcool and the school-persomnsl. Teachers
were unprepared; principal and teachers werevery negative
or tilt leedown after Project Assist buildlup atlirst of
the year.'

*
4

Working with principal that lacked experience, didn't know
how-to handle personnel. (Other thirst' said by _aide she
didn'twant recorded).

-

Aides didn't get, enough training, ',lie fide didn't .get any -
real-treinini.vhen started,

.

>c.

4 Oa
4done.

I

4
Aides have no one'to talk ted, who can solve teacher conflicts.
One aide -left perly bruise of a teacher .problem.

.

.04

C.%
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That so many of tfie girls left.: Think they should have stuck it

out.

PrinPipal prepared aide well no disappoiritiesst.

Ncin, .

Martin'

No representative from iroject'Assist to help out hers. 'Notice--
able in team meetings. Aids has noticed emne person with authority
in all meetings except these ProjactAssist teen meetings.

The salary.

_No disappointments.

-!,

Tile way the Aides gripe about, things.

No disappointmeat.

No disappointment.

A No-disappointment (it was all .I expected it to bel.

Started off so gung-ho and enthusiavi c amid now.WW,don'teven
hear frtym anyone or know what's happening. It's kind of a
letdown.

. Some of the people quitting in the middle of the AWN. Gossip
ahong Pro4e6t Assist aides. Attendance of aide.

1 1 '

2*.'Do yOu have any other connente gout the program whith you would
like to.neke?

10
Aides are th ass roots qt,the problem, but seem. nor to let
the'attention of administrators of the program. With-a 50Z
absentee rate sometimes, it seeds the main thrust.of the project

,, (aides teaching 114s)needs to have.the-idet'atiention.Aides
with free time (lunch etc should not waste,it sitting around,

/ but-spend it in the library; etc.

4- .

Aide thoughtpaides were primary concern Of the Aordinator, but
they rarely see her. NUch:Cad gO wrong lack of con-
tact, to wit: the firing of this aide.

a

2C.G.
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Lne3,nded elesibere.

Notating aeon fivivcenters of kid* per room, aid alternating
kids after mixing than (two kindergarten tejschers letermingled
their kids). Aide worked with the ft* groups at one tins.
Some of the teachers didn't like LEIN, didn't think it is
"worth it".

No comment.

No comment.

Aide is adamant about nore.training and getting materials.

Aides haver been told they would get materials, than didn't
(Prat thee.

Thinks all teaihereneed an aide.

No "cannent.

I like it. I think it's really helping the kids on their
reading: Havetextra people-to help ;then: .

Thinks helping kids and teachers is great idea:

Just Beat - teachers need all the help they can get.
_

Martin
..,

Some people should be hired for, oehavellame to. counsel kids
with probl or personal conflicts., No hers atlNaitin

Ice
is young and le to identify closely withAlds of different
races, and yet in authority too. .

-None.

I hope it continues and maybe spreads inZo, other aseaa where
kids need helvin reading too.'

,

very happy With the project.

Ma
,1

N-34 2f`.1
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Why did reading lab aides have to go to the reeding conference
stilts Coliseum!. It didn't seep to relate too well to my work
in the lab. Our work is pretty unoriginal.- Ins way that's
good for uncreative people like mi.

In hiring aides, it would be good if applicants were given tests
is areas they will be teaching, especially Imglish and reeding.
In workshop we studied lots, bat Our Owl:learning and ability
was not assessed. Of the nine sides at Wertin,.three defi-
'Intel), have Saglith skills problems. This situation hai hien
embeerassin0"to these three and_to'the other aides.

Think it's a, nice ptogran.

27:-,11ave you been asked to substitute for a teacher?

, Pala 4

rtta 1
Yes

If es, how often and for how long?

Three or four tines, and only until the substitute arrives.

Four times - 30 minutes to two Wars.

About six entire'dayer andlabout 25 times for a few minutes
to an hour.

. ;of.

One whole day one time, a couple of other times fOr I 45'
minutes.

FP.* to six tines, each dlike than 30 minutes. This doesn't
count 15 minutes substitutions.

Half day.

.Nsts

If you,4how oftWand for how long?

Seven -eight times; once azi hour, other times 5-20 minutes;:,

Not bees asked to; but when 'het has a phone call, aide
ii:tbe substitute.

262

4
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No

No

.

Four -five; shoet 20-25 minutes Ails teacher utile parents.

Once, an hour. 4

Hartle .
1111 .

No
25114

Tee-

If *es, boy often sod for how lone

Once for one hour. .

Three times for one hour reach ti

Three times for two hours each time.

-Four times for one bout each

Three times for five - ten minutes Ith time.

twr

a

f
I

, ./

a
1-36 . .
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2C:Psd



MISIEXIMISLIDAMMEAS16211MMELSMIUSIK

The aide interview was given on a one-to-one basis to each of the 23
Project Assist'reading aides in the three experimental schools. It
ems administeged in mid -May 1974, one to two weeks' before school was
out, is school workrooms, loinges, and libraries. The interviewers
were the projedi evaluator and a classroom, observer, both of whom had
interviewing experience.

,The interview fora consists of 27 questions, most of dim opensuded,
constructed-to elicit aides' perceptions of the effects, problems and
suggestions for th program next year. The rationale for the adminis,'
tratjon of this'instrueut was that dae aides had worked "on the frodt
lines" of the program, and their perceptions should be gathered and
bear great weight in the planning of.nest year's program.

The instrument was developed by piojectevaluation personnel with'in-
put from the project coordinator. The instrument was not standardized.
Its face validity appears to'be strong, holever its actual validity may
he weakened by aides' unwillingness to be forthright and candid in
their responses to project personnel.
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Project Asset, funded by the Emergency School Assistance Act, trains

teacher,_aides Xtbd channels then into Martin Junior M!ph and,Hetz and

Palm Elementary Schools of the Austin Independent School District.

DITXDUCTION

Their training and work are specifically reading-oriented. Expectations

are that claisroom environments equipped pith trained teacher aides
- .

11

will prove more effective in raising stude) reading levels than'class-

room environments with general teacher a es fir no teacherCes at all.

The following personal sketches of teacher aides are given to provide

a clearer picture of tSem as individuals and tto provide a general

description of theit daily activities.

a

Project Assist aides were selected_at random for thi4 study. Since the e

Project works at both junior high and elebentary school levels, two

per4onal sketches were provided. Mrs. Linda Garza was chosin to re-

present the junior high level and Mrs. Juanita Lopez the elementary

leyel.'

In this study the two aides Were observed throughout the day by process

evalustdrs who had heretofore observed them only during 45-minute ob- __/,

servations conducted at intervals during year: To add to the study,

4)

the batKgrodnds and opinions,of the two aides were4:e vussed duriig

informaloonveriations with them. Ths aides have kinbly consented to

the use of their experiences- in this report.

(>4 2 6 e
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A Project ASSIST [leading Aide's Day at an Elementary School

Mrs. Juanita Lopez is convinced that children need as education to.

get what they want out of life. She thinks teacher aides are the key

people in unlocking education to the student who needs individual at-
!

tention: Inflexible-schedulla'and lack of personnel mks it difficult

to give attention to the many children who seed it, she says,

Mrs. Lopez moved to Austin from Edinburgh, Temas, when she was very

young. She attended focal Austin schools: Pala, Govalle, and

graduating from Johns !_gich_School 190. &After a-Yeirrii experience

at Metz School, she has developed both techniques and opinions on
ob.

ucation: She.feels that a teacher aide should have studeds read out

./. loud'iegularly so as to diagnose difficulties they may be having. She

should their formulate a list of_ words missed to use in drills and reviews.

Like most bilingual educatois she feels that native Spanish-speaking,

children learn to read English better if they learn to read in Spanish' first-
, AO

She adds: "JUdging from teacher comments and my own observation, I'm sure

that the best readers in Spanish are also the best readers in English. Once

.the child establishes a good foundation in'his own language, it is easier

'to4functioa in a second language:"

Mrs. Lopes begins her day by checking in at the Metz office, then

'proceeds to the workroom to ,get things together, including materials she

makes for the classrdom. From 8:00 to 9:30 she -is in Mri. Escobarts" room

with two groups of six students. She alternates with the groups every

. ..
..

ther day, -The children have a number of activities in these small groups:

°04 0 ,
-2-itin.sentences on tbehcarD to practice handwriting; reviewing lashcards

ail/gthat Mrs. Lopez has made foi,them (far difficult words); and re in orally

0-2 2c-;
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4 from the SouthwesfKteing Laboratory
reading.curriculum.

At 9:30 she is in Mrs. (terra's class to work on a one-to-one basis

with Several children. She reviews their worksheets to ascertain their

problems, their gives the needed individual attention. The Norkshiets

are made out by the teacher. and usualiy,dealwith phOnics or demprehension.

Afterwards students read individually Mrs. J.opez. As they read, of

course,'she is compiling a new list of difficult words. for them to recog-

nizand pronounce. ,Pronunciation drills and exercises are the last

Step in the sequence. Thissequence is designed se children will make

gains in both pronunciation and vocabulary.

After thirty minutes for lunch, Mrs. Lopez has sale time to plan
k

withthe teacher while the children are resting efter-lunch. They.

. .

dicusspriorities and techniques, even new word games during this

period. Until 1:00 Mrs. Lopez helps students with math problems, both

In reading. them and understanding the concepts.

Then in Mrs. Attal's class she is back to reading; tutoring indivi-

dually. She allows about'tweity minutes per child. Often she 'concentrates

on letter-sound recognition, pronouncing words and letting the child pro-
. t

flounce the words. Later she may grade a test devisid by the teacher to

assess progress in basal readers.

From 2:3Q to 4:00Oirs. Lopez has her work period. She must divide.this

time)between different teachers. The bdst method is to give each teacher

7 a different day, rather than divide the period among several teachers.

Mrs. Lopei comments that her work has made' her more aWfie of learning

activities which sfie will use With fit own two children: She has already

taught them reading readiness concepts, employing the most familiar lbtteis,



bombers, and colors. Her realm* "I don't want my daughter to experience

the common problem of coming to school without the basic learning concepts



A Project ASSIST Reading Aide's Day at a Junior High School

LindaGarza, a young lady-in her early twenties, "ha;; always thought

I

that a teacher aide is a vital person in the schools, one that helps fill

the between the teacher andithe many children committed to her charge.

She began. early in that role: at age sixteen, she 'worked through the

Neighborhood Youth Corps helping teacheis at Allan. Junior High where she

was also a student. Interested mostly_in reading, MI continued led work

.

in the. tenth grade at Johnston High where she worked as a reading tutor.
_ .

When her family left Texas for Michigan, Mrs. Garza was offered -a job.

,in a migrant program as a teacher aide and has continued that yolk whenever.
.

possible up to the present. She was referted to Project ASSIST by Mk. Andrew .

w
%

- -

Rodriquez of S.E.R. - Job; in Progress, knc. in Austin. She is now taking

couract-ibward hdr G.E.D. whiCh she expects to complete in August.
4 .

Mrs. 4arza has developed a certain sequence of activities that she fiads

especially effective. She often takes a f new wor together andb4Igins

1
by explaining their meanings. The students then sake entences with to

. * - \,_

words and break them Jiro syllables. Next Mrs. asks for elipples
. .

, .

of students' own use of the,wo 1.ge conducts a revil then gives a

short test.

She finds that being positive th students pays dividends.

Reinforcement of desitei behavior comes naPurally to her andlshe enjoys work

with students near her own age.

*--S'iyPicalday at-Martin Juaibr High Mrs._ Garza has a variety of_as--
..-

signients), During first period she tutors three ptudents,who are Mexican

nationals recently arrived in Texas. She Introduces new words to them slowly.

. 0-5
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,,.
. i

-A 'students -encounter the words inelimh_story, she uses them in seitInces and
1

.

translates it neceesaty, Sot sets'a limit on'ttanslations. After.a short
I.

study she reviews their words with Item, often utilizing flash cards that
4. 4 t

.

she makes specially for individual groups.
- .

. -Ruing the'second period she is ,freeor making materials, discussing

future lessons with teachers, Latching up or just relaxing. In the teachers

. lounge encountereliciesand teachers who are -also free duringthe second

(1
. .

period. The library offers shelter, reference, and the daily paper.
e'

.
During the third period tie. Giiza supervises three 7th ;lode s_ tudents-As

._..------.--tkey work on social studies issignments. phder her advisement they read the

current chapte r and look up voids in the back of the book. She sup ilesentd

I. ,
_ the reading. assignments wit4Pa'stadeAt -periodical entitled Know Your World.

. . .

After about a week perthapifr the ,students are ready for a test.: Mrs. Garza
.. ,

_
. ,

and other aides regularly take smaliwoups Out of the - classroom since the w
.

.

41.

'noise level is often high. Students concentrate better,ieanother setting

and .enjoy a change of scenery.

During the fourth period Mrs. Garza works in thesixthlOrde reading lab,

, The class is divided into four groups because there are three aides ail,.

tanker available during this period. In this situation there is a gocid,'

diversity of instruction. A typical period might sett a phonics lesson in
o

one grohp, SRA materials in another, and two groups-reading a mystery or

(

dtories frie a supplementary reader Sea aunt.

1

'Lunch foll and allows only thirty' minutes for break in the schedule.

Mrs. Garza usua ly chooses not to eat lunch but spends the'time in the cafeteria

with friends:.

0" Yy
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Dmring the fifth period she helps Mrs. Johnson, Sometimes she spends the
'..

period. with one or two students who ha4e been absent and must catthuplwith

their class.

The let cliss of the day is sixth period, Mrs Garza usually tutors

three students from Mr:. Conde's English class, always tiling-these to reading

coordinator's room. Theie are-students who do not cooplrate 00:14 with(the
.

.

-2; teacher, and they respond much-better in this specaisituatiOn. Sole joking

. and talking-is alloved,andMrs..Garza feel* she playsillx"big sister' part

with them.
f-

The academic day winds up itt 3:30, and both' aides and teachers have

another hilt hour to review and Besides planning.and Organizing, they

need to compare notes, and solve various logistical problees, often due to

lack of space or personnel. If this was a typical day, Mrs.-Garza probably

, 22,..---

I
0 , . . . -

divided her time among twenty students,-iloviding individual'atrentidblEat

*Kidd be
OF * .- _

.

e impossible without her.
.

,s
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STAFF DEVELOPMENT FOR PROJECT AS
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t .
,

,

. .

Date TOpic's .-

.

,

u
-

.
.1973/1974.

.

,

,
,,

.-.6%

Staff .

.

li.r.bviglt.cl
-.i
C) :0.
it
14 101

:V:Zug
v 14

4 r,

_

01 ,.

v V-

Z ts.11

4 - ,
r.1 3.

.--t 4 sul
1k m is

I se. 4a 1.
JO a ai

Ulla.,
vri -: .c

gt:el'
8-13173 1. 'Overview-Of A.I.S.D. Special Programs

2; .0verview of Project ASSIST _

Teachers and Aides-t
Teacher Aides

1

1 X

.%

8-14-73 1. Cultural. Awareness - .

. 2. 'Old and fief Annroachesin-Reading .

.... .Teacher -Aides

.

X
,

I:
.

.
8-15-73: 1. Developing Oral -LI L.E./.1»

2. Indivldualizati,- Re: ngnstruct4per-

_

.. 'Teacher Aides
.

,

1-4-16:41.1. Developing lode cot , amen' t
-1:- 'Niel Diseuiri:.: Our - rience as *ides .

.

Teacher Aides
.

I

4
ili"lj43 rlo Creating -Reeding

' 2,.. Understanding he Teaching of Reading
. ,

-- Teacher Aides i

.0
X

, ,

8-20-73 1. The iewspaper as a Living Textbook
, 2. Reading Readiness , .*

Teacher Aides ,
.

'I

A

. ..

8- 21 -.73 1. Meeting wtth'Cooperating.Teiehers -
2. OverviewLorEvaluatIShAr Project ASSIST

,

, 4 Teachers Rod Aides.
. 1.0

, g JC

i Exerieuces , Teachers and tides -X X

07.23-73 1. Language Experience* in'lleading
.' .2. Practice Sessions:-Usilm Svstem's 80

' Teacher Aides
.

-
'8 73 1. She Basal Reading Program in the A.I.S.D..
t- ' 2. Sebevior.Modifitation

.

Teacher Aides
. pewA

8-27-73 1. piagnoaisof Reading Disabilities
%p . 2. BoerBoer toUes .4

AndiorVisual Eauipmint _,

C../
Teacher Aides m

. .

'
I

'IN,

.

.- _

.

8-78-73 1: Aide-Made-Reading Materials .

2. Morking'with Reading ,Materials

-4 ., ,
Teag r Aides

-
,

8-2,-73 1: keeognition of Learning iishbilities
2 The '-le o Teacher A des.as:Instraiimal Aides

,,

,Aids '

18-30-73' 1. op-cliisus Visitation
,

2. Re dons to-,Classroom Visitations -, . .
3; Wolirwith Reading Materials "

, r Ades
,

,

1 8-31-73 Row to Administer the Ikon's' Read .:-Invintory. Teacher'Aides

.



I

I
L

A
. . - 4.

.
.

Staff Development for Proje:kASSIST 1973/1974
.

En, 2.
e A )

.

. -: --' -I 4

.

. .

Date

'1:d
Topics' -t

'Stiff

44:41
Le A
"9
toe
'4A t
1 941101.

CP
.1010..4-00000Vullieg_0111_.4

V4::"c1L'itig3C,'

'el
wk.

0
A r....n

.0 .4
a4

w,14..c

1=4:c
1;:;
to

a.s
la. 0
014.

9-4-73 Graphics Reading Instructional Bulletin Boards lie Teacher Aides
*

X
9-5-73 Parent I 'lvemen D 4 Teacher Aidei - X

r
-

91-6-73 Profeasionalisurto 'Aides
._ . Teacher Aides X,

9-7-73 -. Evaluation ' leacher Aidis 4 X
9-18-73 Ovirview Intl:Classroom Management Grade Level Meetiigs. ____,

: 4
- i.E.I.s... I Meta Teachers XI.

. . . .9-19;:7j I Classroom Demons atioms L. E. I. R.
; $ Metz teachers X.'

.

9-20-7Y Evaluation of L.E.I.R.. and-Correlation with Ladder of Coordinator,Evalnator,
'Stills

. L.E.I.4.Consultant
. .

.

4-24-73. Individual Teacher Conference and Classroom Demonstrations Pals Teachers \. X
9-25-73 , 1,. E. I. R. Correlation, Evaluation and 'Overview Presetation Principals, A.I.S.D.,

to A.1.S.D. InstructIolull Development Staff ,
'.Coordinators, Evalua-.

, -. tor, Observers, CooH-
t . .

7._ - inator Prnject Assist,
_ ..

__
,. and L.E.14,,Staff

. ilk

9-26-73 Classroom Demonstration - Writing Ideas and Art Tecluliques Teacher Allies
Teacher'Newsletters L.E.I.R. -Coordinator 6 Observerso
Phonetic end StrncturiliAnalvsis Skills Palsgeachers --.

.X

'X
10-243 Observation'and Inaividital Teacher Conferennes .

Individual Authorial:4 `11.1.L Metz, Teachers

4

X, &
10-3-73 Observation and Individual Teachert

,

onferences
Individual Authoraid, L.E.I.R, Metz Teachers

..

X

.

,

.10-4-73_ : Classroom Demonstration UtilizilmgDntation Skills 1..E.I,R, Paliii Teanhars X
16-5-73 Demonstratilems - Dictation Films,'Diascus Claisroom .....

Management. 14A.I.114 Palm Teachers

.

X
.1045-73 - 'DemnrItiations - Dictation, Films, Discuss 'Classrooto

.

Maiagemeatadeae to, eakeir toWriting Centers L.E.I.R. Palm Teachers
- ..

.=. I
, - -

,

X

11.
r
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Staff Development for Project ASSIST 1973/1974
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"Date Teets--- Staff

MIMIIrttl
Sr -0 s
O. C

..440%uu
Li

U u

tdU:;4:4'el7;:tir

.:7i:14.51g36

9
.... &a
UZI
a 0
t at

0.Afaa'
V 5

=.11

vis
at

ft..

It°

-
1:
C -71

..4a <
" 11''

.c

.

.

10-23-73
10-24+73

&
. ,

Working with Writing rs,Dictation, Dimoustiations - Metz Teachers
AlaisroomMUmmgement th Individual Toachers.Grade Level
'Meetings on use of manual and pupil pages. L.E.J.R.

. g V
10-24-73

'

Workings with Wciting Centers,Dictation, Demonstrations Pala Teachers
Classroom Managgment with .Individual Teachers.Grade level
Meetings ken use' Of manual and pupil pages L,E:I.E. .

'

X

.

10-'25-73 Teacher Involvem#t Sessions L.E.I.R. Palm Teachers .. I X
. I

10-26-73 ,,Teacher limo Nigh's,. _Sessions L. E .3_, R. Tencierai
-
X

11 -12 -73

opfki

"Observation of Taal Building and Problum SOlviig1"E.I.R. Pale Teachers*,- --ir-

,

X
11 -13-73

11-14-73
&

.

Inanirvce on Use, of -Level Manuals and Pupil Pages Palm Teachers
L,E.L11 --..

X
X

-

.

A1-15-73
11-16-73

& Observing Use of Eupil Pagei and ImOlementing.turther Metz Teachers '
Usage. L.E.I.R._ f

X

11+26-73
. Materials Evaluition Session Teachers And Alder

.
' X

4

22+7 -73
_.._

Stnfif-Meetine- Observition_Instrumegi- , Coordinator,Evaluator-
,,,-._ and Observers

.

'. X
12-10-73 ,

.

Materials Evaluation feSSi06 . Teachers.and Aides
-

X X
.

12-21-73
.

Palm ieacherAidesTheoretical View of 'Substitute
.

Principal,CoordinatorIs .
1

,Evaluator &Observers X

.

.

-7 -74,
, ObserFation,and-ivaluation L.k.I.R.. Palm Teachers

. _ X _

1-1044 Individual Teacber'Conferencing L.E.I.R. Palm Teachers lir X
1-8-74 Individual Teacher Contikencing L.E.I.R.

' Metz Teacbera X ,

1-10-74
.

Problem Solving Teaoher-donferenca L.E.I.R ,

Palm Teachers
.,

X
1111-74 Individual Teacher Conferences L.E.I.R. Metz Teachers .

b
.

,X
. - '
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i td)V 0
.4.114

V ..9
-0 0
p .t.Vv

la Z.

AO -
0 >:itlu3srlftez
-4c a

tO 14
14 Cs0 .0
6 ti,,
a
ta. 0,
E-4 4.I

41 V
a
0

4 4./

.0
41.

,,

gmit p
Idp :
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14 4.4 1.04
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Q 6

;;4-:4'
i,

44 5.),.
la I&
1.4

2 :
-4, z

4.1

_

.--...,

'
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0
1-11-74 Project ASSIST-Staff Meeting: Aide-Team Leaders
. Evaluation- and Imilemeutation of . CoUrdiostor,Evaluator., N\

'and Observers

:-

IL,

1- 18x_74. 1, Behavior Modification T . Teicher Aides. .

.2. Tochniquesfor Actualising PositiVe.le-enforcsmut
3. Effective Teas Leadership end Organization ofTea .

.' meetings' four Professional. Growth Purposes
1

4. ProblamIdeptification and Skills to Help Confront( .r .
.

.. those Problems
.

.

. ,
. 5. Use of QuestioningiAratestes in.Teaching Comprebensiou

.
Skills" 1'

.
6. Proper Language Uesge

-,
,

'7, Reviewing Job Description of an Instructional,Aide

.

1-21-74 ', Classroom Demonstrations L.E I. Palm T s
1 -22=74 Classroom. Demonstrations L.E.1:14 Pali T s I1 -23-74 ,-All day Grade Level Meetinga 1.A0:116 Pali Teachers
1 -214-74 Dictation. Oral LanguagatDevelopt. sore Ideas ,.

-- -------;- -tsika-tgok-to the Classroom L.E.I.R. Piths Teachers- I1-25-74 CulaimMaza Activities. Dictation Follow-up L.E.I.R Pala Teachers
1 -2S,74 . Staff Meeting:

1 ., .
, Aide"TeAm Leaders

ll Revision of Observation Instrument Coordinator,Evaluator
.

.. 2. Assigne:10 of Video Tape Equipment and Observers
3. Elealnatioo Report

.

.: :4. Process Evaluator/ObAervers Report
5. Coordinator's Report . . X

.

1-31-74 -Crade Level Meetings Ito Discuss Language! Arts Fair L.E.I.11..fieti Teachers'
.

t2-1-74 *Individuil Teacher Conferences' L.E 1.R. Metz Teachers
,

X
,.

11-1-74 : Texas Association for the Improvement of Reading A All teacher Aides and
2-2174 /---'\ . Teacher Represents-

. ,

.

4 / tires from Project
_ tto°/-' , , Schools , X

1
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StafeDevelopment for Project ASSIST 1973/1974
.
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-

__

.

.
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Date . Topics

.

. .
.

page 5

. Staff

erii,"1i., .....
Ck. C

---1

-wWow'
U 4.3

.1.4

0.....,

:uS-'0
< 93

e. ..c
.c 1.4vibe
It-, ..8

-5 -c
..e.21 zx'r:

¢ t

0
...1

4.4 01

sa .

0
g 4-

-i:
G

..4fed
we
I.
Iv

Eti

-4
-4

,

.....

:

.2 8
2-4-74 Individual Classrooms. Obseevation/Evaluation

Inservice en 3,4 Binding L.E.I. R. w.

,

Metz Teachers
A

X X
2 -5 -74 Preyiewing of Films. Correlation of Library Materials

.irkth-L,E.1.1:__Miterials
Metz Teachers

2-5-74

.

*
,. ---

-.

1. Prescriptive Reading Inventory and Row to Use.It to
Better MAet the Needs of the Student's. -

2. Materials EvainatLms* (to locate high interest, low 4

level materials for grades 6, 7 and 8. .

.

3Overview of Evaluation %

4. Reactions to<Aide,04servation Guide . .

,.
5. Effective use of Project ASSIST Aides .-

1.

Seco\ndary Tiechers

.

..

X

2-12-74

,

1. Ileveldonent of 1973/1974 Pilot, lProposal
2. Overviessof Project ASSISI Evaluation Design

\ 3'. Reactions to Aide Observation Guide
4. Effective Use of Project_ASSIST7Aides
5. Prapoeal for 1974/1975 -

. '6. On-Site visit from Office of Education .
7. Prescriptive Reading Inventory, Objectives and
' Interpretation,' ,

8. The Value of Open Communication .

.

6

Metz 1C-5',Oade level'
teachers -

.

_
. e .....

.

.

.

.

,

-

-.1--

ig -18-74
.

t

,,,,,
.

. Teacher Involvement Session 1.5.I:R. 4

e
,

.

.

.

.

1 ,

. .41
. 5

.

,

(

.

.

.

.

, ,
-. IS

All Aides ana .

Teachers ..-. i

.

.

,
._

..' S.
5

u.

i .

.

,

.

J
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Page 6

.

Staff

I z 1-,
w -- Li C.1

/-0- c a"' "(3 61.7 VO

$4-cCjw:illft;44%itO
m +4 .141.:og

:i" %' -.C' Id,

& 4 is al in
14 -4 V 5

-e-1.1 4
4-1 r4 114 C V1 0.41, 6

:7.!

g 0.0 WL

3 , * 't,

-,

,t!
.

2-19-74 1. Development
.

of 1973/74 Pilot Proposal
2.. Overview of Project ASSIST Evaluation Depliti

,

3. Reactions teAlde Observation Guide , -
4. Effective Use of Project ASSIST Andes
5. Proposal for 1974/1975

,

.

t.- On-site Visit from Office of yucation ,

7. Prescriptive Reading Inventory', Objectives up.%
-Interpretation .,

S. The Value of Open CommmnIcation 'L-7...s"
i

.

Palm K-5 grade level
teachers

.....
.

, 4t".
.

/ . .

.

.11

.

.
..

2-26-74 _Construction of leading Games Workshop
... ,

v- , 4,
Teacher Aides

.

...

I

3-1-7',
3-2-74

S.M.U. ReadingConferenia .t .

-
_.-

Selected teachers__ X
and aides _1b

.4..

1

3-5-74 Language Arts Thru' Music .
er -

Aides -- X

3 -15 -74

...

Teacher Involvement Session L.E.I.R.:
-', Pa/m; Metz & 1artin

3-21-74 thru'
3-23-74 .

Houston Reading Conference
.

. . II , -.

TeachertA Selected
.

aides & -Cpordinator- _

4-2;74 _ National School Voluntedr Conference
Dan Fader - "Hooked on Spoke!' ,6

,,.a Teachers and Aides-
1

IC

t

e

4 -4 -74 Inservice to'Plan Language Arts Fairs i '

.
teeehers and Aides

1.-

1X

t 1
..o 1

--

4

4"."-.
,

*It.,

4-4-74 Parent Involvement Session

.

Parents, Teachers. .

and Coordinator ,

'4-8 -74 Inservice to'Plan "Young Authors' Conference"
- -- . ,

.

Teachers, Aides and.

Coordinator X. 1

,-

3-X
4-10-74 . ltanning Session for Fairs ..-

i
.. :Teachers-, Aides Lod

Coordinator

i ..

$ t -

4-10-74 Parent Involvement Sessiod ' 4 .
Parents & Coordinator ,

. I
f II ... 1

4-15-74
,

Parent InvolvementSession .
,(

Parents & Coordinator $411

..,..,

1

i
4-17-74 Judiing of' Student Authored _Rooks- .

, Committ,"-
, .

: e..- 1
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-Sttff Develppmesit for Project ASSIST 1973/1974

Dittei 'Topics

4-18-74 - Language Arts Fair Palm ElementSry

4-19-74

.
Staff

Page 7

Language Arts Fair Metez Elementary

s

/ A MM * y.
14

Palm Teachers,

Students, Aides.. Y

Evaluator, Observert
and Coordinator

Metz Teachers,
Students, Aides,,

Evaluator,' Observers
and Coordinator.

4-22-74 Right to Read Cotference .

Martin Aides _.

4 -50-74 thru'

5-3-74
International Reading Association Conference

.

Coordinator
-

.

,

X

N.. Materials nservice for Martin Teachers .
Teachers , X X

65-1-74

5-9-74 ForWative Evaluation Retort on Teachers Interviews
_

,

Metz Teachers,Aides.

Coordinatdr, Evalua-'
for and Observers X X

-2417.4 Inservice for .Evaluation of. Pilot Project -... Coordinator,Eval-
uator,'Observers
and Aides

5-3044 Formative Evaluation Report on Teacher Interviews
Palm Elementary

All teacteis,
Evaluator,
Observcirs arid-

eooryilinator

t

Z

.'2Q7



4

August 22
.23

September 18
19
"20

22

26

October 2

3

4

5

15

16

22

23
24

2S

26

12

13
14

15

14

January

10

11

21

22

23

24

25

31

A COMPLETE LISTING OF Ail LEIR TRAINING
!!!DUCTED iBY EBEC CONSULTANT CONT1ACTED BY

PROJECT ASSIST ER 1973-74

Overview of LEIR, aides only
Teachers and aides, overview of LEIR

.1

Metz -*grade level meetings on classroom management
Metz - classroom demeaktrations.ind individual teacher conferences
Dorice Kemp and Dr. Ann Lee - teacherevaluation plans and total
evaluAtion
Palm - individual teacher conferences, and demonstrations.

Meeting of coordinators with overview and evaluation of LEIR
Palm - teacher conferences and inservice on writing and art ideas

Metz day - observation/and evaluation,.
Metz - classrooms
Metz i day, Pall 1 day - Classrooms
Palm - demonstration of films and dictation process
Palm - inservice/And classrooms
Metz - inservice and classrooms
Metz - inserv, ce and classrooms
Metz- inse ice and classrooms
Palm - cl Iroops
Pain R'raiiultant Jack Howell .

classy evaluation and teacher conferences and inservice
meeti

lMetz - LEIR Consultant Jack Howell
c " =sroom evaluation and teacher conferences

e
9

Palm
Palm -
Palm r
Metz -
Metz

Pell*

Palm
Metz

Palm
Metz
Palm
Palm
Palm
Palm
Palm
Metz

1/2

10

and inservice

day - observation and evaluation

classroom and inservice of pupil pages and level manuals
classrooms
class rooms

day - classrooms

day - obiervatiowand evaluation
day - teacher conferences

day - observation and evaluitions,
classrooms'
day -.. classrooms

classrooms - observation arid conferences
classroomp
grade level meetings
demonstratiOns apd inservice
day - classrooms
grade level meetings

This list was. supplied by tht ESIC,consultant.

P-8

2 3S
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.

February 1 Metz k day - classrooms.
.

4 Metz - classrooms and inservice on book binding
'-i. ' 5 _Metz - classrooms and correlation of library materials

6 Palm - classrooms and teacher conferences
7 Peli - demonstrations - inservice on book binding
8 Palm - classrooms ' 46

11 Metz - individual teacher rences.and principal meeting. 4
'12 Metz - classrooms '.

-. .

13 Metz - classrooms and inservice
14 Palm -.classrooms

, 15 Palm - conferences and meeting of administratdrs.
18 Pals and Metz .teachers and aides - involvement session

.:- .

March 4 Palm - individull teachers and materials order tOlaupport
program

5 Palm - individual teithers and classroom demonstration ,

6 Palm - individual teachers and classrooms
7 MAU - classrooms
8 Metz - classrooms

11 Palm'- individual teachers-t.met Dorice Kemp for plans
, -of following year +e

. 12 Palm - grade level meetings
13 Metz - grade level Meeting ,

14 Meeting of principals-and Dortre Kemp
15 Palm and Metz teachers and aides - involvement session
22_

_ Palm teachers on organization of Linguage Arts Fair and
did video tape

29 Meeting of Metz teachers on Language Arts- Fair .

April 1 Palm - demonstration of book binding for parents to organize
publishihg center. Meeting with teachers

2 Palm - teachers and night pareht involveMent session
3 Preparation for Language Arts Fairs
4 Preparation for Language Arts Fairs

Night parent involvement session
5 Preparation for Language Arts Fairs

8 - 12 Preparation for Language Arts Fairs
-15 = 17 Preparation for Language Arts Fairs,

18 Palm - Language Arts Fair
19 Metz -.language Arts Fair

.f.

259
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APPENDIX Q

INSTRUMENT um=

PRINCIPAL QUESTIONNAIEE REPORT

\:-

Date/Period4of Adlinistrition: October, 1973

Population: - Principals at Pala, Mints, and Martin

Data Collected Di: , Office of Evaluation Staff

Data Collection Supervised By: Office of Evaluation Stalk

290 .
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. , ,

crl
In October; 1973, during the first project year, a principal questionnaire

was administered "to as principal reactions to the implementation

and apparent 'uncut of Project Assist. Questions concerning the

regular school program and `other.' speCial programs mere asked, but
only their responses Vb the'questiqm about Project Assist are-
reported bare.

,

/

The responses of the principals at thp -three' project schools are
/'_

e lied
.

in Table Q-1. Theprincipals agreed strongly that project st been

of assistancetolthe school staft,in implementing the progrel, and,

arierally speaking, that the materials provided mere adequate to imp's-

sentthe program. They agreed that aides cared about students and their

learning progress; and that aides exhibited intiativer: They also agreed

that aides did a good job with students when alone and provided

extra individual attention and instroction, and that students responded

well to the aides. -Principals were bot as dent about the training

Ehe sides recei' , or that aides could effectively *Beast in diagnosing

student blooms. They mere not sure whether students would
learn less or the samd if aides were taken out of their schools

SUMMARY .
At the beginning of the first project year, principals agreed strongly

that Project Attist-staff assistance and materials had been adequate to

laplement.the program. Principals expressed confidence about some

aide capabilities and tuba about others..

P

a
4

291
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Table kh-l: RESPONSES ci PRINCIPALS AT rikipl. NEU. AND MARTIN TO

PRINCIPAL gIESTIONSWILE, =OM. 1973 .

, . .

.

If aDlesare present in your school, please answer the following items,
circling the letter of the response which best describes
using the following scale: d

. i
.

'46.
, a.-Completely difagre

'7b. Disagree
. 2 C. No opon --

, 1. Agree .
.

-,7'

a. Completely ewe
.

.20. .The taaber aided Limy sthool-really
care about the students.and.their
leirning .

progress.

.

a

,

-

b c

.0-

1...

.

i d ,

_

11,1

e'

21.' Ihe teacher silks in my' scbocrl exhibit
initiative in working with oudeats. a b c

Al
d -e

, . .

21: he todchwaides in my school have
been wall trained for their job. ,; a

.' lil.

b c

.

d
- .

e

.23. The%teacher midis in my school can I\.

. effectively assist in diagnosing:
student reading problems. . a

111

b c. _ d

.

g.

,

24. The/students Lamy school respond
well to the teacher aides. teb-c 111de

.

25: iihen the teacOar aides in my sChoOl
are.morktng alone helping students,

. I feel sure they aFe doing a good job, a

.

c

111
.d

,

.../

.

e

26. If the tachersides were taken out
. of my school, the students would

.9 learn a lot less. . . a.b 1

c

11de
27. .If the teacher aides were taken out

of ,my school, the students would
receive mach less individual attention
and instruction. . -- a .bcde

-

.-

1 . 11

36. .Tb. people in ESAA, Project Assist have
_heen.:ofeasietenee-to you. and your staff

a bt

.

c d
iII.

e

.

in implementing the ProFfs.

37. lie, materials proYided for ISM, Projeot
Assist have been. adequate to meet the

needs of , implementing the program.
1

b
I....

.

'c

..

.

11

a

Q-22 92


